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EAST STROUDSBURG UNIVERSITY


DEPARTMENT OF EARLY CHILDHOOD AND ELEMENTARY EDUCATION


EARLY CHILDHOOD EDUCATION (N – 3rd)


Curriculum Check Sheet – Effective: Fall 2008

Student’s Name 














In each of the three groups below, a total of 15 credits must be taken in general education (GE) courses with the 15 credits distributed among four or five of the given subject areas.


Subject Area

Course #/Course Name

Semester/Year

Grade

Credit


1. English

 (LIT)











2. Fine Arts














3. Foreign Language













4. Performing Arts













5. Philosophy
















1. Biology














2. Chemistry














3. Computer Science













4. Mathematics

MATH








       


MATH












5. Physics














6. Psychology






























1. Economics














2. Geography














3. History














4. Political Science













*5. Sociology-Anthro.
 












*SOC 111 is a prerequisite for PSY 320 & SOC 335 for a Concentration in Administration (see Concentration Options)


1. English

103 English Composition






       3
         


2. Fitness










       1
          


2. Fitness










       1
   

The State of Pennsylvania is currently making changes in certification requirements which will impact program requirements for students completing their progress after 2012.  New requirements are going into effect in 2013.    




Subj./Course #   
Course Name



Semester/Year

Grade

Credit 



PSED 161
Foundations of Education







      3


SPED 105
Foundations of Special Education (Clearances)





      3


PSED 242
Educational Psychology (2.5, Clearances)





      3


MCOM 262
Educational Communications & Technology





      3


ELED 132
(Child Growth & Development






      3


ECED 262
 (Intro to Early Childhood Education (2.5, Praxis I passed)



      3


REED 211
Teaching Reading in Elem. School






      3


REED 312
Emergent Literacy








      3


PETE 242
Movement Exper. E.C. Educ.







      3





( Prerequisites for all 300 and 400 level ECED and ELED courses


 ( Prerequisite for all 300 and 400 level ECED courses and PETE 242


Concentration in Administration 



Concentration in Early Intervention (Select 4)


  EMGT 353 Small Business Management (required)


 SPPA 101 Speech and Language Development



 (ELED 356 Urban Ed. /Classroom Diversity (required)

(SPED 214 Behavior Management


       Select 2 Additional Courses from Group Below



 HLTH 240 Health Emergencies


 (PSY 320 Social Psy.II: Group Dynamics



(ELED 356 Urban Ed. and Class. Diversity



 (SOCW 326 Child Welfare Services


_________ Approved Elective



 (SOC 335 The Family in Various Cultures





_________   Approved Elective



Concentration in Curriculum 


12 credits may be taken from any curriculum area identified in the ECED/ELED Area of Concentration Booklet or 12 credits of a combination of (ELED  or ECED methods classes with approval of academic advisor.


( Prerequisite course(s) required. See undergraduate catalog and Academic Advisor before enrolling in this class.


Total Credits 120


Department Admittance Requirements:




Approval for Student Teaching Requirements


(prior to enrolling in 300 & 400 level ECED or ELED courses)





_________ Declare Major





__________ All Professional Ed & Major ECED Courses


_________ Completed 48 credits






   Requirements; NO “Incompletes”


_________ Enrolled in/or completed ELED 132



__________ PRAXIS II: Fundamental Subjects: Content 



 Grade point Average overall: 3.0 GPA 




   Knowledge (30511)



 General Education





__________ 3.0 GPA 

 Math______  Math ______




__________ Major GPA 3.0


 Eng. (comp) 
Eng. (lit) ______



                      Current Negative TB Test
   






__________ Current Clearances: ALL STUDENTS


_________ PRAXIS 1: Pre-Professional Skills Test



                     ____ Act 34; ___ Act 151;  
   Act 114 FBI


                   PPST: Reading (0710)



                     SPSEA Membership
    


_
 PPST: Writing (0720)





     


 

 PPST: Mathematics (0730)






_________Current Negative TB Test




PA Certification Requirements


 Current Clearances: ALL STUDENTS



                       File Application


                  ____ Act 34;  ____ Act 151;  
     Act 114 FBI
 

                      PRAXIS II Sspecialty Area Test:

 SPSEA Membership





Early Childhood Education (10020)




 Date Completed Professional Review with Advisor




                 






 



               
 Department Admittance








_________ Date Admitted into Teacher Education Program





aw/ab 2/2009

GENERAL EDUCATION COURSE REQUIREMENTS – TOTAL OF 50 CREDITS







SECTION A: THE HUMANITIES – 15 CREDITS











SECTION B: THE NATURAL SCIENCES – 15 CREDITS











SECTION C: THE SOCIAL SCIENCES – 15 CREDITS











OTHER REQUIREMENTS











PROFESSIONAL EDUCATION AND MAJOR REQUIREMENTS







PROFESSIONAL EDUCATION REQUIREMENTS – 12 CREDITS











MAJOR EARLY CHILDHOOD EDUCATION REQUIREMENTS – 45 CREDITS















FREE ELECTIVE : 1-3 CREDITS











120 CREDIT PROGRAM







DEPARTMENT ADMITTANCE REQUIRED FOR PROFESSIONAL DEVELOPMENT COURSES (see Approval Requirements A)



 ECED 363	Creativity in Childhood Education 							      3



 ECED 464	Curriculum I – Birth to 3 yrs.								      3



 ECED 465	Curriculum II – 3 yrs. to 6 yrs.							      3



 ECED 466	Curriculum III – 6 yrs. to 8 yrs. 	 						      3



 ECED 489	Organization and Admin. in ECE							      3



 ECED 495	Seminar in Early Childhood Educ.							      3



DEPARTMENT APPROVAL REQUIRED FOR Resident Student Teaching (see Approval Requirements B)



 ECED 430	Student Teaching                								    12















Course of Study


		Key Assessment # 2 

		Grade Point Averages

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Fall 2008

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		 N=

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		14

		0

		0%

		0

		0%

		0

		0%

		1

		7.14%

		0

		0%

		13

		92.86%

		



		ECED465

		14

		0

		0%

		0

		0%

		0

		0%

		0

		 

		0

		0%

		14

		100%

		



		ECED466

		23

		0

		0%

		0

		0%

		0

		0%

		1

		4.35%

		1

		4.35%

		19

		82.61%

		



		ECED489

		11

		0

		0%

		0

		0%

		0

		0%

		0

		 

		1

		9.09%

		10

		90.91%

		



		ECED495

		7

		0

		0%

		0

		0%

		0

		0%

		1

		14.29%

		0

		0%

		6

		85.71%

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Spring 2009

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		N=

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		10

		0

		0%

		1

		10%

		0

		0%

		0

		0%

		0

		0%

		9

		90%

		



		ECED465

		13

		0

		0%

		1

		7.69%

		0

		0%

		0

		0%

		2

		15.38%

		10

		76.92%

		



		ECED466

		14

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		14

		100%

		



		ECED489

		28

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		28

		100%

		



		ECED495

		19

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		19

		100%

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Fall 2009

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		N=

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		9

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		9

		100%

		



		ECED465

		23

		0

		0%

		0

		0%

		1

		4.35%

		0

		0%

		0

		0%

		22

		95.65%

		



		ECED466

		8

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		8

		100%

		



		ECED489

		11

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		11

		100%

		



		ECED495

		32

		1

		3.12%

		0

		0%

		1

		3.12%

		0

		0%

		3

		9.38%

		27

		84.38%

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Spring 2010

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		N=

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		9

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		9

		100%

		



		ECED465

		8

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		1

		12.5%

		7

		87.5%

		



		ECED466

		24

		1

		4.17%

		0

		0%

		0

		0%

		0

		0%

		4

		16.67%

		19

		79.17%

		



		ECED489

		13

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		13

		100%

		



		ECED495

		11

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		1

		9.09%

		10

		90.91%

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Fall 2010

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		N= 

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		16

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		16

		100%

		



		ECED465

		20

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		1

		5%

		19

		95%

		



		ECED466

		19

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		19

		100%

		



		ECED489

		19

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		19

		100%

		



		ECED495

		31

		2

		6.45%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		29

		93.55%

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		Spring 2011

		

		

		

		

		

		

		

		

		

		

		

		

		



		Course Number

		Total N=

		# I

		% I

		# W

		% W

		# E

		% E

		# C

		% C

		# B

		% B

		# A

		% A

		



		ECED464

		8

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		8

		100.00%

		



		ECED465

		15

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		3

		20%

		12

		80.00%

		



		ECED466

		10

		0

		0%

		0

		0%

		1

		10%

		 

		0%

		0

		0%

		9

		90.00%

		



		ECED489

		25

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		25

		100.00%

		



		ECED495

		16

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		0

		0%

		16

		100.00%

		







# 2 Data Table


Key Assessment # 4 –Assessment that demonstrates candidates’ knowledge, skills and dispositions are applied effectively in practice. 

NAEYC Standards addressed: Standards 1, 2, 3, 4 and 5

 

		Name of Assessment: Beginning Educator Outcomes (BEO) Clinical Experience Assessment and Pennsylvania Department of Education (PDE)  430 



		Type of assessment: Scales 



		When the Assessment is Administered: The BEO Clinical Experience assessment is scored by the University Supervisor and the Cooperating teacher at the end of each placement for a total of 4 scores. The PDE 430 form is done once by the university supervisor at the end of the clinical experience semester 



		Rubric and Instructions given to Cooperating Teachers and University Supervisors for Assessment # 4 Beginning Educator Outcomes Clinical Experience Assessments







Beginning Educator Outcomes (BEO) Clinical Experience Assessments

Clinical Experience Assessment Summary

Assessor Name:_______________________________________________

Candidate's Name______________________________________________

Cooperating Teacher's Name______________________________________

Site __________________________	Date______________________



Please record a score for each of the listed Beginning Educator Outcomes, Remember that you have many scores and evidence to determine a final score for each Beginning Educator Outcome.



Scoring Scale: 3.0 Advanced   2.0 Proficient  1.0 Developing    0 Unacceptable



Category A: Content 2. Demostrates subject matter knowledge competency

___A2b. Make Connections within chosen fields of study and among other disciplines 

___A2d. Select and use tools of inquiry for chosen fields

___A2e. Engage students in the practice of problem solving



Category B:Learner and the Learning Environment

___B3. Use their knowledge of how students learn and develop to provide learning opportunities for all students

___B4. Create a classroom environment that motivates and supports positive social interaction and active learning

___B5. Establish instructional opportunities that demonstrate the value of diverse learners

	education



Category C: Teaching and Learning Process

___C6. Use a variety of effective instructional strategies that engage students and foster creative and critical thinking

___C7. Plan effective and time efficient lessons that focus on student learning of specific goals and correlate directly to state/national standards

___C8. Use diagnostic, formative and summative assessment to plan learning experiences that meet the continuous needs of all students



Category D: Professionalism

___D9. Initiate and maintain an ongoing plan of reflection, continued learning and professional development

___D10. Work actively with families, professionals, and community members to increase the quality of their students’ education

___D11. Demonstrate professional demeanor, ethical behavior and accountability in all activities



		



		

		

		

		

		



		

		

		

		

		



		

		

		

		

		










Rubric for PDE-430 Evaluation















Category 1: Planning and Preparation 

Component 1a: Demonstrating Knowledge of Content and Pedagogy



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Knowledge of content and the structure of the discipline

		Teacher displays extensive knowledge of the important concepts in the discipline and how these relate both to one another and to other disciplines.

		

		Teacher displays solid knowledge of the important concepts in the discipline and how these relate to one another.

		

		Teacher is familiar with the important concepts in the discipline but may display lack of awareness of how these concepts relate to one another.

		

		In planning and practice, teacher makes content errors or does not correct errors made by students.

		



		Knowledge of prerequisite relationships

		Teacher’s plans and practices reflect understanding of prerequisite relationships among topics and concepts and a link to necessary cognitive structures by students to ensure understanding.

		

		Teacher’s plans and practice reflect accurate understanding of prerequisite relationships among topics and concepts.

		

		Teacher’s plans and practice indicate some awareness of prerequisite relationships, although such knowledge may be inaccurate of incomplete.

		

		Teacher’s plans and practice display little understanding of prerequisite relationships important to student learning of the content.

		



		Knowledge of content-related pedagogy

		Teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the discipline, anticipating student misconceptions.

		

		Teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the discipline.

		

		Teacher’s plans and practice reflect a limited range of pedagogical approaches or some approaches that are not suitable to the discipline or to the students.

		

		Teacher displays little or no understanding of the range of pedagogical approaches suitable to student learning of the content.

		



































Category 1: Planning and Preparation

Component 1b: Demonstrating Knowledge of Students



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		 SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pts

		√



		Knowledge of child and adolescent development

		In addition to accurate knowledge of the typical developmental characteristics of the age group and exceptions to the general patterns, teacher displays knowledge of the extent to which individual students follow the general patterns.  

		

		Teacher displays accurate understanding of the typical developmental characteristics of the age group, as well as exceptions to the general patterns.

		

		Teacher displays partial knowledge of the developmental characteristics of the age group.

		

		Teacher displays little or no knowledge of the developmental characteristics of the age group.

		



		Knowledge of the learning process

		Teacher displays extensive and subtle understanding of how students learn and applies this knowledge to individual students.

		

		Teacher’s knowledge of how students learn is accurate and current.  Teacher applies this knowledge to the class as a whole and to groups of students.

		

		Teacher recognizes the value of knowing how students learn, but this knowledge if limited or outdated.

		

		Teacher sees no value in understanding how students learn and does not seek such information.

		



		Knowledge of students’ skills, knowledge, and language proficiency

		Teacher displays understanding of individual students’ skills, knowledge, and language proficiency and has a strategy for maintaining such information.

		

		Teacher recognizes the value of understanding students’ skills, knowledge, and language proficiency and displays this knowledge for groups of students.

		

		Teacher recognizes the value of understanding students’ skills, knowledge, and language proficiency but displays this knowledge only for the class as a whole.

		

		Teacher displays little or no knowledge of students’ skills, knowledge, and language proficiency and does not indicate that such knowledge is valuable.  

		



		Knowledge of students’ interest and cultural heritage

		Teacher recognizes the value of understanding students’ interests and cultural heritage and displays this knowledge for individual students.

		

		Teacher recognizes the value of understanding students’ interests and cultural heritage and displays this knowledge for groups of students.

		

		Teacher recognizes the value of understanding students’ interests and cultural heritage but displays this knowledge only for the class as a whole.

		

		Teacher displays little or no knowledge of students’ interests or cultural heritage and does not indicate that such knowledge is valuable.

		



		Knowledge of students’ special needs

		Teacher possesses information about each student’s learning and medical needs, collecting such information from a variety of sources.

		

		Teacher is away of students’ special learning and medical needs.

		

		Teacher displays awareness of the importance of knowing students’ special learning or medical needs, but such knowledge may be incomplete or inaccurate.

		

		Teacher displays little or no understanding of students’ special learning or medical needs or why such knowledge is important.

		

































Category 1: Planning and Preparation

Component 1c: Setting Instructional Outcomes



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Value, sequence, and alignment

		All outcomes represent high expectations and rigor and important learning in the discipline.  They are connected to a sequence of learning both in the discipline and in related disciplines.

		

		Most outcomes represent high expectations and rigor and important learning in the discipline.  They are connected to a sequence of learning.

		

		Outcomes represent moderately high expectations and rigor.  Some reflect important learning in the discipline and at least some connection to a sequence of learning.

		

		Outcomes represent low expectations for students and lack of rigor.  They do not reflect important learning in the discipline or a connection to a sequence of learning.

		



		Clarity

		All the outcomes are clear, written in the form of student learning, and permit viable methods of assessment.

		

		All the instructional outcomes are clear, written in the form of student learning.  Most suggest viable methods of assessment.

		

		Outcomes are only moderately clear or consist of a combination of outcomes and activities.  Some outcomes do not permit viable methods of assessment.

		

		Outcomes are either not clear or are stated as activities, not as student learning.  Outcomes do not permit viable methods of assessment.

		



		Balance

		Where appropriate, outcomes reflect several different types of learning and opportunities for both coordination and integration.

		

		Outcomes reflect several different types of learning and opportunities of coordination.

		

		Outcomes reflect several types of learning, but teacher has made no attempt at coordination or integration.

		

		Outcomes reflect only one type of learning and only one discipline or strand.

		



		Suitability for diverse learners

		Outcomes are based on a comprehensive assessment of student learning and take into account the varying needs of individual students or groups.

		

		Most of the outcomes are suitable for all students in the class and are based on evidence of student proficiency. However, the needs of some individual students may not be accommodated.

		

		Most of the outcomes are suitable for most of the students in the class based on global assessments of student learning.

		

		Outcomes are not suitable for the class or are not based on any assessment of student needs.

		











































Category 1: Planning and Preparation

Component 1d: Demonstrating Knowledge of Resources



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Resources for classroom use

		Teacher’s knowledge of resources for classroom use is extensive, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet.

		

		Teacher displays awareness of resources available for classroom use through the school or district and some familiarity with resources external to the school and on the Internet.

		

		Teacher displays awareness of resources available for classroom use through the school or district but no knowledge of resources available more broadly.

		

		Teacher is unaware of resources for classroom use available through the school or district.  

		



		Resources to extent content knowledge and pedagogy 

		Teacher’s knowledge of resources to enhance content and pedagogical knowledge is extensive, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet

		

		Teacher displays awareness of resources to enhance content and pedagogical knowledge available through the school or district and some familiarity with resources external to the school and on the Internet.

		

		Teacher displays awareness of resources to enhance content and pedagogical knowledge available through the school or district but no knowledge of resources available more broadly.

		

		Teacher is unaware of resources to enhance content and pedagogical knowledge available through the school or district.

		



		Resources for students

		Teacher’s knowledge of resources for students is extensive, including those available through the school or district, in the community, and on the Internet.

		

		Teacher displays awareness of resources for students available through the school or district and some familiarity with resources external to the school and on the Internet.

		

		Teacher displays awareness of resources for students available through the school or district but no knowledge of resources available more broadly.

		

		Teacher is unaware of resources for students available through the school or district.

		















































Category 1: Planning and Preparation

Component 1e: Designing Coherent Instruction 



		[bookmark: OLE_LINK3][bookmark: OLE_LINK4]ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Learning activities

		Learning activities are highly suitable to diverse learners and support the instructional outcomes.  They are all designed to engage students in high-level cognitive activity and are differentiated, as appropriate, for individual learners.

		

		All of the learning activities are suitable to students or to the instructional outcomes, and most represent significant cognitive challenge, with some differentiation for different groups of students.

		

		Only some of the learning actives are suitable to students or to the instructional outcomes.  Some represent a moderate cognitive challenge, but with no differentiation for different students.

		

		Learning activities are not suitable to students or to instructional outcomes and are not designed to engage students in active intellectual activity.

		



		Instructional materials and resources

		All of the materials and resources are suitable to students, support the instructional outcomes, and are designed to engage student in meaningful learning.  There is evidence of appropriate use of technology and of student participation in selecting or adapting materials.

		

		[bookmark: OLE_LINK1][bookmark: OLE_LINK2]All of the materials and resources are suitable to students, support the instructional outcomes, and are designed to engage student in meaningful learning.

		

		Some of the materials and resources are suitable to students, support the instructional outcomes and engage students in meaningful learning.

		

		Materials and resources are not suitable for students and do not support the instructional outcomes or engage students in meaningful learning. 

		



		Instructional groups

		Instructional groups are varied as appropriate to the students and the different instructional outcomes.  There is evidence of student choice in selecting the different patterns of instructional groups.

		

		I Instructional groups are varied as appropriate to the students and the different instructional outcomes. instructional groups partially support the instructional outcomes, with an effort at providing some variety. 

		

		Instructional groups partially support the instructional outcomes, with an effort at providing some variety.

		

		Instructional groups do not support the instructional outcomes and offer no variety. 

		



		Lesson and unit structure

		The lesson’s or unit’s structure is clear and allows for different pathways according to diverse student needs.  The progression of activities is highly coherent.

		

		The lesson or unit has a clearly defined structure around which activities are organized.  Progression of activities is even, with reasonable time allocations.

		

		The lesson or unit has a recognizable structure, although the structure is not uniformly maintained throughout.  Progression of activities is uneven, with most time allocations reasonable.

		

		The lesson or unit has no clearly defined structure, or the structure is chaotic.  Activities do not follow an organized progression, and time allocations are unrealistic. 

		



























Category 1: Planning and Preparation

Component 1f: Designing Student Assessments 



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Congruence with instructional outcomes 

		Proposed approach to assessment is fully aligned with the instructional outcomes in both content and process.  Assessment methodologies have been adapted for individual students, as needed. 

		

		All the instructional outcomes are assessed through the approach to assessment; assessment methodologies may have been adapted for groups of students. 

		

		Some of the instructional outcomes are assessed through the proposed approach, but many are not. 

		

		Assessment procedures are not congruent with instructional outcomes. 

		



		Criteria and standards

		Assessment criteria and standards are clear; there is evidence that the students contributed to their development. 

		

		Assessment criteria and standards are clear. 

		

		Assessment criteria and standards have been developed, but they are not clear. 

		

		Proposed approach contains no criteria or standards.  

		



		Design of formative assessments 

		Approach to using formative assessment is well designed and includes student as well as teacher use of the assessment information. 

		

		Teacher has a well-developed strategy to using formative assessment and has designed particular approaches to be used. 

		

		Approach to the use of formative assessment is rudimentary, including only some of the instructional outcomes. 

		

		Teacher has no plan to incorporate formative assessment in the lesson or unit. 

		



		Use for planning

		Teacher plans to use assessment results to plan future instruction for individual students. 

		

		Teacher plans to use assessment results to plan for future instruction for groups of students. 

		

		Teacher plans to use assessment results to plan for future instruction for the class as a whole.

		

		Teacher has no plans to use assessment results in designing future instruction.

		





















































Category 2: The Classroom Environment

Component 2a: Creating an Environment of Respect and Rapport 



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Teacher interaction with students 

		Teacher interactions with students reflect genuine respect and caring for individuals as well as groups of students.  Students appear to trust the teacher with sensitive information. 

		

		Teacher-student interactions are friendly and demonstrate general caring and respect.  Such interactions are appropriate to the age and cultures of the students.  Students exhibit respect for the teacher. 

		

		Teacher-student interactions are generally appropriate but may reflect occasional inconsistencies, favoritism, or disregard for students’ cultures.  Students exhibit only minimal respect for the teacher. 

		

		Teacher interaction with at least some students in negative, demeaning, sarcastic, or inappropriate to the age or inappropriate to the age or culture of the students.  Students exhibit disrespect for the teacher.

		



		Student interaction with other students

		Students demonstrate genuine caring for one another and monitor one another’s treatment of peers, correcting classmates respectfully when needed. 

		

		Student interactions are generally polite and respectful.

		

		Students do not demonstrate disrespect for one another. 

		

		Student interactions are characterized by conflict, sarcasm, or put-downs.

		











Category 2: The Classroom Environment

Component 2b: Establishing a Culture for Learning



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Importance of the content

		Students demonstrate through their active participation, curiosity, and taking initiative that they value the importance of the content. 

		

		Teacher conveys genuine enthusiasm for the content, and students demonstrate consistent commitment to its value. 

		

		Teacher communicates importance of the work but with little conviction and only minimal apparent buy-in by the students. 

		

		Teacher or students convey a negative attitude toward the content, suggesting that it is not important or has been mandated by others. 

		



		Expectations for learning and achievement

		Instructional outcomes, activities and assignments, and classroom interactions convey high expectations for all students.  Students appear to have internalized these expectations. 

		

		Instructional outcomes, activities and assignments, and classroom interactions convey high expectations for most students. 

		

		Instructional outcomes, activities and assignments, and classroom interactions convey only modest expectations for student learning and achievement. 

		

		Instructional outcomes, activities and assignments, and classroom interactions convey low expectations for at least some students.

		



		Student pride in work

		Students demonstrate attention to detail and take obvious pride in their work, initiating improvements in it by, for example, revising drafts on their own or helping peers. 

		

		Students accept the teacher’s insistence on work of high quality and demonstrate pride in that work. 

		

		Students minimally accept the responsibility to do good work but invest little of their energy into its quality. 

		

		Students demonstrate little or no pride in their work.  They seem to be motivated by the desire to complete a task rather than to do high-quality work. 

		

















Category 2: The Classroom Environment

Component 2c: Managing Classroom Procedures



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Management of instructional groups

		Small-group work is well organized, and students are productively engaged at all times, with students assuming responsibility for productivity. 

		

		Small-group work is well organized, and most students are productively engaged in learning while unsupervised by the teacher. 

		

		Students in only some groups are productively engaged in learning while unsupervised by the teacher. 

		

		Students not working with the teacher are not productively engaged in learning. 

		



		Management of transitions

		Transitions are seamless, with students assuming responsibility in ensuring their efficient operation. 

		

		Transitions occur smoothly, with little loss of instructional time. 

		

		Only some transitions are efficient, resulting in some loss of instructional time. 

		

		Transitions are chaotic, with much time lost between activities or lesson segments. 

		



		Management of materials and supplies

		Routines for handling materials and supplies are seamless, with students assuming some responsibility for smooth operation. 

		

		Routines for handling materials and supplies occur smoothly, with little loss of instructional time. 

		

		Routines for handling materials and supplies function moderately well, but with some loss of instructional time.

		

		Materials and supplies are handled inefficiently, resulting in significant loss of instructional time. 

		



		Performance of non-instructional duties

		Systems for performing noninstructional duties are well established, with students assuming considerable responsibility for efficient operation. 

		

		Efficient systems for performing noninstructional duties are in place, resulting in minimal loss of instructional time. 

		

		Systems for performing noninstructional duties are only fairly efficient, resulting in some loss of instructional time. 

		

		Considerable instructional time is lost in performing noninstructional duties. 

		



		Supervision of volunteers and para-professionals

		Volunteers and paraprofessionals make a substantive contribution to the classroom environment. 

		

		Volunteers and paraprofessionals are productively and independently engaged during the entire class. 

		

		Volunteers and paraprofessionals are productively engaged during portions of class time but require frequent supervision. 

		

		Volunteers and paraprofessionals have no clearly defined duties and are idle most of the time.

		













































Category 2: The Classroom Environment

Component 2d: Managing Student Behavior



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Expectations

		Standards of conduct are clear to all students and appear to have been developed with student participation. 

		

		Standards of conduct are clear to all students. 

		

		Standards of conduct appear to have been established, and most students seem to understand them. 

		

		No standards of conduct appear to have been established, or students are confused as to what the standards are.  

		



		Monitoring of student behavior

		Monitoring by teacher is subtle and preventive.  Students monitor their own and their peers’ behavior, correcting one another respectfully. 

		

		Teacher is alert to student behavior at all times. 

		

		Teacher is generally aware of student behavior but may miss the activities of some students. 

		

		Student behavior is not monitored, and teacher is unaware of what the students are doing. 

		



		Response to student misbehavior

		Teacher response to misbehavior is highly effective and sensitive to students’ individual needs, or student behavior is entirely appropriate. 

		

		Teacher response to misbehavior is appropriate and successful and respects the student’s dignity, or student behavior is generally appropriate.  

		

		Teacher attempts to respond to student misbehavior but with uneven results, or there are no major infractions of the rules. 

		

		Teacher does not respond to misbehavior, or the response is inconsistent, is overly repressive, or does not respect the student’s dignity. 

		













Category 2: The Classroom Environment

Component 2e: Organizing Physical Space



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Safety and accessibility 

		The classroom is safe, and students themselves ensure that all learning is equally accessible to all students. 

		

		The classroom is safe, and learning is equally accessible to all students 

		

		The classroom is safe, and at least essential learning is accessible to most students. 

		

		The classroom is unsafe, or learning is not accessible to some students 

		



		Arrangement of furniture and use of physical resources 

		Both teacher and students use physical resources easily and skillfully, and students adjust the furniture to advance their learning. 

		

		Teacher used physical resources skillfully, and the furniture arrangement is a resource for learning activities. 

		

		Teacher uses physical resources adequately.  The furniture may be adjusted for a lesson, but with limited effectiveness. 

		

		The furniture arrangement hinders the learning activities, or the teacher makes poor use of physical resources. 

		























Category 3: Instructional Delivery

Component 3a: Communicating with Students 



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt

		√

		UNSATISFACTORY    0pt

		√



		Expectations for learning

		Teacher makes the purpose of the lesson or unit clear, including where it is situated within broader learning, linking that purpose to student interests. 

		

		Teacher’s purpose for the lesson or unit is clear, including where it is situated within broader learning. 

		

		Teacher attempts to explain the instructional purpose, with limited success. 

		

		Teacher’s purpose in a lesson or unit is unclear to students. 

		



		Directions and procedures

		Teacher’s directions and procedures are clear to students and anticipate possible student misunderstanding. 

		

		Teacher’s directions and procedures are clear to students. 

		

		Teacher’s directions and procedures are clarified after initial student confusion. 

		

		Teacher’s directions and procedures are confusing to students. 

		



		Explanations of content 

		Teacher’s explanation of content is imaginative and connects with students’ knowledge and experience.  Students contribute to explaining concepts to their peers. 

		

		Teacher’s explanation of content is appropriate and connects with students’ knowledge and experience. 

		

		Teacher’s explanation of the content is uneven; some is done skillfully, but other portions are difficult to follow.

		

		Teacher’s explanation of the content is unclear or confusing or used inappropriate language. 

		



		



Use of oral and written language

		



Teacher’s spoken and written language is correct and conforms to standard English.  It is also expressive, with well-chosen vocabulary that enriches the lesson.  Teacher finds opportunities to extend students’ vocabularies. 

		

		



Teacher’s spoken and written language is clear and correct and conforms to standard English.  Vocabulary is appropriate to the students’ ages and interests.

		

		



Teacher’s spoken language is audible, and written language is legible.  Both are used correctly and conform to standard English.  Vocabulary is correct but limited or is not appropriate to the students’ ages or backgrounds. 

		

		



Teacher’s spoken language is inaudible, or written language is illegible.  Spoken or written language contains errors of grammar or syntax.  Vocabulary may be inappropriate, vague, or used incorrectly, leaving students confused. 

		







































Category 3: Instructional Delivery

Component 3b: Using Questioning and Discussion Techniques



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Quality of questions 

		Teacher’s questions are of uniformly high quality, with adequate time for students to respond.  Students formulate many questions. 

		

		Most of the teacher’s questions are of high quality.  Adequate time is provided for students to respond. 

		

		Teacher’s questions are a combination of low and high quality, posed in rapid succession.  Only some invite a thoughtful response. 

		

		Teacher’s questions are virtually all of poor quality, with low cognitive challenge and single correct responses, and they are asked in rapid succession. 

		



		Discussion techniques

		Students assume considerable responsibility for the success of the discussion, initiating topics and making unsolicited contributions. 

		

		Teacher creates a genuine discussion among students, stepping aside when appropriate. 

		

		Teacher makes some attempt to engage students in genuine discussion rather than recitation, with uneven results. 

		

		Interaction between teacher and students is predominantly recitation style, with the teacher mediating all questions and answers. 

		



		Student participation 

		Students themselves ensure that all voices are heard in the discussion. 

		

		Teacher successfully engages all students in the discussion. 

		

		Teacher attempts to engage all students in the discussion, but with only limited success. 

		

		A few students dominate the discussion. 

		

























































Category 3: Instructional Delivery

Component 3c: Engaging Students in Learning 



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Activities and assignments  

		All students are cognitively engaged in the activities and assignments in their exploration of content.  Students initiate or adapt activities and projects to enhance their understanding. 

		

		Most activities and assignments are appropriate to students, and almost all students are cognitively engaged in exploring content. 

		

		Activities and assignments are appropriate to some students and engage then mentally, but others are not engaged. 

		

		Activities and assignments are inappropriate for students’ age or background.  Students are not mentally engaged in them. 

		



		Grouping of students 

		Instructional groups are productive and fully appropriate to the students or to the instructional purposes of the lesson.  Students take the initiative to influence the formation or adjustment of instructional groups. 

		

		Instructional groups are productive and fully appropriate to the students or to the instructional purposes of the lesson. 

		

		Instructional groups are only partially appropriate to the students or only moderately successful in advancing the instructional outcomes of the lesson. 

		

		Instructional groups are inappropriate to the students or to the instructional outcomes. 

		



		Instructional materials resources 

		Instructional materials and resources are suitable to the instructional purposes and engage student mentally.  Students initiate the choice, adaptations, or creation of materials to enhance their learning. 

		

		Instructional materials and resources are suitable to the instructional purposes and engage students mentally. 

		

		Instructional materials and resources are only partially suitable to the instructional purposes, or students are only partially mentally engaged with them. 

		

		Instructional materials and resources are unsuitable to the instructional purposed or do not engage students mentally. 

		



		Structure and pacing 

		The lesson’s structure is highly coherent, allowing for reflection and closure.  Pacing of the lesson is appropriate for all students. 

		

		The lesson has a clearly defined structure around which the activities are organized.  Pacing of the lesson is generally appropriate. 

		

		The lesson has a recognizable structure, although it is not uniformly maintained throughout the lesson.  Pacing of the lesson is inconsistent. 

		

		The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed, or both. 

		







































Category 3: Instructional Delivery

Component 3d: Using Assessment in Instruction 



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Assessment criteria  

		Students are fully aware of the criteria and performance standards by which their work will be evaluated and have contributed to the development of the criteria. 

		

		Students are fully aware of the criteria and performance standards by which their work will be evaluated.  

		

		Students know some of the criteria and performance standards by which their work will be evaluated.  

		

		Students are not aware of the criteria and performance standards by which their work will be evaluated. 

		



		Monitoring of student learning

		Teacher actively and systematically elicits diagnostic information from individual students regarding their understanding and monitors the progress of individual students. 

		

		Teacher monitors the progress of groups of students in the curriculum, making limited use of diagnostic prompts to elicit information. 

		

		Teacher monitors the progress of the class as a whole but elicits no diagnostic information. 

		

		Teacher does not monitor student learning in the curriculum. 

		



		Feedback to students 

		Teacher’s feedback to students is timely and of consistently high quality, and students make use of the feedback in their learning. 

		

		Teacher’s feedback to students is timely and of consistently high quality. 

		

		Teacher’s feedback to student is uneven, and its timeliness is inconsistent. 

		

		Teacher’s feedback to students is of poor quality and not provided in a timely manner. 

		



		Student self-assessment and monitoring of progress

		Students not only frequently assess and monitor the quality of their own work against the assessment criteria and performance standards but also make active use of that information in their learning. 

		

		Students frequently assess and monitor the quality of their own work against the assessment criteria and performance standards. 

		

		Students occasionally assess the quality of their own work against the assessment criteria and performance standards. 

		

		Students do not engage in self-assessment or monitoring of progress. 

		















































Category 3: Instructional Delivery

Component 3e: Demonstrating Flexibility and Responsiveness  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Lesson adjustment   

		Teacher successfully makes a major adjustment to a lesson when needed. 

		

		Teacher makes a minor adjustment to a lesson, and the adjustment occurs smoothly. 

		

		Teacher attempts to adjust a lesson when needed, with only partially successful results.   

		

		Teacher adheres rigidly to an instructional plan, even when a change is clearly needed. 

		



		Response to students 

		Teacher seizes a major opportunity to enhance learning, building on student interests or a spontaneous event. 

		

		Teacher successfully accommodates students’ questions or interests. 

		

		Teacher attempts to accommodate students’ questions or interest, although the pacing of the lesson is disrupted. 

		

		Teacher ignores or brushes aside students’ questions of interests. 

		



		Persistence 

		Teacher persists in seeking effective approaches for students who need help, using an extensive repertoire of strategies and soliciting additional resources from the school. 

		

		Teacher persists in seeking approaches for students who have difficulty learning, drawing on a broad repertoire of strategies. 

		

		Teacher accepts responsibility for the success of all students but has only a limited repertoire of instructional strategies to draw on. 

		

		When a student has difficulty learning, the teacher either gives up or blames the student or student’s home environment. 

		









Category 4: Professionalism

Component 4a: Reflecting on Teaching  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Accuracy   

		Teacher makes a thoughtful and accurate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes, citing many specific examples from the lesson and weighing the relative strengths of each. 

		

		Teacher makes an accurate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes and can cite general references to support the judgment. 

		

		Teacher has a generally accurate impression of a lesson’s effectiveness and the extent to which instructional outcomes were met. 

		

		Teacher does not know whether a lesson was effective or achieved its instructional outcomes, or teacher profoundly misjudges the success of a lesson. 

		



		Use in future teaching

		Drawing on an extensive repertoire of skills, teacher offers specific alternative actions, complete with the probable success of different courses of action. 

		

		Teacher makes a few specific suggestions of what could be tried another time the lesson is taught. 

		

		Teacher makes general suggestions about how a lesson could be improved another time the lesson is taught. 

		

		Teacher has no suggestions for how a lesson could be improved another time the lesson is taught.

		





















Category 4: Professionalism

Component 4b: Maintaining Accurate Records  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Student completion of assignments  

		Teacher’s system for maintaining information on student completion of assignments is fully effective.  Students participate in maintaining the records. 

		

		Teacher’s system for maintaining information on student completion of assignments is fully effective. 

		

		Teacher’s system for maintaining information on student completion of assignments is rudimentary and only partially effective. 

		

		Teacher’s system for maintaining information on student completion of assignments is in disarray. 

		



		Student progress in learning

		Teacher’s system for maintaining information on student progress in learning is fully effective.  Students contribute information and participate in interpreting the records. 

		

		Teacher’s system for maintaining information on student progress in learning is fully effective. 

		

		Teacher’s system for maintaining information on student progress in learning is rudimentary and only partially effective. 

		

		Teacher has no system for maintaining information on student progress in learning, or the system is in disarray. 

		



		Non-instructional records

		Teacher’s system for maintaining information on non-instructional activities is highly effective, and students contribute to its maintenance. 

		

		Teacher’s system for maintaining information on non-instructional activities is fully effective. 

		

		Teacher’s records for non-instructional activities are adequate, but they require frequent monitoring to avoid errors. 

		

		Teacher’s records for non-instructional activities are in disarray, resulting in errors and confusion. 

		























































Category 4: Professionalism

Component 4c: Communicating with Families  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Information about the instructional program

		Teacher provides frequent information to families, as appropriate, about the instructional program.  Student’s participation in preparing materials for their families. 

		

		Teacher provides frequent information to families, as appropriate, about the instructional program. 

		

		Teacher participates in the school’s activities for family communication but offers little additional information. 

		

		Teacher provides little or no information about the instructional program to families. 

		



		Information about individual students 

		Teacher provides information to families frequently on student progress, with students contributing to the design of the system.  Response to family concerns is handled with great professional and cultural sensitivity. 

		

		Teacher communicates with families about students’ progress on a regular basis, respecting cultural norms, and is available as needed to respond to family concerns. 

		

		Teacher adheres to the school’s required procedures for communicating with families.  Responses to family concerns are minimal or may reflect occasional insensitivity to cultural norms. 

		

		Teacher provides minimal information to families about individual students, or the communication is inappropriate to the cultures of the families.  Teacher does not respond, or responds insensitively, to family concerns about students. 

		



		Engagement of families in the instructional program

		Teacher’s efforts to engage families in the instructional program are frequent and successful.  Students contribute ideas for projects that could be enhanced by family participation. 

		

		Teacher’s efforts to engage families in the instructional program are frequent and successful. 

		

		Teacher makes modest and partially successful attempts t engage families in the instructional program. 

		

		Teacher makes no attempt to engage families in the instructional program, or such efforts are inappropriate. 

		













































Category 4: Professionalism

Component 4d: Participating in a Professional Community			  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Relationships with colleagues

		Relationships with colleagues are characterized by mutual support and cooperation.  Teacher takes initiative in assuming leadership among the faculty. 

		

		Relationships with colleagues are characterized by mutual support and cooperation.

		

		Teacher maintains cordial relationships with colleagues to fulfill duties that the school or district requires. 

		

		Teacher’s relationships with colleagues are negative or self-serving. 

		



		Involvement in a culture of professional inquiry 

		Teacher takes a leadership role in promoting a culture of professional inquiry. 

		

		Teacher actively participates in a culture of professional inquiry. 

		

		Teacher becomes involved in the school’s culture of inquiry when invited to do so. 

		

		Teacher avoids participation in a culture of inquiry, resisting opportunities to become involved. 

		



		Service to the school

		Teacher volunteers to participate in school events, making a substantial contribution, and assumes a leadership role in at least one aspect of school life. 

		

		Teacher volunteers to participate in school and district projects, making a substantial contribution. 

		

		Teacher participates in school and district projects when specifically asked. 

		

		Teacher avoids becoming involved in school events. 

		



		Participation in school and district projects

		Teacher volunteers to participate in school and district projects, making a substantial contribution, and assumes a leadership role in a major school or district project.

		

		Teacher volunteers to participate in school and district projects, making a substantial contribution. 

		

		Teacher participates in school and district projects when specifically asked. 

		

		Teacher avoids becoming involved in school and district projects. 

		









Category 4: Professionalism

Component 4e: Growing and Developing Professionally			  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Enhancement of content knowledge and pedagogical skill

		Teacher seeks out opportunities for professional development and makes a systematic effort to conduct action research. 

		

		Teacher seeks out opportunities for professional development to enhance content knowledge and pedagogical skill. 

		

		Teacher participates in professional activities to a limited extent when they are convenient. 

		

		Teacher engages in no professional development activities to enhance knowledge or skill.

		



		Receptivity to feedback from colleagues

		Teacher seeks out feedback on teaching from both supervisors and colleagues. 

		

		Teacher welcomes feedback from colleagues when made by supervisors or when opportunities arise through professional collaboration. 

		

		Teacher accepts, with some reluctance, feedback on teaching performance from both supervisors and professional colleagues. 

		

		Teacher resists feedback on teaching performance from either supervisors or more experienced colleagues. 

		



		Service to the profession

		Teacher initiates important activities to contribute to the profession. 

		

		Teacher participates actively in assisting other educators. 

		

		Teacher finds limited ways to contribute to the profession. 

		

		Teacher makes no effort to share knowledge with others or to assume professional responsibilities. 

		













Category 4: Professionalism

Component 4f: Showing Professionalism			  



		ELEMENT

		LEVEL OF PERFORMANCE



		

		EXEMPLARY    3pts

		√

		SUPERIOR    2pts

		√

		SATISFACTORY    1pt	

		√

		UNSATISFACTORY    0pt

		√



		Integrity and ethical conduct 

		Teacher can be counted on to hold the highest standards of honesty, integrity, and confidentially and takes a leadership role with colleagues. 

		

		Teacher displays high standards of honesty, integrity, and confidentiality in interactions with colleagues, students, and the public. 

		

		Teacher is honest in interactions with colleagues, students, and the public. 

		

		Teacher displays dishonesty in interactions with colleagues, students, and the public. 

		



		Service to students

		Teacher is highly proactive in serving students, seeking out resources with needed. 

		

		Teacher is active in serving students. 

		

		Teachers’ attempts to serve students are inconsistent. 

		

		Teacher is not alert to students’ needs. 

		



		Advocacy 

		Teacher makes a concerted effort to challenge negative attitudes or practices to ensure that all students, particularly those traditionally underserved, are honored in the school. 

		

		Teacher works to ensure that all students receive a fair opportunity to succeed. 

		

		Teacher does not knowingly contribute to some students being ill served by the school. 

		

		Teacher contributes to school practices that result in some students being ill served by the school. 

		



		Decision making

		Teacher makes a leadership role in team or departmental decision making and helps ensure that such decisions are based on the highest professional standards. 

		

		Teacher maintains an open mind and participates in team or departmental decision making. 

		

		Teacher’s decisions and recommendations are based on limited though genuinely professional considerations. 

		

		Teacher makes decisions and recommendations based on self-serving interests. 

		



		Compliance with school and district regulations 

		Teacher complies fully with school and district regulations, taking a leadership role with colleagues. 

		

		Teacher complies fully with school and district regulations. 

		

		Teacher complies minimally with school and district regulations, doing just enough to get by. 

		

		Teacher does not comply with school and district regulations. 

		









Assessment # 4 BEO and PDE Evals of Student Teaching


S

East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Fall 2008
Faculty - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 1 50.00% 0 0.00% 1 50.00% 0 0.00% 2
A.2 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
B.1 0 0.00% 1 50.00% 0 0.00% 1 50.00% 0 0.00% 2
B.2 0 0.00% 1 50.00% 0 0.00% 1 50.00% 0 0.00% 2
B.3 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
C.1 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
C.2 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
C.3 0 0.00% 1 50.00% 0 0.00% 1 50.00% 0 0.00% 2
D.1 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
D.2 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
D.3 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
Fall 2008
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 2 16.67% 4 33.33% 6 50.00% 0 0.00% 12
A.2 0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 12
B.1 0 0.00% 3 25.00% 2 16.67% 7 58.33% 0 0.00% 12
B.2 0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 12
B.3 0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 12
C.1 0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 12
C.2 0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 12
C.3 0 0.00% 3 25.00% 4 33.33% 5 41.67% 0 0.00% 12
D.1 0 0.00% 3 25.00% 4 33.33% 5 41.67% 0 0.00% 12
D.2 0 0.00% 2 16.67% 5 41.67% 5 41.67% 0 0.00% 12
D.3 0 0.00% 2 16.67% 3 25.00% 7 58.33% 0 0.00% 12
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East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Spring 2009
Faculty - 3rd Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
A.2 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
B.1 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
B.2 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
B.3 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
C.1 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
C.2 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
C.3 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
D.1 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
D.2 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
D.3 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
Spring 2009
Faculty - 4th Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
A.2 0 0.00% 0 0.00% 1 11.11% 8 88.89% 0 0.00% 9
B.1 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
B.2 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
B.3 0 0.00% 0 0.00% 4 36.36% 7 63.64% 0 0.00% 11
C.1 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
C.2 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
C.3 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
D.1 0 0.00% 0 0.00% 4 40.00% 6 60.00% 0 0.00% 10
D.2 0 0.00% 0 0.00% 1 10.00% 9 90.00% 0 0.00% 10
D.3 0 0.00% 0 0.00% 2 20.00% 8 80.00% 0 0.00% 10
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East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Fall 2009
Faculty - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |O 0% 0 0% 8 88.89% 1 11.11% 0 0% 9
A2 |0 0% 0 0% 7 77.78% 2 22.22% 0 0% 9
B.1 |0 0% 0 0% 7 77.78% 2 22.22% 0 0% 9
B.2 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
B.3 |0 0% 1 11.11% 6 66.67% 2 22.22% 0 0% 9
C.l |0 0% 1 11.11% 5 55.56% 3 33.33% 0 0% 9
c.2 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
C3 |0 0% 0 0% 7 77.78% 2 22.22% 0 0% 9
D.1 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
D.2 |0 0% 3 33.33% 5 55.56% 1 11.11% 0 0% 9
D.3 |0 0% 0 0% 4 44.44% 5 55.56% 0 0% 9
Fall 2009
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 6 60% 4 40% 0 0% 10
A2 |0 0% 0 0% 4 40% 6 60% 0 0% 10
B.1 |0 0% 2 20% 5 50% 3 30% 0 0% 10
B.2 |0 0% 1 10% 3 30% 6 60% 0 0% 10
B.3 |0 0% 3 30% 2 20% 5 50% 0 0% 10
Cl |0 0% 2 20% 4 40% 4 40% 0 0% 10
Cc.2 |0 0% 1 10% 3 30% 6 60% 0 0% 10
C3 |0 0% 2 20% 5 50% 3 30% 0 0% 10
D.1 |0 0% 1 10% 3 30% 6 60% 0 0% 10
D.2 |0 0% 3 30% 2 20% 5 50% 0 0% 10
D.3 |0 0% 0 0% 2 20% 8 80% 0 0% 10
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East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Spring 2010
Faculty - 3rd Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |1 8.33% 0 0% 9 75% 2 16.67% 0 0% 12
A2 |1 9.09% 0 0% 8 72.73% 2 18.18% 1 8.33% 11
B.1 |1 8.33% 2 16.67% 5 41.67% 4 33.33% 0 0% 12
B.2 |0 0% 2 16.67% 7 58.33% 3 25% 0 0% 12
B.3 |0 0% 2 16.67% 6 50% 4 33.33% 0 0% 12
Cl |1 8.33% 2 16.67% 6 50% 3 25% 0 0% 12
C2 |1 8.33% 1 8.33% 8 66.67% 2 16.67% 0 0% 12
C3 |1 8.33% 1 8.33% 9 75% 1 8.33% 0 0% 12
D.1 |0 0% 2 16.67% 2 16.67% 8 66.67% 0 0% 12
D2 |1 8.33% 0 0% 4 33.33% 7 58.33% 0 0% 12
D.3 |0 0% 0 0% 3 25% 9 75% 0 0% 12
Spring 2010
Faculty - 4th Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |O 0% 0 0% 6 50% 6 50% 0 0% 12
A2 |0 0% 1 8.33% 4 33.33% 7 58.33% 0 0% 12
B.1 |0 0% 2 16.67% 3 25% 7 58.33% 0 0% 12
B.2 |0 0% 2 16.67% 5 41.67% 5 41.67% 0 0% 12
B.3 |0 0% 2 16.67% 4 33.33% 6 50% 0 0% 12
Cl |0 0% 1 8.33% 5 41.67% 6 50% 0 0% 12
c.2 |0 0% 1 8.33% 6 50% 5 41.67% 0 0% 12
C3 |0 0% 3 25% 5 41.67% 4 33.33% 0 0% 12
D.1 |0 0% 0 0% 5 41.67% 7 58.33% 0 0% 12
D.2 |0 0% 3 25% 2 16.67% 7 58.33% 0 0% 12
D.3 |0 0% 0 0% 1 8.33% 11 91.67% 0 0% 12
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East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Fall 2010
Student Teaching - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 2 28.57% 5 71.43% 0 0% 7
A2 |0 0% 1 14.29% 3 42.86% 3 42.86% 0 0% 7
B.1 |0 0% 0 0% 4 57.14% 3 42.86% 0 0% 7
B.2 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
B.3 |0 0% 1 14.29% 2 28.57% 4 57.14% 0 0% 7
C.l |0 0% 1 14.29% 4 57.14% 2 28.57% 0 0% 7
cC.2 |0 0% 1 14.29% 2 28.57% 4 57.14% 0 0% 7
C3 |0 0% 1 14.29% 3 42.86% 3 42.86% 0 0% 7
D.1 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
D.2 |0 0% 2 28.57% 3 42.86% 2 28.57% 0 0% 7
D.3 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
Fall 2010
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 2 28.57% 5 71.43% 0 0% 7
A2 |0 0% 1 14.29% 3 42.86% 3 42.86% 0 0% 7
B.1 |0 0% 0 0% 4 57.14% 3 42.86% 0 0% 7
B.2 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
B.3 0 0% 1 14.29% 2 28.57% 4 57.14% 0 0% 7
C1 |O 0% 1 14.29% 4 57.14% 2 28.57% 0 0% 7
C.2 0 0% 1 14.29% 2 28.57% 4 57.14% 0 0% 7
Cc3 |0 0% 1 14.29% 3 42.86% 3 42.86% 0 0% 7
D.1 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
D.2 |0 0% 2 28.57% 3 42.86% 2 28.57% 0 0% 7
D.3 |0 0% 0 0% 3 42.86% 4 57.14% 0 0% 7
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East Stroudsburg University

Assessment #4a: BEO ECED Faculty
Spring 2011
Faculty - 3rd Quarter
% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
A2 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
B.1 |0 0% 0 0% 4 44.44% 5 55.56% 0 0% 9
B.2 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
B.3 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
C.l |0 0% 1 11.11% 2 22.22% 6 66.67% 0 0% 9
cC.2 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
C3 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
D.1 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
D.2 |0 0% 0 0% 4 44.44% 5 55.56% 0 0% 9
D.3 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
Spring 2011
Faculty - 4th Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable | Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 0 0% 8 100% 0 0% 8
A2 |0 0% 0 0% 0 0% 8 100% 0 0% 8
B.1 |0 0% 0 0% 2 25% 6 75% 0 0% 8
B.2 |0 0% 0 0% 1 12.5% 7 87.5% 0 0% 8
B.3 |0 0% 0 0% 2 25% 6 75% 0 0% 8
C1 |O 0% 0 0% 1 12.5% 7 87.5% 0 0% 8
Cc.2 |0 0% 0 0% 0 0% 8 100% 0 0% 8
Cc3 |0 0% 0 0% 2 25% 6 75% 0 0% 8
D.1 |0 0% 0 0% 0 0% 8 100% 0 0% 8
D.2 |0 0% 0 0% 2 25% 6 75% 0 0% 8
D.3 |0 0% 0 0% 0 0% 8 100% 0 0% 8
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Fall 2008
CoOp - 1st Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
Al 0 0.00% 0 0.00% 5 62.50% 3 37.50% 0 0.00% 8
A.2 0 0.00% 0 0.00% 5 62.50% 3 37.50% 0 0.00% 8
B.1 0 0.00% 2 25.00% 3 37.50% 3 37.50% 0 0.00% 8
B.2 0 0.00% 1 12.50% 1 12.50% 6 75.00% 0 0.00% 8
B.3 0 0.00% 1 14.29% 3 42.86% 3 42.86% 0 0.00% 7
C.1 0 0.00% 2 25.00% 2 25.00% 4 50.00% 0 0.00% 8
C.2 0 0.00% 2 25.00% 2 25.00% 4 50.00% 0 0.00% 8
C.3 0 0.00% 2 28.57% 2 28.57% 3 42.86% 0 0.00% 7
D.1 0 0.00% 2 25.00% 2 25.00% 4 50.00% 0 0.00% 8
D.2 0 0.00% 2 25.00% 3 37.50% 3 37.50% 0 0.00% 8
D.3 0 0.00% 0 0.00% 3 37.50% 5 62.50% 0 0.00% 8
Fall 2008
CoOp - 2nd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al 0 0.00% 1 9.09% 2 18.18% 8 72.73% 0 0.00% 11
A.2 0 0.00% 1 9.09% 3 27.27% 7 63.64% 0 0.00% 11
B.1 0 0.00% 0 0.00% 3 27.27% 8 72.73% 0 0.00% 11
B.2 0 0.00% 0 0.00% 1 10.00% 9 90.00% 0 0.00% 10
B.3 0 0.00% 1 9.09% 1 9.09% 9 81.82% 0 0.00% 11
C.1 0 0.00% 0 0.00% 2 18.18% 9 81.82% 0 0.00% 11
C.2 0 0.00% 1 9.09% 1 9.09% 9 81.82% 0 0.00% 11
C.3 0 0.00% 1 9.09% 3 27.27% 7 63.64% 0 0.00% 11
D.1 0 0.00% 0 0.00% 1 9.09% 10 90.91% 0 0.00% 11
D.2 0 0.00% 2 18.18% 3 27.27% 6 54.55% 0 0.00% 11
D.3 0 0.00% 0 0.00% 1 9.09% 10 90.91% 0 0.00% 11
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Spring 2009
CoOp - 3rd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
Al |0 0% 1 10% 3 30% 6 60% 0 0% 10
A2 |1 10% 1 10% 2 20% 6 60% 0 0% 10
B.1 |0 0% 2 20% 2 20% 6 60% 0 0% 10
B.2 |0 0% 0 0% 4 40% 6 60% 0 0% 10
B.3 |0 0% 2 20% 2 20% 6 60% 0 0% 10
C.1]0 0% 2 20% 2 20% 6 60% 0 0% 10
C.2 |0 0% 1 10% 5 50% 4 40% 0 0% 10
C.3 |0 0% 2 20% 5 50% 3 30% 0 0% 10
D.1 |0 0% 1 10% 1 10% 8 80% 0 0% 10
D.2 |0 0% 2 20% 4 40% 4 40% 0 0% 10
D.3 |0 0% 0 0% 2 20% 8 80% 0 0% 10
Spring 2009
CoOp - 4th Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al |0 0% 0 0% 0 0% 6 100% 0 0% 6
A2 |0 0% 0 0% 0 0% 6 100% 0 0% 6
B.1 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
B.2 |0 0% 0 0% 0 0% 6 100% 0 0% 6
B.3 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
C.1 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
C.2 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
C.3 |0 0% 1 16.67% 0 0% 5 83.33% 0 0% 6
D.1 |0 0% 0 0% 0 0% 6 100% 0 0% 6
D.2 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
D.3 |0 0% 0 0% 0 0% 6 100% 0 0% 6
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Fall 2009
CoOp - 1st Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
Al |0 0% 1 11.11% 1 11.11% 7 77.78% 0 0% 9
A2 |0 0% 1 11.11% 2 22.22% 6 66.67% 0 0% 9
B.1 |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
B.2 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
B.3 |0 0% 2 22.22% 33.33% 4 44.44% 0 0% 9
C.1]0 0% 0 0% 4 44.44% 5 55.56% 0 0% 9
C.2 |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
C.3 |0 0% 2 22.22% 3 33.33% 4 44.44% 0 0% 9
D.1 |0 0% 1 11.11% 2 22.22% 6 66.67% 0 0% 9
D.2 |0 0% 2 22.22% 3 33.33% 4 44.44% 0 0% 9
D.3 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
Fall 2009
CoOp - 2nd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al |0 0% 0 0% 5 50% 5 50% 0 0% 10
A2 |0 0% 0 0% 7 70% 3 30% 0 0% 10
B.1 |0 0% 1 10% 2 20% 7 70% 0 0% 10
B.2 |0 0% 0 0% 4 40% 6 60% 0 0% 10
B.3 |0 0% 1 10% 2 20% 7 70% 0 0% 10
C.1 |0 0% 0 0% 4 40% 6 60% 0 0% 10
C.2 |0 0% 0 0% 5 50% 5 50% 0 0% 10
C.3 |0 0% 2 20% 2 20% 6 60% 0 0% 10
D.1 |0 0% 0 0% 3 30% 7 70% 0 0% 10
D.2 |0 0% 0 0% 6 60% 4 40% 0 0% 10
D.3 |0 0% 0 0% 1 10% 9 90% 0 0% 10
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Spring 2010
CoOp - 3rd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
Al |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
A2 |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
B.1 |0 0% 2 22.22% 2 22.22% 5 55.56% 0 0% 9
B.2 |0 0% 2 22.22% 2 22.22% 5 55.56% 0 0% 9
B.3 |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
C.1]0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
C.2 |0 0% 2 22.22% 2 22.22% 5 55.56% 0 0% 9
C.3 |0 0% 3 33.33% 1 11.11% 5 55.56% 0 0% 9
D.1 |0 0% 1 11.11% 2 22.22% 6 66.67% 0 0% 9
D.2 |0 0% 2 22.22% 3 33.33% 4 44.44% 0 0% 9
D.3 |0 0% 1 11.11% 1 11.11% 7 77.78% 0 0% 9
Spring 2010
CoOp - 4th Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al |0 0% 0 0% 8 66.67% 4 33.33% 0 0% 12
A2 |0 0% 0 0% 8 66.67% 4 33.33% 0 0% 12
B.1 |0 0% 0 0% 7 58.33% 5 41.67% 0 0% 12
B.2 |0 0% 1 8.33% 5 41.67% 6 50% 0 0% 12
B.3 |0 0% 0 0% 7 58.33% 5 41.67% 0 0% 12
C.1 |0 0% 2 16.67% 4 33.33% 6 50% 0 0% 12
C.2 |0 0% 2 16.67% 5 41.67% 5 41.67% 0 0% 12
C.3 |0 0% 1 8.33% 6 50% 5 41.67% 0 0% 12
D.1 |0 0% 0 0% 5 41.67% 7 58.33% 0 0% 12
D.2 |0 0% 1 9.09% 4 36.36% 6 54.55% 1 8.33% 11
D.3 |0 0% 0 0% 5 41.67% 7 58.33% 0 0% 12
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Fall 2010
CoOp - 1st Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
A.l |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
A.2 |0 0% 1 16.67% 0 0% 5 83.33% 0 0% 6
B.1 |0 0% 1 16.67% 2 33.33% 3 50% 0 0% 6
B.2 |0 0% 1 16.67% 1 16.67% 4 66.67% 0 0% 6
B.3 |0 0% 1 16.67% 4 66.67% 1 16.67% 0 0% 6
C.1 |0 0% 1 16.67% 2 33.33% 3 50% 0 0% 6
C.2 |0 0% 1 16.67% 1 16.67% 4 66.67% 0 0% 6
C.3 |0 0% 1 16.67% 3 50% 2 33.33% 0 0% 6
D.1 |0 0% 0 0% 4 66.67% 2 33.33% 0 0% 6
D.2 |0 0% 1 16.67% 2 33.33% 3 50% 0 0% 6
D.3 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
Fall 2010
CoOp - 2nd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al |0 0% 0 0% 1 20% 4 80% 0 0% 5
A2 |0 0% 1 20% 0 0% 4 80% 0 0% 5
B.1 |0 0% 1 20% 2 40% 2 40% 0 0% 5
B.2 |0 0% 1 20% 1 20% 3 60% 0 0% 5
B.3 |0 0% 1 20% 3 60% 1 20% 0 0% 5
C.1]0 0% 1 20% 2 40% 2 40% 0 0% 5
C.2 |0 0% 1 20% 1 20% 3 60% 0 0% 5
C.3 |0 0% 1 20% 3 60% 1 20% 0 0% 5
D.1 |0 0% 0 0% 3 60% 2 40% 0 0% 5
D.2 |0 0% 1 20% 2 40% 2 40% 0 0% 5
D.3 |0 0% 0 0% 1 20% 4 80% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO ECED Cooperating Teachers
Spring 2011
CoOp - 3rd Qtr.

# Unacceptable Unaccog)ptable # Developing Deve‘lj/gping Profi#;ient Prof‘;/zient # Advanced |%  Advanced|# No Response ReosA)pgﬁse N =
A.l |0 0% 1 11.11% 5 55.56% 3 33.33% 0 0% 9
A.2 |0 0% 1 11.11% 5 55.56% 3 33.33% 0 0% 9
B.1 |0 0% 3 33.33% 4 44.44% 2 22.22% 0 0% 9
B.2 |0 0% 2 22.22% 3 33.33% 4 44.44% 0 0% 9
B.3 |0 0% 2 22.22% 5 55.56% 2 22.22% 0 0% 9
C.1 |0 0% 1 11.11% 5 55.56% 3 33.33% 0 0% 9
C.2 |0 0% 1 11.11% 6 66.67% 2 22.22% 0 0% 9
C.3 |0 0% 1 11.11% 6 66.67% 2 22.22% 0 0% 9
D.1 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
D.2 |0 0% 2 22.22% 3 33.33% 4 44.44% 0 0% 9
D.3 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
Spring 2011
CoOp - 4th Qtr.

# Unacceptable Unaccog)ptable # Developing Deve(I)/;;ping Profi#;ient Prof(:/co:ient # Advanced |% Advanced|# No Response Reos/op,:ase N=
Al |0 0% 0 0% 4 44.44% 5 55.56% 0 0% 9
A2 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
B.1 |0 0% 0 0% 5 55.56% 4 44.44% 0 0% 9
B.2 |0 0% 0 0% 3 33.33% 6 66.67% 0 0% 9
B.3 |0 0% 0 0% 6 66.67% 3 33.33% 0 0% 9
C.1]0 0% 1 11.11% 4 44.44% 4 44.44% 0 0% 9
C.2 |0 0% 1 11.11% 2 22.22% 6 66.67% 0 0% 9
C.3 |0 0% 0 0% 7 77.78% 2 22.22% 0 0% 9
D.1 |0 0% 0 0% 2 22.22% 7 77.78% 0 0% 9
D.2 |0 0% 1 11.11% 3 33.33% 5 55.56% 0 0% 9
D.3 |0 0% 1 11.11% 1 11.11% 7 77.78% 0 0% 9
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Fall 2008
Faculty - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 1 25.00% 2 50.00% 1 25.00% 0 0.00% 4
A.2 0 0.00% 2 50.00% 2 50.00% 0 0.00% 0 0.00% 4
B.1 0 0.00% 1 25.00% 3 75.00% 0 0.00% 0 0.00% 4
B.2 0 0.00% 0 0.00% 4 100.00% 0 0.00% 0 0.00% 4
B.3 0 0.00% 1 25.00% 3 75.00% 0 0.00% 0 0.00% 4
C.1 0 0.00% 0 0.00% 1 50.00% 1 50.00% 0 0.00% 2
C.2 0 0.00% 0 0.00% 4 100.00% 0 0.00% 0 0.00% 4
C.3 0 0.00% 2 50.00% 2 50.00% 0 0.00% 0 0.00% 4
D.1 0 0.00% 1 25.00% 3 75.00% 0 0.00% 0 0.00% 4
D.2 0 0.00% 1 25.00% 3 75.00% 0 0.00% 0 0.00% 4
D.3 0 0.00% 0 0.00% 3 75.00% 1 25.00% 0 0.00% 4
Fall 2008
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
A.2 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
B.1 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
B.2 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
B.3 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
C.1 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
C.2 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
C.3 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
D.1 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
D.2 0 0.00% 0 0.00% 2 100.00% 0 0.00% 0 0.00% 2
D.3 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Spring 2009
Faculty - 3rd Qtr.
% # % # % % # No % No
# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l
A.2
B.1
B.2 \QQS)
B.3 oA
C.1 &
C.2 ¥
Ov
C.3 e
D.1 S
D.2
D.3
Spring 2009
Faculty - 4th Qtr.
% # % # % % # No % No
# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l 0 0.00% 0 0.00% 3 27.27% 8 72.73% 0 0.00% 11
A.2 0 0.00% 0 0.00% 2 18.18% 9 81.82% 0 0.00% 11
B.1 0 0.00% 0 0.00% 2 18.18% 9 81.82% 0 0.00% 11
B.2 0 0.00% 0 0.00% 3 27.271% 8 72.73% 0 0.00% 11
B.3 0 0.00% 0 0.00% 3 30.00% 7 70.00% 0 0.00% 10
C.1 0 0.00% 0 0.00% 0 0.00% 2 100.00% 0 0.00% 2
C.2 0 0.00% 1 9.09% 2 18.18% 8 72.73% 0 0.00% 11
C.3 0 0.00% 1 9.09% 5 45.45% 5 45.45% 0 0.00% 11
D.1 0 0.00% 0 0.00% 1 9.09% 10 90.91% 0 0.00% 11
D.2 0 0.00% 0 0.00% 2 18.18% 9 81.82% 0 0.00% 11
D.3 0 0.00% 0 0.00% 0 0.00% 1 100.00% 0 0.00% 1
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Fall 2009
Faculty - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l |0 0% 0 0% 5 100% 0 0% 0 0% 5
A2 |0 0% 0 0% 5 100% 0 0% 0 0% 5
B.1 |0 0% 4 80% 1 20% 0 0% 0 0% 5
B.2 |0 0% 2 40% 3 60% 0 0% 0 0% 5
B.3 |0 0% 2 40% 2 40% 1 20% 0 0% 5
C.1]0 0% 3 60% 0 0% 2 40% 0 0% 5
C.2 |0 0% 2 40% 2 40% 1 20% 0 0% 5
C.3 10 0% 3 60% 2 40% 0 0% 0 0% 5
D.1 |0 0% 3 60% 0 0% 2 40% 0 0% 5
D.2 |0 0% 3 60% 2 40% 0 0% 0 0% 5
D.3 |0 0% 1 20% 3 60% 1 20% 0 0% 5
Fall 2009
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 2 40% 3 60% 0 0% 5
A2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.1 |0 0% 0 0% 3 60% 2 40% 0 0% 5
B.2 |0 0% 0 0% 1 20% 4 80% 0 0% 5
B.3 |0 0% 0 0% 2 40% 3 60% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
C.3 10 0% 0 0% 4 80% 1 20% 0 0% 5
D.1 |0 0% 0 0% 1 20% 4 80% 0 0% 5
D.2 |0 0% 2 40% 1 20% 2 40% 0 0% 5
D.3 |0 0% 0 0% 1 20% 4 80% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Spring 2010
Faculty - 3rd Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l |0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
A2 |0 0% 0 0% 3 50% 3 50% 0 0% 6
B.1 |0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
B.2 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
B.3 |0 0% 0 0% 3 50% 3 50% 0 0% 6
C.1]0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
C.2 |0 0% 0 0% 0 0% 6 100% 0 0% 6
C.3 10 0% 0 0% 4 66.67% 2 33.33% 0 0% 6
D.1 |0 0% 0 0% 0 0% 6 100% 0 0% 6
D.2 |0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
D.3 |0 0% 0 0% 0 0% 6 100% 0 0% 6
Spring 2010
Faculty - 4th Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 0 0% 5 100% 0 0% 5
A2 |0 0% 0 0% 0 0% 5 100% 0 0% 5
B.1 |0 0% 0 0% 1 20% 4 80% 0 0% 5
B.2 |0 0% 0 0% 0 0% 5 100% 0 0% 5
B.3 |0 0% 0 0% 2 40% 3 60% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2 |0 0% 0 0% 0 0% 5 100% 0 0% 5
C.3 10 0% 0 0% 1 20% 4 80% 0 0% 5
D.1 |0 0% 0 0% 0 0% 5 100% 0 0% 5
D.2 |0 0% 0 0% 1 20% 4 80% 0 0% 5
D.3 |0 0% 0 0% 0 0% 5 100% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Fall 2010
Faculty - 1st Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l |0 0% 0 0% 4 80% 1 20% 0 0% 5
A2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
B.1 |0 0% 0 0% 4 80% 1 20% 0 0% 5
B.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.3 |0 0% 0 0% 3 60% 2 40% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2 |0 0% 0 0% 3 75% 1 25% 1 20% 4
C.3 10 0% 0 0% 3 60% 2 40% 0 0% 5
D.1 |0 0% 0 0% 2 40% 3 60% 0 0% 5
D.2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
D.3 |0 0% 0 0% 1 20% 4 80% 0 0% 5
Fall 2010
Faculty - 2nd Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 4 80% 1 20% 0 0% 5
A2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
B.1 |0 0% 0 0% 4 80% 1 20% 0 0% 5
B.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.3 |0 0% 0 0% 3 60% 2 40% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2 |0 0% 0 0% 3 75% 1 25% 1 20% 4
C.3 10 0% 0 0% 3 60% 2 40% 0 0% 5
D.1 |0 0% 0 0% 2 40% 3 60% 0 0% 5
D.2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
D.3 |0 0% 0 0% 1 20% 4 80% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO DUAL Faculty
Spring 2011
Faculty - 3rd Qtr.
% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
A.l |0 0% 0 0% 0 0% 2 100% 0 0% 2
A2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.1 |0 0% 0 0% 1 50% 1 50% 0 0% 2
B.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.3 |0 0% 0 0% 1 50% 1 50% 0 0% 2
C.1]0 0% 0 0% 1 50% 1 50% 0 0% 2
C.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
C.3 |0 0% 0 0% 0 0% 2 100% 0 0% 2
D.1 |0 0% 0 0% 0 0% 2 100% 0 0% 2
D.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
D.3 |0 0% 0 0% 0 0% 2 100% 0 0% 2
Spring 2011
Faculty - 4th Qtr.

% # % # % % # No % No

# Unacceptable Unacceptable Developing Developing Proficient Proficient #  Advanced Advanced Response Response N=
Al |0 0% 0 0% 0 0% 2 100% 0 0% 2
A2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.1 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.3 |0 0% 0 0% 1 50% 1 50% 0 0% 2
C.1]0 0% 0 0% 0 0% 2 100% 0 0% 2
C.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
C.3 10 0% 0 0% 0 0% 2 100% 0 0% 2
D.1 |0 0% 0 0% 0 0% 2 100% 0 0% 2
D.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
D.3 |0 0% 0 0% 0 0% 2 100% 0 0% 2
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East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Fall 2008
CoOp - 1st Qtr.

# Unacceptable Unacc(fptable # Developing Deve(;/;ping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
A.l 0 0.00% 0 0.00% 4 80.00% 1 20.00% 0 0.00% 5
A.2 0 0.00% 0 0.00% 4 66.67% 2 33.33% 0 0.00% 6
B.1 0 0.00% 0 0.00% 2 33.33% 4 66.67% 0 0.00% 6
B.2 0 0.00% 0 0.00% 5 83.33% 1 16.67% 0 0.00% 6
B.3 0 0.00% 0 0.00% 5 83.33% 1 16.67% 0 0.00% 6
C.1 0 0.00% 0 0.00% 4 66.67% 2 33.33% 0 0.00% 6
C.2 0 0.00% 0 0.00% 3 50.00% 3 50.00% 0 0.00% 6
C.3 0 0.00% 0 0.00% 4 57.14% 3 42.86% 0 0.00% 7
D.1 0 0.00% 0 0.00% 1 16.67% 5 83.33% 0 0.00% 6
D.2 0 0.00% 0 0.00% 4 80.00% 1 20.00% 0 0.00% 5
D.3 0 0.00% 0 0.00% 1 16.67% 5 83.33% 0 0.00% 6
Fall 2008
CoOp - 2nd Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof?cient Prof?/(.;ient # Advanced |%  Advanced|# No Response Reos/op,zgse N=
Al 0 0.00% 0 0.00% 7 77.78% 2 22.22% 0 0.00% 9
A.2 0 0.00% 2 20.00% 3 30.00% 5 50.00% 0 0.00% 10
B.1 0 0.00% 1 11.11% 3 33.33% 5 55.56% 0 0.00% 9
B.2 0 0.00% 1 11.11% 2 22.22% 6 66.67% 0 0.00% 9
B.3 0 0.00% 1 10.00% 4 40.00% 5 50.00% 0 0.00% 10
C.1 0 0.00% 2 20.00% 5 50.00% 3 30.00% 0 0.00% 10
C.2 0 0.00% 0 0.00% 5 50.00% 5 50.00% 0 0.00% 10
C.3 0 0.00% 1 11.11% 6 66.67% 2 22.22% 0 0.00% 9
D.1 0 0.00% 0 0.00% 3 33.33% 6 66.67% 0 0.00% 9
D.2 0 0.00% 3 33.33% 3 33.33% 3 33.33% 0 0.00% 9
D.3 0 0.00% 1 10.00% 3 30.00% 6 60.00% 0 0.00% 10

DUAL Majors - Cooperating Teacher Responses 19 of 24





East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Spring 2009
CoOp - 3rd Qtr.

# Unacceptable Unacc(fptable # Developing Deve(;/;ping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
A.1]0 0% 0 0% 2 50% 2 50% 0 0% 4
A.2 |0 0% 0 0% 3 75% 1 25% 0 0% 4
B.1 |0 0% 0 0% 1 25% 3 75% 0 0% 4
B.2 |0 0% 0 0% 1 25% 3 75% 0 0% 4
B.3 |0 0% 0 0% 2 50% 2 50% 0 0% 4
C.1]0 0% 0 0% 1 25% 3 75% 0 0% 4
C.2 |0 0% 0 0% 2 50% 2 50% 0 0% 4
C.3]0 0% 0 0% 2 50% 2 50% 0 0% 4
D.1]0 0% 0 0% 2 50% 2 50% 0 0% 4
D.2 |0 0% 0 0% 1 25% 3 75% 0 0% 4
D.3 10 0% 0 0% 2 50% 2 50% 0 0% 4
Spring 2009
CoOp - 4th Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof?cient Prof?/(.;ient # Advanced |%  Advanced|# No Response Reos/op,zgse N=
A.l |0 0% 0 0% 3 75% 1 25% 0 0% 4
A2 |0 0% 0 0% 1 25% 3 75% 0 0% 4
B.1 [0 0% 0 0% 4 100% 0 0% 0 0% 4
B.2 |0 0% 0 0% 2 50% 2 50% 0 0% 4
B.3 [0 0% 0 0% 3 75% 1 25% 0 0% 4
C.1]0 0% 0 0% 2 50% 2 50% 0 0% 4
C.2 |0 0% 0 0% 2 50% 2 50% 0 0% 4
C.31]0 0% 0 0% 4 100% 0 0% 0 0% 4
D.1 [0 0% 0 0% 3 75% 1 25% 0 0% 4
D.2 |10 0% 0 0% 2 50% 2 50% 0 0% 4
D.3 [0 0% 0 0% 2 50% 2 50% 0 0% 4
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East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Fall 2009
CoOp - 1st Qtr.

# Unacceptable Unacc(fptable # Developing Deve(;/;ping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
Al |0 0% 1 33.33% 0 0% 2 66.67% 0 0% 3
A.2 |0 0% 1 33.33% 0 0% 2 66.67% 0 0% 3
B.1 |0 0% 0 0% 1 33.33% 2 66.67% 0 0% 3
B.2 |0 0% 0 0% 1 33.33% 2 66.67% 0 0% 3
B.3 |0 0% 1 33.33% 0 0% 2 66.67% 0 0% 3
C.1]0 0% 1 33.33% 0 0% 2 66.67% 0 0% 3
C.2]0 0% 1 33.33% 2 66.67% 0 0% 0 0% 3
C.3]0 0% 1 33.33% 1 33.33% 1 33.33% 0 0% 3
D.1 |0 0% 1 33.33% 1 33.33% 1 33.33% 0 0% 3
D.2 [0 0% 1 33.33% 1 33.33% 1 33.33% 0 0% 3
D.3 |0 0% 1 33.33% 0 0% 2 66.67% 0 0% 3
Fall 2009
CoOp - 2nd Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof?cient Prof?/(.;ient # Advanced |%  Advanced|# No Response Reos/op,zgse N=
A.l |0 0% 0 0% 2 50% 2 50% 0 0% 4
A.2 |0 0% 0 0% 2 50% 2 50% 0 0% 4
B.1 [0 0% 1 25% 1 25% 2 50% 0 0% 4
B.2 |0 0% 0 0% 0 0% 4 100% 0 0% 4
B.3 [0 0% 0 0% 2 50% 2 50% 0 0% 4
C.1]0 0% 0 0% 2 50% 2 50% 0 0% 4
C.2 |0 0% 0 0% 3 75% 1 25% 0 0% 4
C.3]0 0% 1 25% 0 0% 3 75% 0 0% 4
D.1 [0 0% 0 0% 0 0% 4 100% 0 0% 4
D.2 |0 0% 0 0% 2 50% 2 50% 0 0% 4
D.3 10 0% 0 0% 1 25% 3 75% 0 0% 4
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East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Spring 2010
CoOp - 3rd Qtr.

# Unacceptable Unacc(fptable # Developing Deve(;/;ping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
A.1]0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
A.2 |0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
B.1 |0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
B.2 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
B.3 |0 0% 0 0% 1 16.67% 5 83.33% 0 0% 6
C.1]0 0% 0 0% 0 0% 6 100% 0 0% 6
C.2 |0 0% 0 0% 0 0% 6 100% 0 0% 6
C.3]0 0% 0 0% 2 33.33% 4 66.67% 0 0% 6
D.1]0 0% 0 0% 0 0% 6 100% 0 0% 6
D.2 [0 0% 0 0% 0 0% 6 100% 0 0% 6
D.3 10 0% 0 0% 0 0% 6 100% 0 0% 6
Spring 2010
CoOp- 4th Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof?cient Prof?/(.;ient # Advanced |%  Advanced|# No Response Reos/op,zgse N=
A.l |0 0% 0 0% 1 20% 4 80% 0 0% 5
A2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.1 [0 0% 0 0% 2 40% 3 60% 0 0% 5
B.2 |0 0% 1 20% 0 0% 4 80% 0 0% 5
B.3 [0 0% 1 20% 2 40% 2 40% 0 0% 5
C.1]0 0% 0 0% 1 20% 4 80% 0 0% 5
C.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
C.31]0 0% 1 20% 2 40% 2 40% 0 0% 5
D.1 [0 0% 0 0% 3 60% 2 40% 0 0% 5
D.2 |10 0% 1 20% 1 20% 3 60% 0 0% 5
D.3 [0 0% 0 0% 1 20% 4 80% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Fall 2010
CoOp - 1st Qtr.

# Unacceptable Unacc(fptable # Developing Deve(;/;ping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
Al |0 0% 0 0% 4 80% 1 20% 0 0% 5
A.2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
B.1 |0 0% 0 0% 4 80% 1 20% 0 0% 5
B.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.3 |0 0% 0 0% 3 60% 2 40% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2]0 0% 0 0% 3 75% 1 25% 1 20% 4
C.3]0 0% 0 0% 3 60% 2 40% 0 0% 5
D.1 |0 0% 0 0% 2 40% 3 60% 0 0% 5
D.2 [0 0% 0 0% 3 60% 2 40% 0 0% 5
D.3 |0 0% 0 0% 1 20% 4 80% 0 0% 5
Fall 2010
CoOp - 2nd Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof?cient Prof?/(.;ient # Advanced |%  Advanced|# No Response Reos/op,zgse N=
A.l |0 0% 0 0% 2 40% 3 60% 0 0% 5
A.2 |0 0% 1 20% 3 60% 1 20% 0 0% 5
B.1 [0 0% 0 0% 3 60% 2 40% 0 0% 5
B.2 |0 0% 0 0% 2 40% 3 60% 0 0% 5
B.3 [0 0% 0 0% 3 60% 2 40% 0 0% 5
C.1]0 0% 0 0% 3 60% 2 40% 0 0% 5
C.2 |0 0% 0 0% 1 20% 4 80% 0 0% 5
C.3]0 0% 0 0% 3 60% 2 40% 0 0% 5
D.1 [0 0% 0 0% 1 20% 4 80% 0 0% 5
D.2 |0 0% 0 0% 3 60% 2 40% 0 0% 5
D.3 [0 0% 0 0% 0 0% 5 100% 0 0% 5
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East Stroudsburg University

Assessment #4a: BEO DUAL Cooperating Teachers
Spring 2011
CoOp - 3rd Qtr.

# Unacceptable Unacc(fptable # Developing Deveﬁping Prof:t:ient Prof(;/ciient # Advanced (%  Advanced|# No Response Rezop,xse N =
A.1]0 0% 0 0% 0 0% 2 100% 0 0% 2
A.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.1 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.3 |0 0% 0 0% 0 0% 2 100% 0 0% 2
C.1]0 0% 0 0% 0 0% 2 100% 0 0% 2
C.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
C.3]0 0% 0 0% 0 0% 2 100% 0 0% 2
D.1]0 0% 0 0% 0 0% 2 100% 0 0% 2
D.2 |0 0% 0 0% 1 50% 1 50% 0 0% 2
D.3 10 0% 0 0% 0 0% 2 100% 0 0% 2
Spring 2011
CoOp - 4th Qtr.

# Unacceptable Unacc(fptable # Developing Deve(:/;ping Prof;#cient Prof?/(.;ient # Advanced |[%  Advanced|# No Response Reos/op,zgse N=
A.l |0 0% 0 0% 0 0% 2 100% 0 0% 2
A2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.1 [0 0% 0 0% 0 0% 2 100% 0 0% 2
B.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
B.3 [0 0% 0 0% 0 0% 2 100% 0 0% 2
C.1]0 0% 0 0% 0 0% 2 100% 0 0% 2
C.2 |0 0% 0 0% 0 0% 2 100% 0 0% 2
C.31]0 0% 0 0% 0 0% 2 100% 0 0% 2
D.1 [0 0% 0 0% 0 0% 2 100% 0 0% 2
D.2 |10 0% 0 0% 0 0% 2 100% 0 0% 2
D.3 [0 0% 0 0% 0 0% 2 100% 0 0% 2
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#4 BEO's Data Tables


East Stroudsburg University

Assessment #4b: PDE 430
Fall 2008
# Exemplary % Exemplary # Superior % Superior # Satisfactory % Satisfactory # Unsatisfactory (0|% Unsatisfactory
(Minimum of 12 (Minimum of 12 (Minimum of 8 (Minimum of 8 (Minimum of 4 (Minimum of 4 Points) The (0 Points) The
Points) The Points) The Points) The Points) The Points) The Points) The candidate rarely or [candidate rarely or
cand!date cand!date candidate usually |candidate usually candndate candndate hever and. hever and. #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and |nappr_opr|ately or |nappr9pr|ately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
demonstrates demonstrates indicators of indicators of demonstrates demonstrates demonstrates demonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerformance
Category I: Planning
and Preparation
Category II: Classroom \<§<§)
Environment oA
Category llI: <X
Instructional Delivery ()?~
Category IV: eo
Professionalism
Overall Rating
Spring 2009
# Exemplary % Exemplary # Superior % Superior # Satisfactory % Satisfactory # Unsatisfactory (0|% Unsatisfactory
(Minimum of 12 (Minimum of 12 (Minimum of 8 (Minimum of 8 (Minimum of 4 (Minimum of 4 Points) The (0 Points) The
Points) The Points) The Points) The Points) The Points) The Points) The candidate rarely or [candidate rarely or
cand!date cand!date candidate usually |candidate usually candndate candndate hever and. hever and. #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and lnapprpprlately or |nappr9pr|ately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
demonstrates demonstrates indicators of indicators of demonstrates demonstrates demonstrates demonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerfarmance
Category I: Planning
and Preparation 2 28.57% 5 71.43% 0 0% 0 0% 6 46.15% 13
Category II: Classroom
Environment 3 42.86% 2 28.57% 2 28.57% 0 0% 6 46.15% 13
Category |l
Instructional Delivery 2 28.57% 5 71.43% 0 0% 0 0% 6 46.15% 13
Category IV:
Professionalism 4 57.14% 3 42.86% 0 0% 0 0% 6 46.15% 13
Overall Rating 2 50% 1 25% 1 25% 0 0% 9 69.23% 13
Fall 2009
# Exemplary % Exemplary # Superior % Superior # Satisfactory % Satisfactory # Unsatisfactory (0|% Unsatisfactory
(Minimum of 12 (Minimum of 12 (Minimum of 8 (Minimum of 8 (Minimum of 4 (Minimum of 4 Points) The (0 Points) The
Points) The Points) The Points) The Points) The Points) The Points) The candidate rarely or [candidate rarely or
cand!date cand!date candidate usually |candidate usually candldate candldate hever and. hever and. #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and lnappr_oprlately or lnappr_oprlately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
demonstrates demonstrates indicators of indicators of demonstrates demonstrates demonstrates demonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerformance
Category I: Planning
and Preparation 8 33.33% 14 58.33% 2 8.33% 0 0% 0 0% 24
Category II: Classroom
Environment 8 33.33% 15 62.5% 1 4.17% 0 0% 0 0% 24
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East Stroudsburg University

Assessment #4b: PDE 430
Category Il
Instructional Delivery 6 25% 15 62.5% 3 12.5% 0 0% 0 0% 24
Category IV:
Professionalism 17 70.83% 6 25% 1 4.17% 0 0% 0 0% 24
Overall Rating 7 30.43% 13 56.52% 3 13.04% 0 0% 1 4.17% 24
Spring 2010
# Exemplary % Exemplary # Superior % Superior # Satisfactory % Satisfactory # Unsatisfactory (0|% Unsatisfactory
(Minimum of 12 (Minimum of 12 (Minimum of 8 (Minimum of 8 (Minimum of 4 (Minimum of 4 Points) The (0 Points) The
Points) The Points) The Points) The Points) The Points) The Points) The candidate rarely or [candidate rarely or
cand!dale cand!date candidate usually |candidate usually cand@ate cand@ate pever andl pever andl #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and |napprgpr|ately or mapprgpnately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
demonstrates demonstrates indicators of indicators of demonstrates demonstrates demonstrates demonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerformance
Category I: Planning
and Preparation 3 20% 9 60% 2 13.33% 1 6.67% 1 6.25% 15
Category II: Classroom
Environment 3 20% 9 60% 2 13.33% 1 6.67% 1 6.25% 15
Category llI:
Instructional Delivery 3 20% 10 66.67% 1 6.67% 1 6.67% 1 6.25% 15
Category IV:
Professionalism 12 80% 2 13.33% 0 0% 1 6.67% 1 6.25% 15
Overall Rating 6 40% 6 40% 2 13.33% 1 6.67% 0 0% 15
Fall 2010
# Exemplary % Exemplary # Superior % Superior # Satisfactory % Satisfactory # Unsatisfactory (0|% Unsatisfactory
(Minimum of 12 (Minimum of 12 (Minimum of 8 (Minimum of 8 (Minimum of 4 (Minimum of 4 Points) The (0 Points) The
Points) The Points) The Points) The Points) The Points) The Points) The candidate rarely or [candidate rarely or
cand!dale cand!date candidate usually |candidate usually cand@ate cand@ate pever andl pever andl #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and |napprgpr|ately or mapprgpnately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
demonstrates demonstrates indicators of indicators of demonstrates demonstrates demonstrates demonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerfarmance
Category I: Planning
and Preparation 4 50% 3 37.5% 1 12.5% 0 0% 0 0% 8
Category II: Classroom
Environment 4 50% 4 50% 0 0% 0 0% 0 0% 8
Category llI:
Instructional Delivery 3 37.5% 4 50% 1 12.5% 0 0% 0 0% 8
Category IV:
Professionalism 7 87.5% 1 12.5% 0 0% 0 0% 0 0% 8
Overall Rating 2 25% 5 62.5% 1 12.5% 0 0% 0 0% 8
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East Stroudsburg University

Assessment #4b: PDE 430
Spring 2011
# Exgmplary % !E><'emplary # Superior % Superior # S'aFisfactory % $§tisfactory # Qnsatisfactory 01% Un§atisfactory
(M|ln|mum of 12 (M!nlmum of 12 (Minimum of 8 (Minimum of 8 (M!nlmum of 4 (M!nlmum of 4 P0|nt§) The (] Po‘mts) The
Pomtls) The P0|nFs) The Points) The Points) The Pomt's) The Pomt's) The candidate rarely or [candidate rarely or
cand!date cand!date candidate usually |candidate usually cand@ate cand@ate pever andl pever andl #No % No Total
consistently and consistently and and extensively and extensively sometimes and sometimes and |napprgpr|ately or |napprgpr|ately or Response |Response |Response
thoroughly thoroughly demonstrates demonstrates adequately adequately superficially superficially
Fierponstrates Qemonstrates indicators of indicators of Qemonstrates Qemonstrates Qemonstrates Qemonstrates
indicators of indicators of performance. performance. indicators of indicators of indicators of indicators of
nerformance nerformance nerformance nerformance nerformance nerformance
Category I: Planning
and Preparation 16 84.21% 2 10.53% 1 5.26% 0 0% 0 0% 19
Category II: Classroom
Environment 15 78.95% 4 21.05% 0 0% 0 0% 0 0% 19
Category llI:
Instructional Delivery |14 73.68% 5 26.32% 0 0% 0 0% 0 0% 19
Category IV:
Professionalism 16 84.21% 3 15.79% 0 0% 0 0% 0 0% 19
Overall Rating 14 73.68% 4 21.05% 1 5.26% 0 0% 0 0% 19
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#4 PDE Data Tables


Assessment #5:

Child Observation and Case Study

East Stroudsburg University

Fall 2008
# Optimal % Optimal # Satisfactory % Satisfactory |# Unsatisfactory | % Unsatisfactory N=
90-100% 90-100% 70-89% 70-89% Below 70% Below 70%
ECED 464 13 86.60% 1 6.60% 1 6.60% 15
ECED 466 NO DATA PROVIDED
Spring 2009
# Optimal % Optimal # Satisfactory % Satisfactory | # Unsatisfactory | % Unsatisfactory N=
90-100% 90-100% 70-89% 70-89% Below 70% Below 70% .
ECED 464 10 80.00% 2 20.00% 0 0.00% 10
ECED 466 12 80.00% 2 13.20% 1 6.60% 15
Fall 2009
# Exceeds % Exceeds # Meets % Meets # Does Not Meet | % Does Not Meet .
ECED 464 Expectations Expectations Expectations Expectations Expectations Expectations #No Response | %No Response N= Mean Median Mode Std. Dev.
1. Knows and understands
the childs characteristics
and needs (1a) 0 0% 0 0% 2 100% 0 0% 10 10.0 10.0 0
2.Knows and understands
family/community
characteristics (2a) 0 0% 0 0% 2 100% 0 0% 10 10.0 10.0 0
3. Supports and empowers
the family through a
respectful, reciprocal
relationship (2b) 0 0% 1 50% 1 50% 0 0% 8.5 10.0 7.0 15
4.Involves the family in
childs development and
learning (2c) 0 0% 1 50% 1 50% 0 0% 8.5 10.0 7.0 15
5.Understands the goals,
benefits, and uses of
assessment (3a) 0 0% 0 0% 2 100% 0 0% 10 10.0 10.0 0
6. Knows about and uses
observation,
documentation, and other
appropriate assessment
tools and approaches (3b) |0 0% 0 0% 2 100% 0 0% 10 10.0 10.0 0
7.Knows about assessment
partnerships (3d) 0 0% 0 0% 2 100% 0 0% 10 10.0 10.0 0
8 Knows and understands
the multiple influences on
development and learning
(1b) 0 0% 1 50% 1 50% 0 0% 8.5 10.0 7.0 15
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Assessment #5:

Child Observation and Case Study

East Stroudsburg University

9. Uses developmental
knowledge to create
healthy, respectful,
supportive, and challenging
learning environments (1c) [0 0% 1 50% 1 50% 0 0% 2 8.5 10.0 7.0 15
10. Spelling, Grammar and
language 0 0% 0 0% 2 100% 0 0% 2 10 10.0 10.0 0
Fall 2009
ECED 466 Exlfezfjss_ Ué']xlcoez;ss_ # 8 pts -Meets %8 pts -Meets # 6 pts -Meets %6 pts -Meets # ?]E:Smf;es %(')]g‘tsmf;es # No Response | % No Response N= Mean
1. General Background &
Social Interactions - Child
#1 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
2. General Background &
Social Interactions Child # 2|6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
3. Language & Literacy-
Child # 1 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
4. Language & Literacy-
Child # 2 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
5. Mathematical
Development - Child # 1 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
6. Mathematical
Development - Child # 2 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
7. Multiple Intelligences and
Patterns of Coordination -
Child # 1 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
8. Multiple Intelligences and
Patterns of Coordination -
Child # 2 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
9. Next Steps - Child # 1 6 85.71% 0 0% 1 14.29% 0 0% 0 0% 7 9.43
10. Next Step - Child # 2 5 71.43% 1 14.29% 1 14.29% 0 0% 0 0% 7 9.14
11. What have you learned
about the children? 6 85.71% 0 0% 1 14.29% 0 0% 0 0% 7 9.43
12. Spelling, Grammar, on
Time 6 85.71% 1 14.29% 0 0% 0 0% 0 0% 7 9.71
Spring 2010
# Excegds %Excee.ds # Meer %Mee.ts #Does NOF Meet % Does NO_' Meet #No Response | % No Response N= Mean Median Mode Std. Dev.
ECED 464 Expectations Expectations Expectations Expectations Expectations Expectations
1. Knows and understands
the childs characteristics
and needs (1a) 0 0% 0 0% 3 100% 0 0% 3 10 10.0 10.0 0
2.Knows and understands
family/community
characteristics (2a) 0 0% 1 33.33% 2 66.67% 0 0% 3 8.33 8.0 7.0 1.25
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Assessment #5:

Child Observation and Case Study

East Stroudsburg University

3. Supports and empowers
the family through a
respectful, reciprocal
relationship (2b)

0%

0%

100%

0%

10.0

4.Involves the family in
childs development and
learning (2c)

0%

33.33%

66.67%

0%

8.0

7.0

5.Understands the goals,
benefits, and uses of
assessment (3a)

o

0%

33.33%

66.67%

0%

8.0

5.0

6. Knows about and uses
observation,
documentation, and other
appropriate assessment
tools and approaches (3b)

o

0%

66.67%

33.33%

0%

7.0

5.0

7.Knows about assessment
partnerships (3d)

0%

33.33%

66.67%

0%

10.0

141

8 Knows and understands
the multiple influences on

development and learning
(1b)

0%

0%

100%

0%

10.0

9. Uses developmental
knowledge to create
healthy, respectful,
supportive, and challenging
learning environments (1c)

0%

66.67%

[

33.33%

0%

7.0

7.0

1.41

10. Spelling, Grammar and
language

0%

0%

100%

0%

10

10.0

Spring 2010

ECED 466

# 10 Points

%10 Points

# 8 Points

%8 Points

# 6 Points

%6 Points

# 0 Points

%0 Points

# No Response

%No Response

Mean

Median

Mode

Standard
Deviation

1. General Background &
Social Interactions - Child
#1

17

80.95%

19.05%

0%

0%

4.55%

21

9.62

10.0

2. General Background &
Social Interactions Child # 2

85.71%

14.29%

0%

0%

4.55%

21

9.71

10.0

0.7

3. Language & Literacy-
Child # 1

12

57.14%

42.86%

0%

0%

4.55%

21

9.14

10.0

0.99

4. Language & Literacy-
Child # 2

14

66.67%

33.33%

0%

0%

4.55%

21

9.33

10.0

5. Mathematical
Development - Child # 1

10

47.62%

11

52.38%

0%

0%

4.55%

21

8.95

8.0

6. Mathematical
Development - Child # 2

52.38%

10

47.62%

0%

0%

4.55%

21

9.05

10.0

7. Multiple Intelligences and
Patterns of Coordination -
Child # 1

13

61.9%

19.05%

19.05%

0%

4.55%

21

8.86

10.0

10.0

1.58
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Assessment #5:

Child Observation and Case Study

East Stroudsburg University

8. Multiple Intelligences and
Patterns of Coordination -
Child # 2

61.9%

14.29%

23.81%

o

0%

4.55%

21

8.76

10.0

10.0

1.69

9. Next Steps - Child # 1

57.14%

w

14.29%

[}

28.57%

0%

=

4.55%

21

8.57

10.0

10.0

1.76

10. Next Step - Child # 2

47.62%

28.57%

23.81%

0%

4.55%

21

8.48

8.0

10.0

1.62

11. What have you learned
about the children?

14

66.67%

28.57%

4.76%

0%

4.55%

21

9.24

10.0

10.0

1.15

12. Spelling, Grammar, on
Time

14

66.67%

23.81%

9.52%

0%

4.55%

21

9.14

10.0

Fall 2010

ECED 464

# Exceeds

% Exceeds

# Meets

% Meets

# Does Not Meet

% Does Not Meet

ions

ions

ions

ions

ions

ions

# No Response

%No Response

Mean

Median

Mode

Std. Dev.

1. Knows and understands
the childs characteristics
and needs (1a)

75%

25%

0%

0%

16

10.0

2.Knows and understands
family/community
characteristics (2a)

75%

25%

0%

0%

16

9.31

10.0

10.0

1.21

3. Supports and empowers
the family through a
respectful, reciprocal
relationship (2b)

75%

25%

0%

0%

16

10.0

4.Involves the family in
childs development and
learning (2c)

11

68.75%

31.25%

0%

0%

16

10.0

5.Understands the goals,
benefits, and uses of
assessment (3a)

75%

25%

0%

0%

16

10.0

6. Knows about and uses
observation,
documentation, and other
appropriate assessment
tools and approaches (3b)

81.25%

18.75%

0%

0%

16

10.0

7.Knows about assessment
partnerships (3d)

93.75%

6.25%

0%

0%

16

10.0

8 Knows and understands
the multiple influences on

development and learning
(1b)

14

87.5%

12.5%

0%

0%

16

10.0

9. Uses developmental
knowledge to create
healthy, respectful,
supportive, and challenging
learning environments (1c)

81.25%

18.75%

0%

0%

16

10.0

1.16
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Assessment #5:

Child Observation and Case Study

East Stroudsburg University

10. Spelling, Grammar and
language

11

68.75%

~

25%

6.25%

0%

16

10.0

17

Fall 2010

ECED 466

#10 pts —
Exceeds

%10 pts —
Exceeds

#7 pts -Meets

%7 pts -Meets

# 4 pts -Does
not meet

%4 pts -Does
not meet

# No Response

% No Response

Mean

Median

Mode

Std. Dev.

1. Child#1 . General
Background & social
interactions (1a)

17

89.47%

10.53%

o

0%

0%

19

10.0

2. Child #2 . General
Background & social
interactions (1a)

17

89.47%

10.53%

o

0%

0%

19

10.0

3. Lang.& Literacy Child #1
(4c)

17

89.47%

10.53%

0%

0%

19

10.0

4. Lang.& Literacy- Child
#2(4c)

18

94.74%

5.26%

0%

0%

19

10.0

5. Math.| Development
Child #1 (4c)

100%

0%

0%

0%

19

10

10.0

6. Math.| Development
Child #2 (4c)

100%

0%

0%

0%

19

10

10.0

7. Multiple Intelligences &
PatternsChild #1 (1b)

100%

0%

0%

0%

19

10

10.0

8. Multiple Intelligences &
PatternsChild#2 (1b)

100%

0%

0%

0%

19

10

10.0

9. Child # 1 Next Steps (4d)

52.63%

42.11%

[y

5.26%

0%

19

10.0

10. Child # 2 Next Steps
(4d)

57.89%

36.84%

[y

5.26%

0%

19

10.0

Spring 2011

ECED 464

# Exceeds
Expectations

% Exceeds
Expectations

# Meets
Expectations

% Meets
Expectations

# Does Not Meet
Expectations

% Does Not Meet
Expectations

# No Response

%No Response

Mean

Median

Mode

Std. Dev.

1. Knows and understands
the childs characteristics
and needs (1a)

-~

87.5%

12.5%

0%

0%

10.0

2.Knows and understands
family/community
characteristics (2a)

62.5%

37.5%

0%

0%

10.0

3. Supports and empowers
the family through a
respectful, reciprocal
relationship (2b)

50%

37.5%

12.5%

0%

10.0

4.Involves the family in
childs development and
learning (2c)

62.5%

25%

12.5%

0%

8.5

10.0

5.Understands the goals,
benefits, and uses of
assessment (3a)

[ee)

100%

0%

0%

0%

10

10.0
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East Stroudsburg University

Assessment #5: Child Observation and Case Study

6. Knows about and uses
observation,
documentation, and other
appropriate assessment
tools and approaches (3b) |7 87.5% 1 12.5% 0 0% 0 0% 8 9.62 10.0 10.0 0.99

7.Knows about assessment
partnerships (3d)

o

75% 2 25% 0 0% 0 0% 8 9.25 10.0 10.0 1.3

8 Knows and understands
the multiple influences on

development and learning
(1b) 6 75% 2 25% 0 0% 0 0% 8 9.25 10.0 10.0 1.3

9. Uses developmental
knowledge to create
healthy, respectful,
supportive, and challenging
learning environments (1c)

w

37.5% 4 50% 1 12.5% 0 0% 8 7.75 7.0 7.0 1.98

10. Spelling, Grammar and
language 7 87.5% 1 12.5% 0 0% 0 0% 8 9.62 10.0 10.0 0.99

Spring 2011

#10 pts — %10 pts —
ECED 466 Exceeds Exceeds

# 4 pts -Does %4 pts -Does

#7pts M %7 pts M
pts Meets | %7 pts -Meets not meet not meet

# No Response | % No Response N= Mean Median Mode Std. Dev.

1. Child#1 . General
Background & social
interactions (1a) 9 100% 0 0% 0 0% 0 0% 9 10 10.0 10.0 0

2. Child #2 . General
Background & social

interactions (1a) 9 100% 0 0% 0 0% 0 0% 9 10 10.0 10.0 0

3. Lang.& Literacy Child #1

(4c) 7 77.78% 2 22.22% 0 0% 0 0% 9 9.33 10.0 10.0 1.25
4. Lang.& Literacy- Child

#2(4c) 7 77.78% 2 22.22% 0 0% 0 0% 9 9.33 10.0 10.0 1.25
5. Math.| Development

Child #1 (4c) 7 77.78% 2 22.22% 0 0% 0 0% 9 9.33 10.0 10.0 1.25
6. Math.| Development

Child #2 (4c) 6 66.67% 3 33.33% 0 0% 0 0% 9 9 10.0 10.0 1.41
7. Multiple Intelligences &

PatternsChild #1 (1b) 8 88.89% 1 11.11% 0 0% 0 0% 9 9.67 10.0 10.0 0.94
8. Multiple Intelligences &

PatternsChild#2 (1b) 8 88.89% 1 11.11% 0 0% 0 0% 9 9.67 10.0 10.0 0.94
9. Child # 1 Next Steps (4d) |2 22.22% 6 66.67% 1 11.11% 0 0% 9 7.44 7.0 7.0 1.5
10. Child # 2 Next Steps

(4d) 2 22.22% 6 66.67% 1 11.11% 0 0% 9 7.33 7.0 7.0 1.33
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#5 Data Tables


East Stroudsburg University

Assessment #6:  Family Handbook

Fall 2008

# Optimal % Optimal | # Satisfactory Satis::ctory Unsatiifactor Unsat:)factor N=

90-100% 90-100% 70-89% 70-89% |y Below 70% |y Below 70%
ECED 489 12| 100.00% 0 0.00% 0 0.00% 12
Spring 2009

# Optimal % Optimal | # Satisfactory % # %

o o o Satisfactory | Unsatisfactor | Unsatisfactor N=

90-100% 90-100% 70-89% 70-89% |y Below 70% |y Below 70%
ECED 489 27| 100.00% 0 0.00% 0 0.00% 27
Fall 2009

#10- % 10- # 9-Proficent | % 9-Proficent | # 7- Basic % 7- Basic #6100~ %6t00- #No % No N= Mean Median Mode Standard
ECED 489 advanced advanced unacceptable | unacceptable | Response Response Deviation
1. Overall
Aesthetics:
organization, Table
of Contents 8 72.73% 3 27.27% 0 0% 0 0% 0 0% 11 9.73 10.0 10.0 0.45
2. Welcome (2b) |10 90.91% 1 9.09% 0 0% 0 0% 0 0% 11 9.91 10.0 10.0 0.29
3. Classroom
information 2b) |8 72.73% 3 27.27% 0 0% 0 0% 0 0% 11 9.73 10.0 10.0 0.45
4. Health(2b) 8 72.73% |3 27.27% 0 0% 0 0% 0 0% 11 9.73 10.0 10.0 0.45
5.Discipline Policy
(2b) 7 63.64% 2 18.18% 2 18.18% 0 0% 0 0% 11 9.27 10.0 10.0 1.14
6. Security (2b) |8 72.73% |2 18.18% 1 9.09% 0 0% 0 0% 11 9.55 10.0 10.0 0.89
7.Fees(2b) 8 72.73% 2 18.18% 1 9.09% 0 0% 0 0% 11 9.55 10.0 10.0 0.89
8. Ways to be
involved (2c) 9 81.82% 2 18.18% 0 0% 0 0% 0 0% 11 9.82 10.0 10.0 0.39
9. Survey (2c) 4 36.36% |4 36.36% 2 18.18% 1 9.09% 0 0% 11 8.18 9.0 9.0 2.79
10. Grammar,
Spelling 9 81.82% 1 9.09% 1 9.09% 0 0% 0 0% 11 9.64 10.0 10.0 0.88
Spring 2010
#10- % 10- # 9-Proficent | % 9-Proficent | # 7- Basic % 7- Basic #6100~ %61t00- #No % No N= Mean Median Mode Standard

ECED 489 advanced advanced unacceptable | unacceptable Response Response Deviation
1. Overall
Aesthetics:
organization, Table
of Contents 13 100% 0 0% 0 0% 0 0% 0 0% 13 10 10.0 10.0 0
2. Welcome (2b) |11 84.62% 2 15.38% 0 0% 0 0% 0 0% 13 9.85 10.0 10.0 0.36
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Assessment #6:

Family Handbook

East Stroudsburg University

Fall 2008
# Optimal % Optimal | # Satisfactory Satis::ctory Unsatiifactor Unsat:)factor N=
90-100% 90-100% 70-89% 70-89% |y Below 70% |y Below 70%
ECED 489 12| 100.00% 0 0.00% 0 0.00% 12
Spring 2009
# Optimal % Optimal | # Satisfactory SatisZ\)ctory Unsatizfactor Unsat?/sofactor N=
90-100% 90-100% 70-89% 70-89% |y Below 70% |y Below 70%
ECED 489 27| 100.00% 0 0.00% 0 0.00% 27
3. Classroom
information 2b) [13 100% 0 0% 0 0% 0 0% 0 0% 13 10 10.0 10.0 0
4. Health (2b) 10 76.92% 3 23.08% 0 0% 0 0% 0 0% 13 9.77 10.0 10.0 0.42
5.Discipline Policy
2b) 6 46.15% 5 38.46% 2 15.38% 0 0% 0 0% 13 9.15 9.0 10.0 1.03
6. Security 2b) |11 84.62% 2 15.38% 0 0% 0 0% 0 0% 13 9.85 10.0 10.0 0.36
7.Fees(2b) 8 61.54% 5 38.46% 0 0% 0 0% 0 0% 13 9.62 10.0 10.0 0.49
8. Ways to be
involved (2c) 8 61.54% 5 38.46% 0 0% 0 0% 0 0% 13 9.62 10.0 10.0 0.49
9. Survey (2c) 8 61.54% 2 15.38% 3 23.08% 0 0% 0 0% 13 9.15 10.0 10.0 1.23
10. Grammar,
Spelling 10 76.92% 3 23.08% 0 0% 0 0% 0 0% 13 9.77 10.0 10.0 0.42
Fall 2010
#10 pts — %10pts- |, pts Meets % 7 pts — | # 4 pts -Does | % 4 pts -Does # No % No Ne Mean Median Mode std. Dev
ECED 489 Exceeds Exceeds Meets not meet not meet Response Response ’ ’
1. Overall
Aesthetics:
organization, Table
of Contents 16 84.21% 3 15.79% 0 0% 0 0% 19 9.53 10.0 10.0 1.09
2. Welcome 2b) |16 84.21% 3 15.79% 0 0% 0 0% 19 9.47 10.0 10.0 1.09
3. Classroom
information 2b) [16 84.21% 3 15.79% 0 0% 0 0% 19 9.53 10.0 10.0 1.09
4. Health (2b) 18 94.74% 1 5.26% 0 0% 0 0% 19 9.84 10.0 10.0 0.67
5.Discipline Policy
2b) 16 84.21% 3 15.79% 0 0% 0 0% 19 9.42 10.0 10.0 1.09
6. Security (2b) |16 84.21% 3 15.79% 0 0% 0 0% 19 9.47 10.0 10.0 1.09
7.Fees(2b) 16 84.21% 3 15.79% 0 0% 0 0% 19 9.47 10.0 10.0 1.09
8. Ways to be
involved (2c) 14 73.68% 5 26.32% 0 0% 0 0% 19 9.16 10.0 10.0 1.31
9. Survey (2¢) 15 78.95% |4 21.05% 0 0% 0 0% 19 9.37 10.0 10.0 1.22
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Assessment #6:

Family Handbook

East Stroudsburg University

Fall 2008

:E))T[I)I(‘;:I 02002382/& # Sa;gs;:g/tory SatisZ\)ctory Unsatiifactor Unsat:)factor N=

et et Badl 70-89% |y Below 70% |y Below 70%

ECED 489 12| 100.00% 0 0.00% 0 0.00% 12
Spring 2009

# Oq[im;l % Ogtirr;/al # Sitisfa:/tory SatisZ\)ctory Unsatizfactor Unsat?/sofactor N=

90-100% 90-100% 0-89% 70-89% |y Below 70% |y Below 70%
ECED 489 27| 100.00% 0 0.00% 0 0.00% 27
10. Grammar,
Spelling 17 89.47% |2 10.53% 0 0% 0% 19 9.63 10.0 10.0 0.93
Spring 2011

# 10 pts — % 10 pts — % 7 pts — | # 4 pts -Does | % 4 pts -Does # No % No _ .
ECED 489 Exceeds Exceeds #7 pts Meets Meets not meet not meet Response Response N= Mean Median Mode Std. Dev.
1. Overall
Aesthetics:
organization, Table
of Contents 24 92.31% |2 7.69% 0 0% 0% 26 9.62 10.0 10.0 0.84
2. Welcome (2b) |22 84.62% |4 15.38% 0 0% 0% 26 9.46 10.0 10.0 1.08
3. Classroom
information (2b) (24 92.31% 2 7.69% 0 0% 0% 26 9.69 10.0 10.0 0.82
4. Health (2 b) 24 92.31% |2 7.69% 0 0% 0% 26 9.62 10.0 10.0 0.84
5.Discipline Policy
(2b) 24 92.31% |2 7.69% 0 0% 0% 26 9.77 10.0 10.0 0.8
6. Security (2b) |24 92.31% 2 7.69% 0 0% 0% 26 9.69 10.0 10.0 0.82
7.Fees(2b) 24 92.31% |2 7.69% 0 0% 0% 26 9.62 10.0 10.0 0.84
8. Ways to be
involved (2c) 24 92.31% |2 7.69% 0 0% 0% 26 9.46 10.0 10.0 1.08
9. Survey (2¢) 23 88.46% 2 7.69% 1 3.85% 0% 26 9.12 10.0 10.0 2.06
10. Grammarr,
Spelling 24 92.31% 2 7.69% 0 0% 0% 26 9.23 9.0 9.0 0.8
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#6 Data Tables


Key Assessment # 7- Assessment that demonstrates candidates effects on student learning. NAEYC Standards addressed: 1



		Name of Assessment: Environmental Rating Scale



		Type of Assessment: Observation and Report





While we believe that all the readings, lectures, class discussions, field experiences and assignments in all of the classes in our major help contribute to our candidates understanding of student learning, this assignment was selected as Key Assessment #7 because it is the key way that candidates can met Standard 1c: Use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments. We also hope that through this assignment candidates will become aware of what constitutes quality in early childhood programs and will become advocates for quality programs for all young children in all our communities. (Standard 5 e)     



		When the Assessment is Administered: During the candidates junior or senior year as part of the following three courses: Curriculum I, II, & III 







		Instructions to Candidates for Environmental Rating Scale Assessment #7





ECED 464- Curriculum I - ITERS  Report

Infant/Toddler Environmental Rating Scale Report       



PLAN. After we have discussed this rating scale in class, make a plan for doing it an Infant/Toddler classroom.  If not at Mekeel, show the instrument to the teacher.  After you have scored every item that you can, ask her help with any items that you are unsure of or could not observe.  Reassure the teacher that this report will be confidential and will not have the name of the program anywhere on it.



DO.  Use this booklet as a worksheet. Mark the appropriate number for each item. Write comments, notes etc. in the booklet. Summarize and record your observations on the score sheet. Try to be as honest as possible. NO PROGRAM IS PERFECT!  (In research done nationally the average score was 4 to 5) Most of your scores will probably be in the average range.



REVIEW Write a written report on your work. This must be typed, spelling 	and 

grammar count.  Do not put the program's name anywhere on this report instead refer to 

it as the "your last name" school (i.e. Harlan Day School)



This report should have the following parts

a) Summarize your findings highlighting both strengths and weaknesses of the program in all seven areas. This can be a narrative or a bulleted list. Document when your information was based on discussions with the teacher. The names of the areas appear on the rubric.



 b). Based on the rating scale, discuss your suggestions for improvement which are DAP and feasible in each of the seven areas. Try to think of two items in each section that can be improved or multiple ways to improve one item. Write up your suggestions as to what could be done to make an improvement and why you think it is important. Be as specific and concrete as possible.



c) Write about your reaction (feelings, thoughts, etc) to the process of evaluating a program with this guide. What have you learned?  What do you still need to learn about setting up an infant & toddler program? 



ECED 464 Cur I ITERS  Rubric 



		

		6 pts Exceeds

		4 pts Meets 

		2 pts  Does not meet



		1. Use of Score

 Sheet

		An abundance of notes in most areas.  Not more than one area not accessed.

		Good notes  No more than 3 areas not assessed.

		Minimum notes More than 3 areas not assessed.



		2. Summary of Furnish. & Display

(3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W. No discussion with teacher 



		3. Summary of

Personal Care  

(3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W.. No discussion with teacher 



		4. Summary of

Listen & Talking  

(3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher evident.

		Good, clear  info

On both S & W. Some discussion with teacher 

		Minimum info, and /or unclear. Missing S & W. No discussion with teacher 



		5. Summary of

Learning Activities 

(3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher evident.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W.  No discussion with teacher



		6. Summary of

Interaction  

(3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher evident.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W.  No discussion with teacher



		7. Summary of

Program Structure   (3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher evident.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W.  No discussion with teacher



		8.Summary of

Adult Needs Findings   (3b)

		An abundance of info. Both S & Ws outlined clearly.  Extensive Discussion w/ teacher evident.

		Good, clear  info

On both S & W. Some discussion with teacher

		Minimum info, and /or unclear. Missing S & W.  No discussion with teacher



		9. Change #1 – Furnish. & Display 

(1c)

		Two or more ideas both are DAP and feasible 

		 One ideas which is  both DAP and feasible 

		One or both ideas not Dap and/or not feasible



		10. Change #2

Personal Care

(1c)

		Two or more ideas both are DAP and feasible

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		11. Change #3

Listen & Talking

(1c)

		two or more ideas both are DAP and feasible 

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		12. Change #4

Learning Act.

(1c)

		Two or more ideas both are DAP and feasible

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		13. Change #5

Interact.(1c)

		Two or more ideas both are DAP and feasible

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		14. Change #6

Program Struct. (1c)

		Two or more ideas both are DAP and feasible

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		15 Change # 7 Adult Needs 

(1c)

		Two or more ideas both are DAP and feasible

		One ideas which is  both DAP and feasible

		One or both ideas not Dap and/or not feasible



		16. Reaction

(5d)

		Three or more concrete examples-of both learned and need to learn

		Two concrete examples of both learned and need to learn

		One concrete

example of both learned and need to learn



		17. Spelling &

Grammar & Timeliness

		No errors. On or before________



		One or two errors

Before _________

		Three or four errors.  Before _________







Total Score___________________/105



ECED 465- Curriculum II

ECED 466- Curriculum III



Environmental Assessment- APEEC



Using Hemmeter, Maxwell,Ault, and Schuster's Assessment of Practices in early Elementary Classrooms



Guide to writing the paper



PLAN. Read over the assessment booklet before our class discussion. Circle any items which are not clear to you. ASK ABOUT THESE THINGS IN OUR CLASS DISCUSSION. After we have discussed the Observation Instrument in class make a plan for completing it based on your observations of the classroom you are attending.  Show the guide to the teacher before you start. Later ask her help with any items of which you are unsure or are unable to observe.  



DO.  Use this booklet as a worksheet. Record your observations on the score sheet   Ask the teacher for help with any item of which you are unsure or cannot observe.



REVIEW  Write a written report on your observations. This must be typed.



This report should have three parts

a) Summarize your findings highlighting both strengths and weaknesses of the program in the following areas. This is based both on your observations and discussion with the teacher. This can be in a narrative form or a bulleted list. 

i. Physical environment

ii. Instructional content   

iii. Social Context

b) . Based on your observations select four changes you could make in the classroom. That means you must change something in each of the above areas AND an additional change of your choice in one of the areas.   Write detailed suggestions as to how you could go about making a change/addition for each item. Think of as many ways as possible. 



c) Write about your reaction (feelings, thoughts, etc) to the process of evaluating a program with this guide. What have you learned and what do you still need to know about setting up a classroom? 











ECED 466  Cur III Assessment of Early Elementary Classroom 

		

		10 pts Exceeds

		7 pts

Meets

		4 pts

Does not Meet



		1. Use of Score

 Sheet

		Lots of notes

		Some notes

		Only checks



		2. Summary of Phy. Environment

 Findings (3b)

		Excellent info. On S & W's Talked w/ teacher.

		Good info

On both S&W.

		Minimum info. 



		3. Summary of

 Instruct.

 Contents 

Findings(3b)

		Excellent info. On S & W's Talked w/ teacher.

		Good info

On both S & W

		Minimum info. 



		4. Summary of

 Social Context Findings (3b) 

		Excellent info. On S & W's Talked w/ teacher.

		Good info

On both S & W

		Minimum info. 



		5. Change #1- Physical Environment (1c)

		two or more ways to improve  suggested

		 one good way suggested

		suggested way to improve limited



		6. Change #2- Instructional Context (1c)

		two or more ways to improve  suggested

		 one good way suggested

		suggested way to improve limited



		7. Change #3-

Social Context (1c)

		two or more ways to improve suggested

		 one good way suggested

		suggested way to improve limited



		8. Change #4- your choice of area (1c)

		two or more ways to improve  suggested

		 one good way suggested

		suggested way to improve limited



		9. Reaction (5d)

		Three or more concrete examples-of both learned and need to learn

		Two concrete examples of both learned and need to learn

		One concrete

example of both learned and need to learn



		10. Spelling &

Grammar & Timeliness

		No errors – On time 

		One or two – 1 day late

		Three or four- 2 days late 







Total Score___________________/100









		Summary of Data and Interpretation of Results for Assessment #7





These assignments has been required of candidates in all three of our Early Childhood Curriculum classes since 1998. We feel that by having similar assignments in these three classes the candidates have experiences with appropriate practice for a wide range of ages -birth to elementary school, and in a variety of settings: the home, child care, Head Start, public schools and sometimes Family Child Care.  We will continue to use this assessment in our new Prek-4 program. 

In recent years the state of Pennsylvania has required the ECERS to be used in all child care centers earning three and four “Stars” denoting quality so some candidates are very familiar with the instrument from their worksite. However, we continue to notice that some candidates have a difficult time with this assignment in the Curriculum III course. This is often because there is often not a good match between the Assessment of Practices in an Early Elementary Classroom and the classroom in which they are doing their field experiences.  We use this as a way to discuss how primary classrooms can be made more developmentally appropriate.

Assessment # 7 Environmental Rating Scales


Assessment #7:

Environmental Rating Scales

East Stroudsburg University

Fall 2008
. o . . o . # %

pridl It B T P IS
ECED 464 13| 86.60% 2] 13.30% 0 0.00% 15
ECED 466 21| 80.70% 5| 19.20% 0 0.00% 26
Spring 2009

# Optimal %Optimal | # Satisfactory | % Satisfactory Unsali’:faclor Unsatiuffactor N=

90-100% 90-100% 70-89% 70-89% y Below 70% | y Below 70%
ECED 464 9] 90.00% 1| 10.00% 0 0.00% 10
ECED 466 13| 92.80% 1 7.10% 0 0.00% 14
Fall 2009
ECED 464 :xiggtsis E/:(g;elz?s #7pts Meets | %7 pts -Meets | #5 pts Meets | %5 pts Meets ! igllsmlz;es /Dgt?tt?nzsfs Re:p’\(l)onse Res/cpﬁzse N= Mean
1. Use of Score
Sheet 9 100% 0 0% 0 0% 0 0% 0 0% 6
2. Summary of
Furnish. & Display
(3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
3. Summary of
Personal Care (3b)|7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
4. Summary of
Listen & Talking
(3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
5. Summary of
Learning Activities
(3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
6. Summary of
Interaction (3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
7. Summary of
Program Structure
(3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
8.Summary of Adult
Needs Findings
(3b) 7 77.78% |2 22.22% |0 0% 0 0% 0 0% 5.78
9. Change #1 —
Furnish. & Display
(1c) 8 88.89% |1 11.11% |0 0% 0 0% 0 0% 5.89
10. Change #2
Personal Care (1c) |9 100% 0 0% 0 0% 0 0% 0 0% 6
11. Change #3
Listen & Talking
(1c) 8 88.89% |0 0% 1 11.11% |0 0% 0 0% 5.78
12. Change #4
Learning Act. (1c) |8 88.89% |0 0% 1 11.11% |0 0% 0 0% 5.78
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

13. Change #5

Interact. (1c) 7 77.78% |1 11.11% |0 0% 1 11.11% |0 0% 5.33

14. Change #6

Program Struct.

(1c) 8 88.89% |0 0% 1 11.11% |0 0% 0 0% 5.78

15 Change # 7

Adult Needs (1c) (8 88.89% |0 0% 0 0% 1 11.11% |0 0% 5.44

16. Reaction (5d) |6 66.67% |3 33.33% |0 0% 0 0% 0 0% 5.67

17. Spelling &

Grammar &

Timeliness 9 100% 0 0% 0 0% 0 0% 0 0% 6

Fall 2009

ECED 466 E#xig:is E/;gepe};s #7pts Meets | %7 pts -Meets [ #5 pts -Meets | %5 pts -Meets ! ig:;[;gtes /ui(fttfnzgtes ! ?\g!tfﬂzztes A]g(fttsngfs Regp,\(‘)(:lse Res/upg(:se N= Mean
1. Use of Score

Sheet 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9

2. Summary of

Phy. Environment

Findings (3b) 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9

3. Summary of

Instruct. Contents

Findings(3b) 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9

4. Summary of

Social Context

Findings (3b) 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9

5. Change #1-

Physical

Environment (1c) |6 85.71% |1 14.29% |0 0% 0 0% 0 0% 0% 7 8.71
6. Change #2-

Instructional

Context (1c) 6 85.71% |1 14.29% |0 0% 0 0% 0 0% 0% 7 8.71
7. Change #3-

Social Context(1c) |6 85.71% |0 0% 0 0% 1 14.29% |0 0% 0% 7 8.14
8. Change #4- your

choice of area (1c) |6 85.71% |0 0% 0 0% 0 0% 1 14.29% 0% 7 7.71
9. Reaction (5d) 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9
10. Spelling &

Grammar &

Timeliness 7 100% 0 0% 0 0% 0 0% 0 0% 0% 7 9
Spring 2010

ECED 464 :xtoes;z !?:i?egéz Eifepetdss Enfcsezt;s # 7 pts Meets | %7 pts Meets | # 5 pts Meets | %5 pts Meets Re:p’\(l)onse Re:/op,:ise N= Mean Median Mode Std. Dev.
1. Use of Score

Sheet 7 100% 0 0% 0 0% 0 0% 0 0% 6 6.0 6.0
2. Summary of

Furnish. & Display

(3b) 7 100% 0 0% 0 0% 0 0% 0 0% 6 6.0 6.0
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

3. Summary of
Personal Care (3b)

~

100%

0%

0%

0%

0%

6.0

6.0

4. Summary of
Listen & Talking
(3b)

100%

0%

0%

0%

0%

6.0

6.0

5. Summary of
Learning Activities
(3b)

100%

0%

0%

0%

0%

6.0

6.0

6. Summary of
Interaction (3b)

100%

0%

0%

0%

0%

6.0

6.0

7. Summary of
Program Structure
(3b)

100%

0%

0%

0%

0%

6.0

6.0

8.Summary of Adult
Needs Findings
(3b)

100%

0%

0%

0%

0%

6.0

6.0

9. Change #1 —
Furnish. & Display
(10)

100%

0%

0%

0%

0%

6.0

6.0

10. Change #2
Personal Care (1c)

~

100%

0%

0%

0%

0%

6.0

6.0

11. Change #3
Listen & Talking
(1c)

100%

0%

0%

0%

0%

6.0

6.0

12. Change #4
Learning Act. (1c)

~

100%

0%

0%

0%

0%

6.0

6.0

13. Change #5
Interact. (1c)

71.43%

N

28.57%

o

0%

0%

0%

5.71

6.0

6.0

0.45

14. Change #6
Program Struct.
(1)

100%

o

0%

0%

0%

0%

6.0

6.0

15 Change # 7
Adult Needs (1c)

(2]

85.71%

[y

14.29%

o

0%

0%

0%

5.86

6.0

6.0

0.35

16. Reaction (5d)

~

100%

o

0%

0%

0%

0%

6.0

6.0

17. Spelling &
Grammar &
Timeliness

100%

o

0%

0%

0%

0%

6.0

6.0

Spring 2010

ECED 466

#9 Points

%39 Points

# 7 Points

%7 Points

#5 Points

%5 Points

# 3 Points

%3 Points

#0 Points

%0 Points

#No
Response

%No
Response

Mean

Median

Mode

Standard
Deviation

1. Use of Score
Sheet

19

86.36%

w

13.64%

o

0%

0%

0%

0%

22

8.73

9.0

9.0

0.69

2. Summary of
Phy. Environment
Findings (3b)

68.18%

~

31.82%

o

0%

0%

0%

0%

22

8.36

9.0

9.0

0.93

3. Summary of
Instruct. Contents
Findings(3b)

68.18%

~

31.82%

o

0%

0%

0%

0%

22

8.36

9.0

9.0

0.93
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

4. Summary of
Social Context
Findings (3b)

16

72.73%

22.73%

4.55%

0%

0%

0%

22

8.36

9.0

9.0

1.11

5. Change #1-
Physical
Environment (1c)

86.36%

13.64%

0%

0%

0%

0%

22

8.73

9.0

9.0

0.69

6. Change #2-
Instructional
Context (1c)

95.45%

4.55%

0%

0%

0%

0%

22

8.91

9.0

9.0

0.42

7. Change #3-
Social Context(1c)

77.271%

22.73%

0%

0%

0%

0%

22

8.55

9.0

9.0

0.84

8. Change #4- your
choice of area (1c)

17.27%

(6]

22.73%

0%

0%

0%

0%

22

8.55

9.0

9.0

0.84

9. Reaction (5d)

72.73%

13.64%

=

4.55%

9.09%

o

0%

0%

22

9.0

9.0

1.88

10. Spelling &
Grammar &
Timeliness

19

86.36%

4.55%

9.09%

0%

0%

0%

22

8.55

9.0

9.0

1.2

Fall 2010

ECED 464

#6 pts
Exceeds

%6 pts
Exceeds

# 4 pts Meets

%4 pts Meets

#2pts Does
not meet

%2 pts Does
not meet

#No
Response

%No
Response

Mean

Median

Mode

Std. Dev.

1. Use of Score
Sheet

15

93.75%

[y

6.25%

0%

0%

16

5.88

6.0

6.0

0.48

2. Summary of
Furnish. & Display
(3b)

16

100%

o

0%

0%

0%

16

6.0

6.0

3. Summary of
Personal Care (3b)

[

5

93.75%

[y

6.25%

0%

0%

16

5.88

6.0

6.0

0.48

4. Summary of
Listen & Talking
(3b)

16

100%

o

0%

0%

0%

16

6.0

6.0

5. Summary of
Learning Activities
(3b)

15

93.75%

[y

6.25%

0%

0%

16

5.88

6.0

6.0

0.48

6. Summary of
Interaction (3b)

93.75%

[y

6.25%

0%

0%

16

5.88

6.0

6.0

0.48

7. Summary of
Program Structure
(3b)

14

87.5%

N

12.5%

0%

0%

16

5.75

6.0

6.0

0.66

8.Summary of Adult
Needs Findings
(3b)

16

100%

o

0%

0%

0%

16

6.0

6.0

9. Change #1 —
Furnish. & Display
(1c)

93.75%

[y

6.25%

o

0%

0%

16

5.88

6.0

6.0

0.48

10. Change #2
Personal Care (1c)

=

6

100%

o

0%

0%

0%

16

6.0

6.0
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

11. Change #3
Listen & Talking
(1c)

13

81.25%

w

18.75%

o

0%

0%

16

5.62

6.0

6.0

0.78

12. Change #4
Learning Act. (1c)

100%

o

0%

0%

0%

16

6.0

6.0

13. Change #5
Interact. (1c)

81.25%

w

18.75%

o

0%

0%

16

5.62

6.0

6.0

0.78

14. Change #6
Program Struct.
(1c)

14

87.5%

N

12.5%

0%

0%

16

5.75

6.0

6.0

0.66

15 Change # 7
Adult Needs (1c)

16

100%

o

0%

o

0%

0%

16

6.0

6.0

16. Reaction (5d)

87.5%

N

12.5%

0%

0%

16

5.75

6.0

6.0

0.66

17. Spelling &
Grammar &
Timeliness

15

93.75%

[y

6.25%

0%

0%

16

5.88

6.0

6.0

0.48

Fall 2010

ECED 466

#10 pts —
Exceeds

%710 pts —
Exceeds

#7 pts -Meets

%7 pts -Meets

# 4 pts -Does
not meet

%4 pts -Does
not meet

#No
Response

%No
Response

Mean

Median

Mode

Std. Dev.

1. Use of Score
Sheet

18

94.74%

[y

5.26%

0%

0%

19

9.84

10.0

10.0

0.67

2. Summary of
Phy. Environment
Findings (3b)

84.21%

N

10.53%

5.26%

o

0%

19

9.37

10.0

10.0

1.56

3. Summary of
Instruct. Contents
Findings(3b)

78.95%

w

15.79%

5.26%

0%

19

9.21

10.0

10.0

4. Summary of
Social Context
Findings (3b)

78.95%

w

15.79%

5.26%

0%

19

9.16

10.0

10.0

5. Change #1-
Physical
Environment (1c)

89.47%

N

10.53%

0%

0%

19

9.63

10.0

10.0

0.93

6. Change #2-
Instructional
Context (1c)

89.47%

N

10.53%

0%

0%

19

9.63

10.0

10.0

0.93

7. Change #3-
Social Context(1c)

89.47%

N

10.53%

0%

0%

19

9.68

10.0

10.0

0.92

8. Change #4- your
choice of area (1c)

78.95%

~

21.05%

0%

0%

19

9.37

10.0

10.0

1.22

9. Reaction (5d)

84.21%

w

15.79%

0%

0%

19

9.53

10.0

10.0

1.09

10. Spelling &
Grammar &
Timeliness

17

94.44%

o

0%

5.56%

[y

5.26%

9.11

10.0

10.0

2.53

Spring 2011

ECED 464

#6 pts
Exceeds

%6 pts
Exceeds

# 4 pts Meets

%4 pts Meets

#2 pts Does
not meet

%2 pts Does
not meet

#No
Response

%No
Response

Mean

Median

Mode

Std. Dev.

1. Use of Score
Sheet

100%

o

0%

0%

0%

6.0

6.0
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

2. Summary of
Furnish. & Display
(3b)

37.5%

62.5%

0%

0%

5.0

5.0

3. Summary of
Personal Care (3b)

~

50%

50%

0%

0%

5.12

5.0

5.0

0.78

4. Summary of
Listen & Talking
(3b)

37.5%

62.5%

0%

0%

4.88

5.0

4.0

0.78

5. Summary of
Learning Activities
(3b)

75%

25%

0%

0%

5.25

6.0

6.0

0.83

6. Summary of
Interaction (3b)

37.5%

62.5%

0%

0%

4.88

5.0

4.0

0.78

7. Summary of
Program Structure
(3b)

25%

75%

0%

0%

4.75

5.0

5.0

0.66

8.Summary of Adult
Needs Findings
(3b)

87.5%

12.5%

0%

0%

5.62

6.0

6.0

0.7

9. Change #1 —
Furnish. & Display
(10)

87.5%

12.5%

0%

0%

5.62

6.0

6.0

0.48

10. Change #2
Personal Care (1c)

(2]

75%

12.5%

12.5%

0%

5.12

6.0

6.0

11. Change #3
Listen & Talking
(10)

62.5%

25%

12.5%

0%

6.0

6.0

12. Change #4
Learning Act. (1c)

a1

62.5%

37.5%

0%

0%

5.25

6.0

6.0

0.83

13. Change #5
Interact. (1c)

75%

25%

0%

0%

5.38

6.0

6.0

0.7

14. Change #6
Program Struct.
(1c)

50%

37.5%

12.5%

0%

4.88

6.0

6.0

15 Change # 7
Adult Needs (1c)

[}

75%

12.5%

[

12.5%

0%

o

5.38

6.0

6.0

1.32

16. Reaction (5d)

~

87.5%

12.5%

0%

0%

[ee]

5.75

6.0

6.0

0.66

17. Spelling &
Grammar &
Timeliness

75%

25%

0%

0%

5.38

5.0

5.0

0.48

Spring 2011

ECED 466

#10 pts —
Exceeds

%10 pts —
Exceeds

# 7 pts -Meets

%7 pts -Meets

#4 pts -Does
not meet

%4 pts -Does
not meet

#No
Response

%No
Response

Mean

Median

Mode

Std.

Dev.

1. Use of Score
Sheet

100%

0%

0%

0%

10

10.0

10.0

2. Summary of
Phy. Environment
Findings (3b)

77.78%

N

22.22%

o

0%

0%

9.44

10.0

10.0
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Assessment #7:

Environmental Rating Scales

East Stroudsburg University

3. Summary of
Instruct. Contents
Findings(3b)

77.78%

22.22%

0%

0% 9

9.33

10.0

10.0

4. Summary of
Social Context
Findings (3b)

66.67%

33.33%

0%

0% 9

10.0

10.0

141

5. Change #1-
Physical
Environment (1c)

88.89%

11.11%

0%

0% 9

9.78

10.0

10.0

0.63

6. Change #2-
Instructional
Context (1c)

100%

0%

0%

0% 9

10

10.0

10.0

7. Change #3-
Social Context(1c)

[oe]

88.89%

11.11%

0%

0% 9

9.78

10.0

10.0

0.63

8. Change #4- your
choice of area (1c)

(2]

66.67%

[y

11.11%

N

22.22%

o

0% 9

8.44

10.0

10.0

2.45

9. Reaction (5d)

~

77.78%

22.22%

0%

0% 9

9.33

10.0

10.0

1.25

10. Spelling &
Grammar &
Timeliness

88.89%

11.11%

0%

0% 9

9.67

10.0

10.0

0.94
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#7 Data Tables


Assessment #8:

Fall 2008

Portfolio

East Stroudsburg University

# Optimal

% Optimal

90-100% 90-100%

# Satisfactory
70-89%

% Satisfactory
70-89%

# Unsatisfactory
Below 70%

%
Unsatisfactory
Below 70%

ECED 495

6 66.60%

22.20%

11.10%

Spring 2009

ECED 495

#

Advanced [% Advanced

# Basic

% Basic

# Unacceptable

% Unacceptable

# No Response

% No Response

Mean

Introductory
materials; resume,
letters (2),Praxis, Act
152/34, transcript and
Candidates
Statement

23

79.31%

20.69%

0%

0%

29

8.38

Narrative for
Standard 1- Child
Development. (5d)

25

86.21%

13.79%

0%

0%

29

8.55

Documentation for
Standard 1

72.41%

27.59%

0%

0%

29

8.24

Narrative for
Standard 2- Family
and Community (5d)

96.55%

3.45%

0%

0%

29

8.9

Documentation for
Standard 2

100%

0%

0%

0%

29

8.97

Narrative for
Standard 3-
Observation &
Assessment (5d)

82.76%

13.79%

3.45%

0%

29

8.28

Documentation for
Standard 3

86.21%

13.79%

0%

0%

29

8.59

Narrative for
Standard 4-Teaching
and Learning (5d)

93.1%

6.9%

0%

0%

29

8.79

Documentation for
Standard 4

86.21%

13.79%

0%

0%

29

8.66

Narrative for
Standard 5
Professionalism (5d)

93.1%

6.9%

0%

0%

29

8.79

Documentation for
Standard

25

86.21%

13.79%

0%

0%

29

8.59
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Assessment #8:

Fall 2009

Portfolio

East Stroudsburg University

ECED 495

#

Advanced [% Advanced

#

Basic

%

Basic

# Unacceptable

% Unacceptable| # No Response

% No Response

Mean

Median

Mode

Std. Dev.

Introductory
materials; resume,
letters (2),Praxis, Act
152/34, transcript and
Candidates
Statement

23

79.31%

20.69%

0% 0

0%

29

8.38

9.0

9.0

1.22

Narrative for
Standard 1- Child
Development. (5d)

86.21%

13.79%

0% 0

0%

29

8.55

9.0

9.0

1.04

Documentation for
Standard 1

72.41%

27.59%

0% 0

0%

29

8.24

9.0

9.0

1.28

Narrative for
Standard 2- Family
and Community (5d)

96.55%

3.45%

0% 0

0%

29

8.9

9.0

9.0

0.55

Documentation for
Standard 2

100%

0%

0% 0

0%

29

8.97

9.0

9.0

0.18

Narrative for
Standard 3-
Observation &
Assessment (5d)

82.76%

13.79%

3.45% 0

0%

29

8.28

9.0

9.0

1.87

Documentation for
Standard 3

86.21%

13.79%

0% 0

0%

29

8.59

9.0

9.0

1.03

Narrative for
Standard 4-Teaching
and Learning (5d)

93.1%

6.9%

0% 0

0%

29

8.79

9.0

9.0

0.76

Documentation for
Standard 4

86.21%

13.79%

0% 0

0%

29

8.66

9.0

9.0

0.92

Narrative for
Standard 5
Professionalism (5d)

93.1%

6.9%

0% 0

0%

29

8.79

9.0

9.0

0.76
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Assessment #8:

Portfolio

East Stroudsburg University

Documentation for
Standard

25

86.21%

13.79%

0%

0%

29

8.59

9.0

9.0

1.03

Spring 2010

ECED 495

#

Advanced

% Advanced

#

Basic

%

Basic

# Unacceptable

% Unacceptable

# No Response

% No Response

Mean

Median

Mode

Std. Dev.

Introductory
materials; resume,
letters (2),Praxis, Act
152/34, transcript and
Candidates
Statement

10

83.33%

16.67%

0%

0%

12

8.5

9.0

9.0

1.12

Narrative for
Standard 1- Child
Development. (5d)

11

91.67%

8.33%

0%

0%

12

8.75

9.0

9.0

0.83

Documentation for
Standard 1

91.67%

8.33%

0%

0%

12

8.75

9.0

9.0

0.83

Narrative for
Standard 2- Family
and Community (5d)

91.67%

8.33%

0%

0%

12

8.75

9.0

9.0

0.83

Documentation for
Standard 2

100%

0%

0%

0%

12

9.0

9.0

Narrative for
Standard 3-
Observation &
Assessment (5d)

10

83.33%

16.67%

0%

0%

12

8.5

9.0

9.0

1.12

Documentation for
Standard 3

66.67%

33.33%

0%

0%

12

9.0

9.0

1.41

Narrative for
Standard 4-Teaching
and Learning (5d)

91.67%

8.33%

0%

0%

12

8.75

9.0

9.0

0.83

Documentation for
Standard 4

75%

25%

0%

0%

12

8.25

9.0

9.0

1.3

Narrative for
Standard 5
Professionalism (5d)

91.67%

8.33%

0%

0%

12

8.75

9.0

9.0

0.83

Documentation for
Standard

75%

25%

0%

0%

12

8.25

9.0

9.0

1.3

Fall 2010
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Assessment #8:

Portfolio

East Stroudsburg University

ECED 495

#

Advanced

% Advanced

#

Basic

%

Basic

# Unacceptable

% Unacceptable

# No Response

% No Response

Mean

Median

Mode

Std. Dev.

Introductory
materials; resume,
letters (2),Praxis, Act
152/34, transcript and
Candidates
Statement

33

100%

0%

0%

0%

33

9.0

9.0

Narrative for
Standard 1- Child
Development. (5d)

96.97%

3.03%

0%

0%

33

8.91

9.0

9.0

0.51

Documentation for
Standard 1

96.97%

3.03%

0%

0%

33

8.91

9.0

9.0

0.51

Narrative for
Standard 2- Family
and Community (5d)

93.94%

6.06%

0%

0%

33

8.82

9.0

9.0

0.72

Documentation for
Standard 2

93.94%

6.06%

0%

0%

33

8.82

9.0

9.0

0.72

Narrative for
Standard 3-
Observation &
Assessment (5d)

90.91%

9.09%

0%

0%

33

8.76

9.0

9.0

0.78

Documentation for
Standard 3

87.88%

12.12%

0%

0%

33

8.61

9.0

9.0

1.13

Narrative for
Standard 4-Teaching
and Learning (5d)

96.97%

3.03%

0%

0%

33

8.91

9.0

9.0

0.51

Documentation for
Standard 4

100%

0%

0%

0%

33

9.0

9.0

Narrative for
Standard 5
Professionalism (5d)

96.97%

3.03%

0%

0%

33

8.94

9.0

9.0

0.34

Documentation for
Standard

31

93.94%

6.06%

0%

0%

33

8.88

9.0

9.0

0.54

Spring 2011

ECED 495

#

Advanced

% Advanced

#

Basic

%

Basic

# Unacceptable

% Unacceptable

# No Response

% No Response

Mean

Median

Mode

Std. Dev.
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Assessment #8:

Portfolio

East Stroudsburg University

Introductory
materials; resume,
letters (2),Praxis, Act
152/34, transcript and
Candidates
Statement

16

100%

0%

0% 0

0%

16

9.0

9.0

Narrative for
Standard 1- Child
Development. (5d)

16

100%

0%

0% 0

0%

16

9.0

9.0

Documentation for
Standard 1

100%

0%

0% 0

0%

16

9.0

9.0

Narrative for
Standard 2- Family
and Community (5d)

100%

0%

0% 0

0%

16

9.0

9.0

Documentation for
Standard 2

100%

0%

0% 0

0%

16

9.0

9.0

Narrative for
Standard 3-
Observation &
Assessment (5d)

100%

0%

0% 0

0%

16

9.0

9.0

Documentation for
Standard 3

93.75%

6.25%

0% 0

0%

16

8.81

9.0

9.0

0.73

Narrative for
Standard 4-Teaching
and Learning (5d)

100%

0%

0% 0

0%

16

9.0

9.0

Documentation for
Standard 4

100%

0%

0% 0

0%

16

9.0

9.0

Narrative for
Standard 5
Professionalism (5d)

100%

0%

0% 0

0%

16

9.0

9.0

Documentation for
Standard

16

100%

0%

0% 0

0%

16

9.0

9.0
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#8 Data Table


		DATA TABLES



Assessment #1: 

		

		Praxis 0020 Scores Passing Score 530

		

		



		

		

		

		

		

		



		9/08 - 8/09

		

		

		

		

		



		# of Examinees

		27

		

		

		Pass Rate 100% 

		



		Highest Observable Score

		770

		

		

		

		



		Lowest Observable Score

		550

		

		

		

		



		Average Performance Range/Mean

		662.22

		

		

		

		



		

		

		

		

		

		



		9/09 - 8/10

		

		

		

		

		



		# of Examinees

		18

		

		

		Pass rate 95%

		



		Highest Observable Score

		760

		

		

		

		



		Lowest Observable Score

		520

		

		

		

		



		Average Performance Range/Mean

		636.67

		

		

		

		



		

		

		

		

		

		



		9/10 - 8/11

		

		

		

		

		



		# of Examinees

		7

		

		

		

		



		Highest Observable Score

		690

		

		

		Pass rate 100%

		



		Lowest Observable Score

		570

		

		

		

		



		Average Performance Range/Mean

		642.86

		

		

		

		







#1 Data Table


Key Assessment # 5- Assessment that demonstrates candidates effects on student learning. 

NAEYC Standards addressed: 1, 2, 3, 4 

		Name of Assessment: Child Case Study



		Type of assessment: Case Study Report





While we believe that all the readings, lectures, class discussions, field experiences and assignments in all of the classes in our major help contribute to our candidates' understanding of student learning, this assignment was selected as Key Assessment # 5 as it gives the candidates first hand experiences with using multiple tools and methods to observe and assess children. In addition we ask the candidates to summarize their findings and to plan individualized curriculum based on their new understandings. 



		When the Assessment is Administered: During the candidates junior or senior year as part of the following three courses: Curriculum I, II, & III 



		Instructions to Candidates for Child Observation and Case Study- Assessment #5







Curriculum I 

Developmental Child Case Study

In completing this assignment, you will:

· use your understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning in order to create an environment that is healthy, respectful, supportive and challenging. (NAEYC Standard #1)

· demonstrate that you know about, understand, and value the importance and complex characteristics of children’s families and communities and are able to use this information to create a respectful reciprocal relationship that supports and empowers families while involving them in their child’s development and learning. (NAEYC Standard #2)

· Demonstrate that you know about and understand the goals, benefits and uses of various assessment tools and strategies and that you can use assessment to support children’s development and learning in partnership with families and other professionals (NAEYC Standard #3)



How to get started:

1. In consultation with your host teacher select a child 



2. With support from your host teacher establish a relationship with the child’s family and learn about the family through an informal interview. Your aim is to learn about the families’ goals (social, academic, self-help, emotional, physical) for the child and how they perceive that the child care center can help with those goals. The following questions are suggestions. Feel free to allow the interview to expand into other areas. How many hours per week does your child spend in this program? How long did it take your child to adjust to coming here? What are some of the reasons you decided to enroll your child here? What do you hope your child will get from their time at Mekeel? What other goals, hopes expectations do you have for your child? 

3. Using the OUNCE Scale and at least one additional informal strategy (anecdotal records, time study, Play checklist, etc.)  and one formal assessment tool  (Brigance, California, HELP, Denver, etc) to construct a developmental portrait of the child including the following areas; physical, social, emotional, cognitive and language, 



Step 2 – Writing the report

Using the information gathered from the family, the host teacher and the assessments write a developmental portrait to describe your selected child and actions you will take while in field the next weeks which you belief will foster the child’s positive development, challenge the child to gain new experiences and respect the child’s culture and individuality. assessments. Your written developmental case study must respond directly to each of the following questions. 



1.  Why did you and your host teacher select this child? What is unique about this child and/or their family? What insights does the host teacher have about this child and this family? How has she gathered this information? 



2. How did you establish a relationship with the family? What approaches did you take to better 

understand the family, their community, their values and their culture? How did you make the family feel comfortable and valued? How did you show respect for views different from your own? 



3. What did you learn about the family and community and how did you learn it? What insights were you able to gain about the family’s goals for the child? Discuss how what you have learned about the family might influence the child’s development and learning in the center and at home. 



4. What informal and formal observation, documentation and assessment strategies and tools did you use to better understand the child’s developmental and learning needs? Why did you select these assessment methods? Why didn’t you select other assessments?



5. What did you learn about the child’s developmental and learning needs? Describe the child’s development in each of the five domains; physical, social, emotional, cognitive and language development.



6. What are three immediate developmental goals that make sense for this child? These should be firmly based on your assessments and the families’ goals for their child.



7. What actions will you take in the next weeks to begin to promote positive development and challenge the child to gain new competencies in the three areas you have identified? In your response to this question, make sure that you explain what PA Early Learning Standards, best-practice principles and /or developmental research theories (Erikson, Piaget, Vygotsky, etc) you are using as a basis for your actions. 



8. What have you learned and what do you still need to learn about assessment for children this age?



9. Write a one-page summary of your case study that would be appropriate for sharing with the family. 





ECED 464  Curriculum I Case Study Rubric

		

		Exceeds Expectations (10) 

		Meets 

Expectations (7) 

		Does Not Meet Expectations (4)



		1. Knows and understands the child’s characteristics and needs (1a) 

		provides rich examples to describe child’s characteristics/needs and relates them to developmental theories

		Work reflects knowledge of the child’s specific needs and provides examples of relationships among developmental areas

		Knowledge seems weak or non-existent



		2.Knows and understands family/community characteristics

(2a)

		And describes their influences on the child’s development

		Work describes the significant characteristics of the family and community  

		Descriptions are weak or non-existent



		3. Supports and empowers the family through a respectful, reciprocal relationship

(2b)

		...and was successful at building a relationship with at least one family member.

		Evident of a attempts to build relationships with at least one family member; uses varied communication strategies; 

		Limited evidence of attempts to build relationship with family



		4.Involves the family in child’s development and learning

(2c)

		...and demonstrates strong skills in interpreting and sharing results with the family, respectfully thanks the family for their help.

		Articulates and works on the philosophy that the family is child’s primary teacher; uses family’s input to inform decisions

		Family involvement is weak or non-existent



		5.Understands the goals, benefits, and uses of assessment

(3a)

		...and shows how assessments selected align with curriculum standards and teaching strategies of the classroom 

		Shows knowledge of important goals of assessment, and explains benefits and potential harm of each assessments considered and selected

		Understanding and use of assessments is weak, inappropriate, or non-existent



		6. Knows about and uses observation, documentation, and other appropriate assessment tools and approaches

(3b)

		...and goes beyond to show in-depth knowledge and a high level of skill in using the approaches selected with the child, given unique special needs

		Shows basic competence in implementing tools and approaches selected; work reflects skill in interpreting and using results

		Knowledge and skills in this area are weak or non-existent



		7.Knows about assessment partnerships

(3d)

		...and demonstrates excellent skills in communicating with families and/or host teacher when sharing their assessment data.

		Evidence of student using information gathered from the family and the classroom teacher and building off that information in their assessment work

		Knowledge of and ability to contribute to partnerships is absent or weak



		8 Knows and understands the multiple influences on development and learning

(1b)

		...and has thorough knowledge of possible interactions among these influences; and cites relevant theory and research

		Describes the nature of influences on the child; cites anecdotal information

		Knowledge and understanding is weak or non-existent



		9. Uses developmental knowledge to create healthy, respectful, supportive, and challenging learning environments

(1c)

		...and does so in an in-depth way

		Connects Early Learning Standards and other developmental principles to create learning opportunities for the child which will support the child’s health, culture,  individuality, and which will challenge child to gain new competencies

		Fails to envision and describe appropriate actions resulting from the assessment project



		10. Spelling, Grammar and language 

		And a model for other students

		Well written, easily understood, grammatical, appropriate to share with other professionals 

		Difficult to read, multiple spelling errors, 



		Totals 100 pts



		

		

		













Curriculum II

Curriculum II     CHILD OBSERVATION ASSIGNMENT:



Students must complete two observations of individual children in the placement classroom. These are focused child observations. You will use two different techniques to document your observations:



1. Using a timed running record technique, watch each child for at least 30 minutes. At 5 minute intervals, make notes of everything the child does and says. This includes who the child interacts with, the nature of those interactions, what kinds of materials the child uses and how the materials are used, what areas of the classroom the child uses, etc. In running records you attempt to note everything the child does with as much detail as possible. You are not making any assessments at this point. You are just taking it all in. 



2. Use anecdotal records kept over the course of one or two visits on both children to make some informal assessments about key events that have occurred over the course of 2-4 hours. Anecdotal records are informal notes you make about things you notice about one child- a new word used, mastery of a material, struggles with socialization, changes in behavior, etc. These are small or big noteworthy items. Track the child’s actions/behaviors with 5-7 anecdotal notes over the span of 2-4 hours (1-2 visits). 



Writing the Report. 



For each child separately:



1. Write a general description of the child. Address the child's age, experience in school, physical description, family information, personality, temperament, learning style, energy level, and any other significant information.  (10 pts).

2. Include your running records (Typed and double-spaced)

3. Include your anecdotal records (Typed and double-spaced)

4. .Discuss both the running records and the anecdotal records. After the observation, review your notes and analyze them to make assessments of the child’s development is as many areas as you can determine (social, emotional, physical, cognitive, linguistic). Analyze what you have seen and summarize it based on what you know about good practice. This section should relate to the course material as well as relate to Developmentally Appropriate Practice

5. Select three areas in which you feel the child could profit from additional experiences and explain the types of activities in which you would engage each child.  – 



For both observations together:



6. Compare and contrast the two children. How are they the same and how do they differ. 

7.  Discuss what you have learned about children this age and how you can use all this information to help you plan your lessons 

This paper must be typed. Spelling and grammar count. (Up to 3 pts will be deducted for errors) 


Rubric for Observation of Children Project – Cur II 

		First Child

		4 pts

		3 pts

		2 pts

		1 pts



		1. General Background

		Excellent info. 

		Good info

		Minimum info

		Needs much more



		2. Running record

		Excellent info. Lots of details

		Good info

Good detail

		Minimum info. Incomplete detail

		Needs much more. 



		3. Anecdotal records

		Excellent info. Lots of details

		Good info

Good detail

		Minimum info. Incomplete detail

		Needs much more. 



		

		5 pts

		4 pts

		3 pts

		2 pts



		4. Discussion of running and anecdotal records

		Excellent analysis and assessment of all areas. Well related to theory

		Good analysis and assessment of most areas. Well related to theory

		Minimum analysis and assessment of very few areas. Poorly related to theory

		Needs much more analysis Almost no assessment of areas. No related to theory



		5. Child  areas to work on

		3 areas -two or more good  activities

		3 areas - one good suggested activities

		3 areas -no activities

		2 areas 



		Second Child

		4 pts

		3 pts

		2 pts

		1 pts



		1. General Background

		Excellent info. 

		Good info

		Minimum info

		Needs much more



		2. Running record

		Excellent info. Lots of details

		Good info

Good detail

		Minimum info. Incomplete detail

		Needs much more. 



		3. Anecdotal records

		Excellent info. Lots of details

		Good info

Good detail

		Minimum info. Incomplete detail

		Needs much more. 



		

		5 pts

		4 pts

		3 pts

		2 pts



		4. Discussion of running records

		Excellent analysis and assessment of all areas. Well related to theory

		Good analysis and assessment of most areas. Well related to theory

		Minimum analysis and assessment of very few areas. Poorly related to theory

		Needs much more analysis Almost no assessment of areas. No related to theory



		5. Child  areas to work on

		3 areas -two or more good  activities

		3 areas - one good suggested activities

		3 areas -no activities

		2 areas 







		For both children

		7

		5

		3

		1



		6.  Compare & contrast both children



		Demonstrate excellent understand of each child

		Good understanding of each child

		Minimum understanding

		Very little understand children



		7. What have you learned and can use in planning

		Three or more concrete examples-

		Two concrete examples

		One concrete

example

		No concrete example



		

		1 pts

		0.75 pts

		0.5 pts

		0 pts



		8. Spelling & Grammar

		No errors

		One or two

		Three or four

		Five or six



		9. Timeliness

		On or before

		Before 

		Before

		Before 



		Totals

		

		

		

		





Final Score 60 points







Name ___________________________________________Score__________/60



Curriculum III 

Case Study of Two Children 



This assignment will allow you to demonstrate that you know about and can use observation, documentation, and other assessment tools and your understanding of the multiple influences on children’s development and learning to design meaningful and challenging curriculum 



Assignment Directions:

The following areas are to be assessed for EACH CHILD: 



I. INITIAL BACKGROUND AND SOCIAL INTERACTIONS

Gather data on the child's age, grade in school, physical description, family information, personality, energy level, and any other significant information. (Family information does not have to be detailed. Watch confidentiality!) Using the observation methods you used in Curriculum II (anecdotals, running records, play checklist, etc), observe the child at play with other children, either on a playground or in another free time situation. Summarize your observations and discuss what you have learned about the child’s and his/her social interactions.

II. LANGUAGE/LITERACY OBSERVATION

Look for behaviors as listed on Morrow's Literacy Checklist. Complete this checklist or another given to you by your host teacher and summarize the child's behavior and abilities in this area. You may use the child’s work, tests, the teachers report or other forms of documentation.

III MATHMATICAL DEVELOPMENT

Using the grade appropriate Math checklist or another given to you by your host teacher assess the child's mathematical skills and understandings.  You may use the child’s work, tests, the teachers report or other forms of documentation. Summarize the child's skills and understandings in terms of Math 

IV. MULTIPLE INTELLIGENCES

Complete the multiple intelligences checklist. Use your past observation, an interview with the child and/or an interview with the teacher. Summarize what you “know” about the child. Focus on strengths and answer the question: How is this child intelligent? 

V. LEARNING STYLE

Using your past observations, an interview with the child and/or an interview with the teacher, complete the Pinciotti and Westig Inventory. And then summarize what you “know” about the child’s learning style.



WRITING THE REPORT 

1. Write up each child separately. Refer to the children by first name only. Introduce each child by describing each child‘s background information and social interactions. 

2.  Discuss each child's skills and behaviors in each of the four remaining areas as outlined below. 

a. Language and Literacy

b. Mathematical Development

c. Multiple Intelligences

d. Learning Style

3. Compare and contrast the two children in terms of their knowledge, abilities and styles across all areas and/or in specific areas.



4. For each child outline what you see as a “next step” in each of the following three areas: math, literacy, social interactions. Describe activities/lessons that you would implement to scaffold the child’s development in each area. Describe how the understanding you have gained concerning the child’s multiple intelligences and learning style helped you to determine the appropriate methodology for your “next steps”.



5. Reflect on the assessment process. Discuss what you learned about these two children and how they are or are not representative of children of their age. Discuss what have you learned and what do you still need to learn about assessment?

























ECED 466 Cur III  Case Study

		

		10 pts   Exceeds

		7 pts   Meets 

		4 pts – Does not meet



		1. Child#1 . General Background & social interactions (1a)

		More than 10 objective observations, Non-judgmental. Notes attached 

		6-9 objective, observations, Non- judgmental. Notes attached 

		5 or less  objective, observations, Some judgmental. Limited notes attached 



		2. Child #2 . General Background & social interactions (1a)

		More than 10 objective observations, Non-judgmental. Notes attached 

		6-9 objective, observations, Non- judgmental. Notes attached 

		5 or less objective, observations, Some judgmental. Limited notes attached 



		3. Lang.& Literacy Child #1 (4c)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host 

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host 



		4. Lang.& Literacy- Child #2(4c)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host



		5. Math.l Development

 Child #1 (4c)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host



		6. Mathl Development

Child #2

(4c)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host



		7. Multiple Intelligences & Patterns 



Child #1 

(1b)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host



		8. Multiple Intelligences &  Patterns 



Child#2 

(1b)

		Completed entire assessment, Evidence of multiple days, Gives 5 or more examples. Compares observations, Discussion with host teacher.

		Completed entire assessment, Evidence of at least 2 days, Gives 2-4 examples, Some comparison of observations. Limited discussion with host

		In-Complete  assessment, Gives very limited  examples,  Very limited discussion with host



		9. Child # 1 Next Steps

(4d)



		3 distinct areas -three or more DAP activities in EACH AREA. Activities all clearly linked to  MI and Patterns 

		3 areas –two DAP activities in each Somewhat linked to MI and Patterns

		3 areas –at least three DAP activities in total



		10. Child # 2 Next Steps

(4d)

		3 distinct areas -three or more DAP activities in EACH AREA. Activities all clearly linked to  MI and Patterns

		3 areas –two DAP activities in each. Somewhat linked to MI and Patterns





		3 areas –at least three DAP activities in total







                                                 Score_______


















		Summary of Data and Interpretation of Results for assessment #5







This assignment in one form or another has been required of candidates in all three of our Early Childhood Curriculum classes since 1998. Rubrics have been developed and data collected since Fall 2002.  We feel that by having similar assignments in these three classes the candidates have experiences with a wide range of assessment methods and tools as well as firsthand experience with the similarities and differences in children during the entire Early Childhood period.  

We have continued to work on improving the assignments, rubrics and data collection as we prepared for this SPA report. One addition was the emphasis on getting input from the child’s family which became a strong part of the assessment in ECED 464 Curriculum I (Infants and Toddlers). We also added the Ounce as one of the required child assessment as this became part of the requirements in Pennsylvania. 

 We will include this assessment in our new certification program in our PreK block of Curriculum and Methods classes by making it a joint assignment between three courses. We will add Child Work Sampling as one of the assessments which we will require the candidates to use. We are adding this because, like the Ounce, the state of Pennsylvania is presently requiring it of all Head Starts, Early Intervention programs and three and four Star child care centers. In addition we are looking to include additional assessments to complement the objectives of each course. The students in our new certification program will also be required to do a child case study in their Primary Curriculum and Methods PDS Block which will include some elements of the old Curriculum III case study requirements such as multiple intelligences, math and literacy assessments.  

Assessment # 5 Case Study


Assessment #1 2011



Key Assessment # 1- Data from licensure tests or professional examinations of content knowledge.

NAEYC Standards addressed: All 

		Name of Assessment: Praxis Early Childhood Education Test # 0020



		Type of assessment: Multiple choice test 





This test is required by the state of Pennsylvania for teacher certification in Early Childhood Education (N-3). The following information is from the Praxis website, "Test at a Glance" http://www.ets.org/Media/Tests/PRAXIS/pdf/0020.pdf.. 

		     “The Early Childhood Education test is intended primarily for examinees that have completed their undergraduate preparation and are prospective teachers of preschool through primary-grade students. It is based on a teaching approach that emphasizes the involvement of young children in a variety of play and child-centered activities and on a curriculum that reflects a concern for the development of the whole child, including the child's physical, cognitive, social, and language development.



		     The test assesses examinees' knowledge of the growth, development, and learning of young children and understanding of the primary factors that influence children's development and learning. A number of the 120 multiple-choice questions are devoted to appropriate teaching applications of this knowledge and understanding, and others focus on curriculum planning, evaluation and reports of student progress, and the professional and legal responsibilities of teachers of young children. Although most questions refer to children ages 3 through 8, a few questions concern development at earlier and later ages so as to examine the full range of early childhood development. “







The following shows the correlation between this test and NAEYC Standards :

		Praxis Content Category

		     NAEYC Standard



		The Growth, Development, and learning of Young Children

		   Standard 1 



		Factors Influencing Individual Growth and Development

		   Standard 1, 2 



		Applications of Developmental and Curriculum Theory

		   Standard 4



		Planning and Implementing Curriculum

		   Standard 4



		Evaluating and reporting Student Progress and the Effectiveness of Instruction

		   Standard 3



		Understanding Professional and Legal Responsibilities

		   Standard 5







		  When the Assessment is Administered: During the candidates senior year usually during the student teaching semester. This test is required for certification. 







		Instructions to Candidates 





We suggest to student that they take this test just prior to or during their semester of student teaching. Candidates may graduate without taking this exam. This most often happens if they are Dual ECE/ELED majors or if they plan to teach in another state which has a different ECED test. 

		Scoring Rubric for Assessment #1





The following information comes directly from ETS

		Content Categories

		Approximate Number of Questions

		Approximate Percentage of Examination



		I.

		The Growth, Development, and learning of Young Children

		37

		31 %



		II.

		Factors Influencing Individual Growth and Development

		12

		10 %



		III.

		Applications of Developmental and Curriculum Theory

		14

		12 %



		IV.

		Planning and Implementing Curriculum

		35

		29 %



		V.

		Evaluating and reporting Student Progress and the Effectiveness of Instruction

		15

		12 %



		VI.

		Understanding Professional and Legal Responsibilities

		7

		6 %







http://www.ets.org/Media/Tests/PRAXIS/pdf/0020.pdf

		Summary of Data and Interpretation of Results for assessment #5







We are pleased with our candidates’ ability to pass the Praxis II test in Early Childhood. In recent years we have graduated a number of candidates who are “non-traditional “  students and it was very gratifying to see them score so well on this standardized test. We anticipate that this Praxis test will change in the next few years as the certification changes. We hop-e that the test which replaces this one will be as closely aligned with NAEYC standards. 

#1 Praxis II Exam


Key Assessment # 2- Assessment that demonstrates candidates’ knowledge of content.



NAEYC Standards addressed: Standards 1, 2, 3, 4 and 5 

		Name of Assessment: ECE Method Course grades



		Type of assessment: Grades  in 3 Early Childhood Courses



		When the Assessment is Administered: These classes are usually taken during junior and/or senior years. 



		Instructions to Candidates & scoring rubric for Assessment 2





The following is a table summarizing three Early Childhood "methods" classes. It includes the assessments used in each course, how grades are assigned and the standards in which candidates develop competencies through their work in the course.

		Course Title

		Assessments used 

		Grading Scale 

		NAEYC Standards d



		Curriculum I  0-3 years



ECED 464

		Reading response (5)  5%                 

Field Journals (6) 11%                                                                 

Lessons; Plan, Implement and Review (4)  18%

ITERS Report  20%

Classroom Design 10%

Child Case Study 20%

Host Teacher Final Eval. 18%

		A= 92 -100%

B= 91 - 84%

C = 83 - 76%

D= 75 - 67%

Below 67 = E



		# 1, 2, 3, 4, 5



		Curriculum II

3 to 5 years 



ECED 465



		Attendance & participation 6%

 Field Journals  20%

Lesson plans, implement and review (4)  24%

Child Case Study  15%

Teacher Interview 6%

 ECERS 7%

Classroom design 3%

 Mini-project  9%

Exam 10%

		A= 92 -100%

B= 91 - 84%

C = 83 - 76%

D= 75 - 67%

Below 67 = E



		# 1, 2, 3, 4, 5



		Curriculum III

5 to 8 years 



ECED 466



		Field Journals (6)  10% 

Reading response (6) 4%

Lessons:Plan, Implement

and Reviews (4)  18%

Environment Report (APEEC) 

         18%

Case Study of two children

        18%

Parent interviews 4%

Curriculum Unit  10%

Host Teacher Final Eval.  18%

		A= 92 -100%

B= 91 - 84%

C = 83 - 76%

D= 75 - 67%

Below 67 = E



		# 1, 2, 3, 4, 5







		Summary of Data and Interpretation of Results for assessment #5



		Summary of Data and Interpretation of Results for assessment #2





Students begin to learn about child development in Child Growth and Development during their freshman or sophomore year. Next, in Introduction to ECE the candidate is shown how child development forms the basis for best practice in a variety of early childhood settings. Candidates also take Introduction to Special Education during their sophomore year. This course provides them with a background in exceptionalities and field experiences in this area. 

	After screening into the department candidates begin to take their “methods courses. In the second half of their junior year and the first half of their senior year candidates take ECE Curriculum I, II and III. Child development is discussed in great detail as it pertains to a particular age group. We examine differences in development stemming from not only exceptionalities but also culture in these courses.  The candidates then spend time (20 hours) with children of that age observing, assessing, interacting, and teaching. Class discussions constantly make the connection between the theories of child development and the real world of children. The high number of A's in the ECE classes is reflective of the effectiveness of this sequence. It should be noted that not all candidates score well the first time they turn in an assessment, usually because they did not give enough thought to the reflective piece of the assessment. All candidates are given the opportunity to redo assessments to receive a higher score. We continue to work with students on their ability to reflect and self assess.  The data also includes statistics for the number of students who withdraw and take an incomplete. The W indicates that the student withdrew from the class between week two and week ten. The individual professor sets the policy on incompletes.  

	In recent years the grading scale has been elevated from the traditional 90-100 =A scale. This decision was made because ESU does not have plus and minus for our letter grades but we do have a requirement for a C or better in all major courses as a requirement for student teaching. The department made the decision to change the scale for all 300 and 400 level courses to ensure that candidates are fully prepared for the vigor of the strident teaching semester. 

	Another recent addition to the requirements of these three courses is the Host Teacher Final Evaluation which is completed by the teacher at the candidate’s field experience site.  This evaluation is in addition to the host teacher’s evaluation of each of the lessons that the candidate does in their classroom (See Assessment #3). 

Many of the assignments in these three courses serve as assessments in this SPA report: Lesson Plans (Assessment # 3), Case Study (Assessment # 5), and Environmental Reports (Assessment # 7). The following chart shows the connection of the additional assignments to NAEYC Standards 



		

		NAEYC Standard 

		Additional information 



		Reading Responses

		5a

		Based on text and other assigned reading 



		Field Journals 



		4 a, 5d 

		Journals include structured questions to be addressed as well as an opportunity to reflect on the experience.  



		Classroom Design Small Group Project

		1a

		



		Parent interviews



		2 a

		



		Teacher interviews 

		1b,c; 2 a; 3 a,d; 5 a,b,c

		Topics include: diversity, assessment, classroom management 



		Curriculum Unit – Small Group Project 

		4d

		



		Parent Newsletter

		2c

		



		Host Teacher Final Evaluation 

 

		1 c, 4a, 4b, 5a, 5c

		See below 





	

FINAL Host Teacher’s Review of Student Performance 

		Professionalism                                                                                                

		Always,

Advanced 

5 pts

		Usually/ Proficient

4 pts

		Sometimes/, Developing

3pts

		Rarely 



2 pt

		Never



 0 pt



		1. on-time, dependable    

		

		

		

		

		



		2. assists with routines    

		

		

		

		

		



		3. cooperative with staff   

		

		

		

		

		



		4. presents professional appearance & speech 

		

		

		

		

		



		5. communicates appropriately with parents

		

		

		

		

		



		6. polite and respectful 

		

		

		

		

		



		Interactions 

		

		

		

		

		



		7. gets down to child level

		

		

		

		

		



		8. nurtures/comforts   

		

		

		

		

		



		9. looks at/listens to children  

		

		

		

		

		



		10. expands play with new materials  

		

		

		

		

		



		11. intervenes in potential conflicts

		

		

		

		

		



		12. enforces ground rules/sets limits  

		

		

		

		

		



		13. uses positive language for guidance

		

		

		

		

		



		14. helps children resolve conflicts  

		

		

		

		

		



		15. models problem solving  

		

		

		

		

		



		16. makes connections to prior knowledge  

		

		

		

		

		



		17. responsive to children's ideas  

		

		

		

		

		



		18. plays/co-constructs with children  

		

		

		

		

		



		19. asks open-ended questions  

		

		

		

		

		



		20. assists children when appropriate  

		

		

		

		

		





Teacher Signature ________________________________Date__________

Assessment #2 Grades


Key Assessment # 3- Assessment that demonstrates candidates pedagogical and professional knowledge, skills and dispositions. 

NAEYC Standard addressed: 4 

		Name of Assessment: Lesson Plans



		Type of assessment: Lesson planning, implementation, and self assessment review





While we believe that all the readings, lectures, class discussions, field experiences and assignments in all of the classes in our major help contribute to our candidates understanding of pedagogical and professional knowledge, skills and dispositions, this assignment was selected as Key Assessment #3 because it allows candidates an opportunity to merge their knowledge of subject matter with their knowledge of child development and developmentally appropriate practices (including individual and cultural differences), to demonstrate  their ability to  use effective and appropriate teaching strategies. We feel that this assignment addresses all sections of Standard 4.

		When the Assessment is Administered: During the candidates junior or senior year as part of the following three courses: Curriculum I, II, & III 







		Instructions to Candidates for Assessment #3







CURRICULUM I

LEARNING EXPERIENCES/LESSONS



The following learning experiences must be completed with an infant or toddler from 18 to 36 months of age.  They may not be completed with a child over 40 months old. They can be completed with one or more children. The activities are deliberately broad and open-ended.  They should be designed to promote children's learning as outlined on the following pages



1. Interact with the children around a book.

2. Teach a song or fingerplay or select music and encourage the children to dance.

3. Do a science exploration activity.

4. Do an exploratory art activity or sensorial activity.



All lessons should be typed on the form provided. Identify the relevant standard using the PA Infant/Toddler Standards. The host teacher must approve all lessons before you do them. The host teacher also needs to evaluate each lesson to receive full credit.





Part 1 - Learning Experience Approval Form

This form begins the planning process. Complete it first. Get it approved.



Name________________ Book___ Music___ Art____ Science___      

Name of Lesson____________________________________

Date and time it will be taught___________  



PA Early Learning Standard:



Goals: The child will……



Physical Environment Needed:



Materials Needed:



Instruction

			Motivation/ Anticipatory Set:



Body of the Lesson/Activity:

	What will you do?



			 What will the children do?







Host teacher Approval

_________________________                         _________

                Signature                                                  Date



_________________________________________________________________________________



Part 2-   Learning Experience Planning & Reflection    



Answer the following questions for each of the four learning experience you plan and conduct in the classroom. 



Why did you decide to do this activity?

1. What in your observations or understanding of child development led you to plan 

     this activity?

2.  What skills do the children need to successfully complete this activity?

3.  How do you know that they are ready for this activity?



Planning the activity 

1.  How will you know if the child(ren) have gained from this experience?

2. How will you scaffold the activity to meet the developmental needs of individual 

			children.

3. What activities will you provide for children's independent exploration after your planned activity?

Reviewing the children’s reaction

1. Did the children gain the experience you planned?

2. List at least three children and describe their reaction to your activity



Self-Assessment of your interaction skills and behaviors 

1. What did you need to change to meet the child (ren)’s needs/abilities?

2. How did you inspire curiosity and communication?

3. How do you feel you did?

4. What should/would you do differently?



Part 3- Host Teacher Evaluation of Learning Experiences   



Student's Name______________________  Date___________

Name of Lesson____________  Book___ Music___ Art____ Science___



		 

		Advanced

		Proficient

		Unacceptable



		1. Did the student plan in advance?

		

		

		



		2. Was the student open to suggestions?

		

		

		



		3. Was the student well prepared?

		

		

		



		4. Did the student manage the children’s behavior?

		

		

		



		5. Was the topic and difficulty level appropriate for the children?

		

		

		



		6. Was the activity interesting and engaging for the children? 

		

		

		



		7. Did the student individualize for specific children?  

		

		

		



		8. Was the student able to make adjustments for time, materials, etc.

		

		

		



		9. Did the student provide for independent exploration?  

		

		

		



		10. Did the student communicate well with the children? 

		

		

		







1. How did the children respond to the activity? 





2. What should the student do differently next time they do this lesson?





3. What aspect of teaching should the student continue to work on?  







Please give any additional comments or suggestions on the back.



__________________________________       ______________

					Teacher Signature                                         date











CURRICULUM II

LEARNING EXPERIENCES/LESSONS



LEARNING EXPERIENCE PLANS:



Students will plan, implement, and critique four developmentally appropriate, integrated learning experiences for the preschool children in the classroom where they are completing the field experience. The plan can grow out of the project web created in class. The host teacher in the classroom where the student is implementing the learning experience plan must complete the approval form before the learning experience is implemented and the evaluation form after. Both forms are included here.  



Learning experience plans should include::



0. Host teacher approval form- completed prior to the lesson (a week or so)

0. The Plan Section



Learning experience summaries should include:



0. The approved plan

0. The Do Section

0. The Review Section

0. Don’t forget to get the host teacher’s evaluation form after you do the lesson.





EARLY CHILDHOOD CURRICULUM II

Learning Experience Implementation Plan-Do-Review Form



BEFORE IMPLEMENTING THE LEARNING EXPERIENCE



PLAN SECTION- 

1. Why this learning experience? Are children interested in this theme? In which specific ways they have shown this interest? 

1. What do children already know about this theme?

1. What do they not know yet about this theme that you want them to learn now? 

2. What is your main learning goal?

2. What are other secondary learning goals.

1. How are you going to create disequilibrium or challenge children’s current knowledge?

1. In which ways are children going to be able to explore/discover by themselves?

1. How are you going to scaffold their efforts?

1. What kind of higher order thinking is going to happen in this experience?

1. How are you going to promote early literacy?

1. How are you going to assess their learning and what exactly are you going to assess?

1. How are children going to reflect on/summarize/transfer this new learning?

1. Procedures 

10. How will you introduce this experience, 

10. How will the experience develop step by step? 

10. How will you close the experience?  

10. What materials will you use?

1. How does this experience/learning connects to Standards of Learning?



AFTER IMPLEMENTING THE LEARNING EXPERIENCE

DO Section -The Actual Experience

1. What did you do?  What did the children do?

2. What did you do to support the children's learning (verbal, physical, emotional,  etc.)?

3. How did you inspire curiosity and communication?

4. How did you end the activity? 

REVIEW Section – Assessment of the child(ren)’s learning and your interaction skills and behaviors: 

1. How did it go? How did you do?

1. What did you need to change to meet the child(ren)’s needs/abilities?

1. Did the children gain the experience you planned? How do you know?

1. How could you expand on this learning experience?

1. What did you learn?



Learning Experience Plan Approval Form

Curriculum II – ECED 465



This form is part of the planning process and must be completed presented for approved roughly ONE WEEK PRIOR to implementing the lesson.



Your name: ___________________________________________



Number of children who will participate in the lesson: _______________________



Date and time it will be implemented: _____________________________________



Dear host teacher, 



Please review the attached lesson/experience plan which I would like to implement on the date above. This is in partial fulfillment of the requirements for Curriculum II at East Stroudsburg University. 

	

If you have suggestions or comments, please provide them in the space below and I will revise the Learning experience plan as needed. 



After the lesson has been implemented, I will also need you to complete an evaluation form which allows for feedback on my performance. 



Thank you for your time. 



Sincerely, 











Approved by:  __________________________________          _________________

			Host teacher					date



		__________________________________         _________________

			Professor					date



Comments:































































ECED 466     EARLY CHILDHOOD CURRICULUM III 

LESSONS/ACTIVITIES



The following activities must be completed in a primary classroom. They must be completed with three or more children but not necessarily the whole class.  The assignments are deliberately broad and open ended.  



1. a social studies activity, lesson or learning center 



2. a math game, activity, lesson or learning center



3. a science activity, experiment, lesson or learning center



4. Another learning activity based on need (children, teacher, professor, student) 



Part 1 - LESSON APPROVAL FORM- EXAMPLE

This page contains brief explanation of what goes in each section. There is a “clean copy” immediately following that you can type right on. When writing the lesson you will show to your host teacher leave a good size space between items for her input, which can be handwritten. When you have discussed and maybe modified the lesson have her sign the bottom and date it. Turn it in with your review/refection. 

********************************************************************************************* 



Name_________________



Curriculum Area: Math, Science, Social studies & other ________



Name of Lesson



Number of Children: in the group you will be working with- small group or whole class ___



Date and time lesson it will be taught___________    



Standards Addressed: These can be school district or state standards and should be more than one. For example a science lesson might also involve a language standard. They should be directly connected to the learning goal and based on student needs 



Learning Goals:

The students will…………………Write in active terms using the enabling verbs. Address what the students will know or be able to do after this experience? Do not word as the activity -“The students will complete the story map” instead address the learning -“The students will summarize the key elements of the story using the story map”



Assessment:

	Method – How will you know the student has met the learning goal? 

           Scoring Tool- What criteria will you use to evaluate success?



Learning Environment:

	Materials: For students and/or teacher

		

	Time: Consider set up, lesson and any clean up

		

	Space: Will the children be at desks, tables, the floor??

	

Instruction:

	Motivation- How will you spark their interest?

	

Explanation- What will you say? Write out in detail so you can think through the 

	process but when you do the lesson - DO NOT READ IT. Practice with a friend first 

	so you are more comfortable and can work out the problems.  What questions will 

	you ask the children to assess prior knowledge? What questions will you ask the 

	children to assess their understanding as you present the lesson. What suggestions 

	will you make to the children?



	Demonstration – How will you show the children what to do? What will you say when 

	you are demonstrating to keep their attention 

	

Guided Practice: What will the children do with your help? What supports and prompts will you provide?



Independent Practice

What opportunity they will have for independent practice or further exploration?



Closing/Reflect/Summarize

What will you say and do to summarize the lesson?

What will you say and do to help the children reflect on and value their learning? how you will move them to the next thing on the schedule



Modifications -What adaptations or modifications do you need to make to ensure all students can participate and meet the learning goals? How will you modify this lesson so that every child will experience success? Your host teacher can help you identify individual needs and plan for them 

	



















LESSON APPROVAL FORM – Form for Your Use

Name___________ Curriculum Area ________Number of Children   ___

Name of Lesson:

Date and time lesson it will be taught:



Standards Addressed: 



Learning Goals:

	

Assessment:

	Method: 

	Tool: 



Learning Environment:

	Materials:

		

	Time:

		

	Space:

	

Instruction:

	Motivation



	Explanation



	Demonstration

	

Guided Practice: 



Independent Practice: 

	

Closing;



Modifications:



__________________________________       ______________



					Teacher Signature                                         date













Part 2 - LESSON PLAN REFLECTION AND REVIEW



Student Name__________________Curriculum Area________________       

Answer the following questions after you have taught each lesson. 

What did you think about in planning this lesson?

1. What in your observations or understanding of child development led you to plan this activity, in this way, to these children?



2. What skills or knowledge did the children need to posess to successfully complete this lesson? How did you know that they are ready for this activity?



3. How did you plan to scaffold the activity to meet the developmental needs of individual children? How did you plan for fast and slow workers? 



4. What classroom management techniques did you plan to use?



Did the children learn?

1. Did the children gain the knowledge and/or skills you planned?

  2. List at least three children and describe their reaction to your activity

  

  3. How else might you assess learning for this lesson? 

	 

  4. Why do you believe that this was an appropriate lesson for these children at this time? or Why wasn’t it? 



Did my teaching meet the children’s needs? 

1.  Did your lesson meet the children’s needs/abilities?

2.  How did your lesson inspire curiosity? encourage communication?

3.   How did you model problem solving?

4. How were you able to help the children make connections to previous knowledge? 

5. What surprised you?

6. How did you try to manage the children’s behavior? How successful were you?

7.    How do you feel you did?

8.   What should/would you do differently?











Part 3- Host Teacher Evaluation of Lessons   

Student's Name______________________________________________

Type of Experience ______________________  Date___________________



		

		Advanced

		Proficient

		Unacceptable



		1. Did the student plan in advance?

		

		

		



		2. Was the student open to suggestions?

		

		

		



		3. Was the student well prepared?

		

		

		



		4. Did the student manage the children’s behavior?

		

		

		



		5. Was the topic and difficulty level appropriate for the children?

		

		

		



		6. Was the activity interesting and engaging for the children? 

		

		

		



		7. Did the student individualize for specific children?  

		

		

		



		8. Was the student able to make adjustments for time, materials, etc.

		

		

		



		9. Did the student provide for independent exploration?  

		

		

		



		10. Did the student communicate well with the children? 

		

		

		







1. How did the children respond to the activity? 







2. What should the student do differently next time they do this lesson?







3. What aspect of teaching should the student continue to work on?  







Please give any additional comments or suggestions on the back.

__________________________________       ______________

					Teacher Signature                                         date

	

















ECE CURRICULUM I, II, III      LESSONS GUIDELINES 

Your activity should help children to do at least one of the following 

Literacy

· Explore their environments and develop the conceptual, experiential, and language foundations for learning to read and write

· Develop their ability to converse at length and in depth on a topic in various settings (one-on-one with adults and peers, in small groups, etc.)

· Develop vocabulary that reflects their growing knowledge of the world around them

· Use language, reading and writing to strengthen their own cultural identity as well as to participate in the shared identity of the school environment

·  Associate reading and writing with pleasure and enjoyment as well as with skill development 

· Use a range of strategies to derive meaning from stories and texts

· Use language, reading, and writing for various purposes

· Use a variety of print and non-print resources

· Develop basic concepts of print and understanding of sounds, letters, and letter-sound relation-ships

The Arts (Visual Art, Music, Dance & Drama)

· Interact musically with others

· Express and interpret understandings of their world through structured and informal musical play

· Sing, play, and create music

· Respond to expressive characteristics of music—rhythm, melody, form—through speaking, singing, moving, and playing simple instruments

· Use music to express emotions, conflicts, and needs

· Move expressively to music of various tempos, meters, modes, genres, and cultures to express what they feel and hear

· Understand and apply artistic media, techniques, and processes

· Make connections between visual arts and other disciplines

Physical Skills and Movements

· Have varied, repeated experiences with functional movement and manipulation

· Demonstrate progress toward mature forms of selected physical skills

· Try new movement activities and skills

· Use feedback to improve performance

· Experience and express pleasure from participation in physical activity

· Apply rules, procedures, and safe practices

· Gain competence to provide increased enjoyment in movement 

· Promote children’s physical development

Science

· Raise questions about objects and events around them

· Explore materials, objects and events by acting upon them and noticing what happens

· Make careful observations of objects, organisms, and events using all their senses

· Describe, compare, sort, classify, and order in terms of observable characteristics and properties

· Use a variety of simple tools to extend their observations (e.g., hand lens, measuring tools, eye droppers) 

· Engage in simple investigations including making predictions, gathering and interpreting data, recognizing simple patterns, and drawing conclusions

· Record observations, explanations, and ideas through multiple forms of representation

· Work collaboratively with others, share and discuss ideas, and listen to new perspectives.

Social Studies

Geography

· Make and use maps to locate themselves in space

· Observe the physical characteristics of the places in which they live and identify landforms, bodies of water, climate, soils, natural vegetation and animal life of that place

History

· Use the methods of the historian, identifying questions, locating and analyzing information, and reaching conclusions

· Record and discuss the changes that occur in their lives, recalling their immediate past 

Economics

· Develop awareness of the difference between wants and needs (the concept of scarcity)

· Develop interest in the economic system, under-standing the contributions of those who produce goods and services

Social relations/Civics

· Become a participating members of the group, giving up some individuality for the greater good

· Recognizing similarities among people of many cultures

·  Respecting others, including those who differ in gender, ethnicity, ability, or ideas

·  Learn the principles of democracy, working co-operatively with others, sharing and voting as they solve problems

Mathematics

Your activity should help children to gain experience with at least one content and one process area:

The five content areas—operations, algebra, geometry, measurement, data analysis, and probability—

The five process areas problem solving, reasoning and proof, connections, communication, and representation. 



























Lessons/ Learning Experiences Rubric – Cur I , II and III 

		

		5 pts Exceeds

		    3 pts Meets 

		  1 pt  Does not meet



		Goals and Standards

(4c)

		Appropriate Early Learning Standard is identified and goals are related. Approval form is signed by teacher in advance

		Standard and goals not well related

Signed 





		Not signed 

No connection to standards



		Plan for activity 

(4b & d)

		Logically planned with multiple opportunities for learning and DAP for entire age range.

		Adequate plan 

More than one opportunity for learning. DAP for most children in class.

		Not logical, not well planned, Not appropriate for age of children 



		Flexibility and Ability to adapt  

(1a, 4a)

		Evidence of individualization. Very responsive to children’s interests and behavior

		Limited adaptations and responsiveness to children

		Unable to adapt lesson for individual children



		Self evaluation

(5d)

		Evidence of thoughtful reflection. Great ideas for improvement

		Somewhat thoughtful. Ok ideas for improvement

		No plan for improvement



		Teacher Evaluation 

(4 a b c d)

		Majority of items marked advance

		Majority of items marked proficient 

		Majority of items marked unacceptable





						           Total Score__________/25











		

Summary of Data and Interpretation of Results for assessment #3





This assignment has been a required of candidates in all three of our Early Childhood Curriculum classes since 1998.  We feel that by having similar assignments in these three classes provides the candidates with experiences adapting their teaching to a wide range of ages, classroom environments, and content areas.  These assignments have continued to evolve 

These assignments have continued to evolve.  Rubrics were developed and data collected on these assignments since Fall 2002. In recent years candidates have been required to connect their objectives to Pennsylvania’s Early Learning Standards for Infant/Toddlers, Pre Kindergarten, Kindergarten , 1st, 2rd, or 3rd grade. 

We spend class time helping candidates to write thoughtful and meaningful lesson plans.  Candidates have opportunities to rewrite and/or expand their lesson plans based on suggestions from the professor and the host teacher.  Lesson plan forms have been changed especially in Curriculum III to reflect the form which candidates will be expected to use during the part of their student teaching in the public schools. An addition requirement to lesson planning was added which requires candidates to note how individual children respond to their lesson. This helps provide the candidate with both information for their case study and an opportunity to practice individual child assessment through observation. There has been additional emphasis on assessment of student learning in the candidates’ lesson planning with increased class time spent on appropriate and authentic assessment methods and tools. 

Our host teacher evaluation form is designed to provide a format for feedback and constructive criticism for lessons. Host teachers are provided with an extensive letter outlining the course requirements and asking for their feedback thru email or phone if a student if not meeting their expectations.  

In our new certification program candidates will implement a two week (full days) Project Approach “unit” in their field placement in the PreK Curriculum and Methods courses block. In this project they will write integrated lesson plans based on the child’s interest and make changes and enhancements to all areas of the classroom.  In the Primary PDS Block of courses they will write lesson plans in the areas of math, science, social studies, music, art, drama and literacy which they will implement in their field placement which is two full days a week for 13 weeks. Candidates continue in both the new and old certification programs to do extensive lesson planning in their clinical semester. . 











Assessment # 3 Lesson Plans


Key Assessment # 6- Assessment that demonstrates candidates professional and pedagogical knowledge, skill, and dispositions. 

NAEYC Standards addressed: all especially # 2 

		Name of Assessment: Family Handbook



		Type of assessment: Project





While we believe that many of the readings, lectures, class discussions, field experiences and assignments in all of the classes in our major help contribute to our candidates' ability to work collaboratively and respectfully with families and communities, this assignment was selected as Key Assessment # 6 as it provides a way for the candidate to demonstrate multiple ways for families to become engaged with their child's early childhood program.  Thru this project candidates show that they: know about, understand, and value the importance and complex characteristics of children’s families and communities, can use this understanding to create respectful, reciprocal relationships that support and empower families.



		When the Assessment is Administered: During the candidates junior or senior year as part of the course Organization and Administration of Early Childhood Programs. 







		Instructions to Candidates for Family Handbook-Assessment #6







Family Handbook

1. The Family Handbook must have a table of contents with page numbers. It should have an attractive cover page. Font and spacing should be attractive and easy to read.  



2. It should include a welcome to parents which should include:

· the mission, goals, philosophy, curriculum model etc. 

·  information on funding, sponsors, advisory or governing boards, community connections, licensing and/or accreditations.  

· the hours open, days closed

· The policy on admittance (non-discrimination, probation period, registration fee)



3. Information on the administrative and teaching staff as well as information specific to each classroom 

· Teacher – child ratio, schedule, things parents need to bring

· policies on meals, food allergies, nap materials, extra clothes, diapers, and toys from home. (Specific to age or in general) 



4. Clear policy statements on health issues such as

· Health policies –‘How sick is too sick?”

· medication procedures,

· emergency contacts, permission to seek help. 

· responsibility to report suspected abuse



5. The discipline policy (think about in terms of different age	ranges), probationary periods and dismissal.



6.  Security Issues:

· Procedure for arrival and departure including sign-in and other security systems, 

· the center plans and methods of parent notification in case of an emergency (snow, lock down, evacuation, etc)



7. Information on all fees: 

· How much tuition is, when tuition is due? What happens if not paid?

· Alternate sources of funding (scholarships, state funds)

·   Other fees: Late fees? Fees for "insufficient funds" checks? Any other fees for food, diapers, fieldtrips, special lessons, etc?



8. Ways parents can be involved daily and special occasions. Think in and out of the program. 



9.  A Parent Satisfaction Questionnaire which includes open 

ended questions







ECED 489  Family Handbook

		

		10-Exceeds

		7-Meets  

		4 does not meet



		1. Overall

 Aesthetics:

, organization, Table of Contents

		Very professional, very attractive Excellent organization, very easy to locate proper section, page numbers included 

		Professional and attractive, good organization, easy to locate sections, page numbers included

		Unprofessional looking, crowded, unattractive, too cutesy, no pages numbers



		2. Welcome 

(2 b )

		Very clearly worded, DAP, Really shows respect for families, very clearly outlines a reciprocal collaborative relationship, lots of helpful information, reflects a very clear understanding of important elements 

		Clearly worded, DAP, Shows respect for families, outlines a reciprocal collaborative relationship , shows an understanding of

important elements

		Not clearly worded, Not DAP, does not show respect and/or a collaborative relationship with families, lack of understanding 



		3. Classroom information \

(2 b )

		Very clearly worded, clearly shows respect for families, outlines a clear reciprocal & collaborative relationship, excellent understanding of age appropriate policies, s

		Clearly worded, shows respect for families, outlines a reciprocal collaborative, good understanding of age appropriate policies s

		Not clearly worded,  lack of understanding of age appropriate policies 



		4. Health

(2 b )

		Very clearly worded .Clearly shows respect for families, outlines a clear reciprocal & collaborative relationship, excellent understanding of issues

		Clearly worded Shows respect for families,  reciprocal  & collaborative relationship, good understanding 

		Not Clearly worded, Not DAP, lacks understanding of issues



		5.Discipline Policy

(2 b )

		Very clearly worded, Really shows respect for families, outlines a clear reciprocal & collaborative relationship, excellent understanding of issues

		Clearly worded Shows respect for families, outlines a reciprocal collaborative relationship, good understanding

		Not Clearly worded, Not DAP lacks understanding of issues



		6. Security

(2 b )



		Very clearly worded, Really shows respect for families, outlines a clear reciprocal & collaborative relationship, excellent understanding of issues

		Clearly worded, Shows respect for families, outlines a reciprocal collaborative relationship, good understanding 

		Not Clearly worded, Not DAP lacks understanding of issues



		7. Fees

(2 b )

		Very clearly worded, Really shows respect for families, outlines a clear reciprocal & collaborative relationship, excellent understanding of issues

		Clearly worded, Shows respect for families, outlines a reciprocal collaborative relationship, good understanding 

		Not Clearly worded, Not DAP lacks understanding of issues



		8. Ways to be involved

(2c)

		Really shows respect for families, outlines a clear reciprocal  & collaborative relationship, excellent understanding of issues

		Shows respect for families, reciprocal collaborative relationship, good understanding 

		Not Clearly worded, Not DAP lacks understanding of issues



		9. Survey

(2c)

		Very clearly worded, Really shows respect for families, outlines a clear reciprocal  & collaborative relationship, excellent understanding of issues

		Clearly worded, Shows respect for families, reciprocal collaborative relationship, good understanding 

		Not Clearly worded, Not DAP lacks understanding of issues



		10. Grammar, Spelling 

		Excellent

		Minor errors

		A mess



		Totals  100 points

		

		

		













		Summary of Data and Interpretation of Results for assessment #6







This assessment is completed in a course which fulfills part of the Pennsylvania Director’s Credential requirements. We have improved the assignment with an increased emphasis on family engagement which we discuss in class with the addition of the text by Baker and Manfredi/Petitt, Relationships, the Heart of Quality Care: Creating Community among Adults in Early Care Settings,. Unfortunately we will no longer be able to regularly offer this course as part of the undergraduate ECE degree. We hope to continue to offer it and the director’s credential as part of the new masters in ECE we are in the process of developing. We will however be able to assess our candidates on NAEYC Standard with the use of many of the assessment which we are developing for our new certification course “Family and Community Partnerships 

 





















Assessment #6 Family Handbook


Key Assessment # 8 - Assessment that demonstrates professional and pedagogical knowledge, skill, and dispositions. 

NAEYC Standards addressed: all especially # 5 

		Name of Assessment: Professional Portfolio



		Type of assessment: Exit Portfolio





This assignment was selected as Key Assessment # 8 because it is through this assessment that candidates demonstrate their understanding of and ability to document their growth in all NAEYC standards. In addition to the work they gather to document their competencies towards Standards 1, 2, 3, & 4, this portfolio provides an opportunity for the candidate to understand how the other assignments (NAEYC worksheet, Ethics Case Study, Advocacy Project, Professional Development Presentation, Current Event Portfolio) of this capstone courses fit into NAEYC's Standard 5 and how they have truly become an ECE professional.

The portfolio is graded primarily on the candidates’ ability to connect their coursework from any of their classes in and out of ECE, their work experiences, and their field experiences to NAEYC standards with the standards.  This process is discussed in class and helps candidates understand all they now can bring to student teaching. 



		When the Assessment is Administered: During the capstone course “Seminar in ECE”. Usually taken before Student Teaching for ECE major and before Elementary Education's Professional Development School semester for Dual ECE/ELED majors. 







		Instructions to Candidates for Assessment #8





Professional Portfolio

Your portfolio should be presented in a 3 ring binder and have six tabs 

Tab 1 - Introduction:

1. Resume-including professional memberships, volunteer activities, 

description of fieldwork, space for student teaching info etc

2. Two letters of recommendation 

3. Praxis I & II Scores  

4. Act 151 , Act 34 and fingerprinting clearances

5. BEO Self-assessment Checklist – updated from screening

6. Transcript- updated from screening

7. Candidate Statement updated from screening



Tab 2 - NAEYC Standard 1 - Promoting Child Development and Learning - Narrative and minimum of three artifacts which provide documentation and support.

Tab 3 - NAEYC Standard 2- Building Family and Community Relationships - Narrative and minimum of three (3) artifacts which provide documentation and support.

Tab 4 - NAEYC Standard 3- Observing, Documenting and Assessing- Narrative and minimum of four (4) artifacts which provide documentation and support.

Tab 5 - NAEYC Standard 4- Teaching and Learning - Narrative and minimum of Four (4) artifacts which provide documentation and support.

Tab 6 - NAEYC Standard 5- Professionalism - Narrative and minimum of Five (5) artifacts which provide documentation and support.



Each standard needs to contain a 2-3 page narrative assessing your competency in and/or growth towards the standard and its key elements.  In addition to this reflective essay, three to five examples of your past work should be referenced in the narrative and included following the narrative to document your assertion that you have met this standard.  Additional references to readings, courses, field experiences, work experiences, etc. may be included in the narrative but please select no more than five artifacts for each standard.   All artifacts should be clearly labeled with a brief description of what it is, what it documents and why it was selected.



NAEYC Standards and KEY ELEMENTS with BEO’s

Standard 1- Child Development

a. Knowing and understanding young children's characteristics and needs (B3a)

b. Knowing and understanding the multiple influences on development and learning 

       (B3d)

c. Using developmental knowledge to create healthy respectful supportive and 

challenging learning environments (B4 a,b,c,d)



 Standard 2 Families and Communities

a. Knowing about and understanding family and community characteristics (D10c)

b. Supporting and empowering families and communities through respectful, reciprocal relationships (D10 a,b)

c. Involving families and communities in their development and learning (D10a, b)



Standard 3 –Observation, Documentation and Assessment

a. Understanding the goals, benefits and uses of assessment (C8a)

b. Knowing about and using observation, documentation, and other assessment tools and approaches (C8b)

c. Understanding and practicing responsible assessment (C8c, d)

d. Knowing about assessment partnerships with families & other professionals (D10ab) 



Standard 4 Teaching and Learning

a. Knowing, understanding, and using positive relationships and supportive interactions (B3b, c)

b. Knowing understanding and using effective approaches, strategies, and tools for ea rly education (C 6 a, b, d)

c. Knowing and understanding the importance, central concepts, inquiry tools, and structures of content areas or academic disciplines  (A2d)

d. Using own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum to promote positive outcomes. (C7 a, b, c, d, e)



Standard 5 – Professionalism 

a. Identifying and involving oneself with the early childhood field

b. Knowing about & upholding ethical standards and other professional guidelines

      D11 a, b, c)

c. Engaging in continuous, collaborative learning to inform practice (D9 a, b, c, d)

d. Integrating knowledgeable, reflective, and critical perspectives on early education   (A 1 a, c, A2 a, b, c, d)

      e. Engaging in informed advocacy for children and the profession





Rubric



ECED 495 Program Exit Portfolios

		Component

		Advanced –9 pts

		Basic  6pts

		Unacceptable 3 s



		Resume, letters (2),Praxis, Act 152/34, transcript and Candidates Statement

		All present & very well organized  

Excellent resume in content and appearance, Excellent letters 

Everything updated

		One not present

Resume adequate  

Letters missing or poor   Not updated

		More than 2 not present    Not organized  Poor resume No letters



		Narrative for Standard 1- Child Development.  



(5d) 

		Narrative shows in-depth understanding of standard including all key elements. Demonstrates a high level of personal insight and reflection concerning their knowledge, skills and dispositions.  Understanding of the standard’s  impact on children and families. 

		All 3 key elements addressed well with  understanding and reflection on growth

		



		Documentation for Standard 1

		Three artifacts, rationale clearly stated. Thoughtful selection 

		Three artifacts, rationale stated.

		Less than three, rational not clear 



		Narrative for Standard 2- Family and Community (5d)

		Narrative shows in-depth understanding of standard including all key elements. Demonstrates a high level of personal insight and reflection concerning their knowledge, skills and dispositions. Understanding of the standard’s impact on children and families

		

		



		Documentation for Standard 2

		Three artifacts, rationale clearly stated. Thoughtful selection 

		Three artifacts, rationale stated.

		Less than three, rational not clear.



		Narrative for Standard 3- Observation  & Assessment

(5d)  

		Narrative shows in-depth understanding of standard including all key elements. Demonstrates a high level of personal insight and reflection concerning their knowledge, skills and dispositions. Understanding of the standard’s impact on children and families

		

		



		Documentation for Standard  3

		Four artifacts, rationale clearly stated. Thoughtful selection 

		Three artifacts, rationale stated.

		Less than 3, rational not clear or not stated



		Narrative for Standard 4-Teaching and Learning



(5d)

		Narrative shows in-depth understanding of standard including all key elements. Demonstrates a high level of personal insight and reflection concerning their knowledge, skills and dispositions. Understanding of the standards impact on children and families

		

		



		Documentation for Standard 4

		Four artifacts, rationale clearly stated. Thoughtful selection 

		Three artifacts, rationale stated.

		Less than three, rational not clear.



		Narrative for Standard 5 Professionalism   



(5d)

		Narrative shows in-depth understanding of standard including all key elements. Demonstrates a high level of personal insight and reflection concerning their knowledge, skills and dispositions. Understanding of the standards impact on children and families

		

		



		Documentation for Standard 

		Five artifacts, rationale clearly stated. Thoughtful selection 

		Three artifacts, rationale stated.

		Less than three, rational not clear.





99 points





		Summary of Data and Interpretation of Results for assessment #6







This has been a worthwhile culminating assignment for our candidates. It truly allows (or maybe forces!) them to review all their growth towards becoming an ECE professional. We feel that this is especially useful for our transfer students. It allows them to really see how their AAS in early childhood fits seamlessly into the BA degree.  In addition to assignments in our ECE program we also encourage candidates to include assignments in all their courses as well as workshops and other in-service training they may have as part of their paid work in Early Childhood.   















Assessment # 8 Portfolio


		Data Table 



Assessment #3: 

		Lesson Plans

		

		



		

		

		

		



		Fall 2008

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		15

		14

		26



		# Optimal           90 - 100%

		14

		13

		22



		% Optimal          90 - 100%

		93.33%

		

		84.62%



		# Satisfactory   70 - 89%

		1

		1

		3



		% Satisfactory 70 - 89%

		6.67%

		13.33%

		11.54%



		# Unsatisfactory Below 70%

		0

		0

		1



		% Unsatisfactory Below 70%

		0.00%

		0.00%

		3.85%



		

		

		

		



		

		

		

		



		Spring 2009

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		10

		13

		14



		# Optimal           90 - 100%

		9

		8

		13



		% Optimal          90 - 100%

		90.00%

		61. 53%

		92.86%



		# Satisfactory   70 - 89%

		1

		4

		1



		% Satisfactory 70 - 89%

		10.00%

		30.76%

		7.14%



		# Unsatisfactory Below 70%

		0

		1

		0



		% Unsatisfactory Below 70%

		0.00%

		0.08%

		0.00%



		



		

		

		



		

		

		

		



		Fall 2009

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		9

		23

		7



		# Optimal           90 - 100%

		9

		20

		7



		% Optimal          90 - 100%

		100.00%

		86.95%

		100.00%



		# Satisfactory   70 - 89%

		0

		3

		0



		% Satisfactory 70 - 89%

		0.00%

		0.13%

		0.00%



		# Unsatisfactory Below 70%

		0

		0

		0



		% Unsatisfactory Below 70%

		0.00%

		0.00%

		0.00%



		

		

		

		



		

		

		

		



		Spring 2010

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		8

		8

		24



		# Optimal           90 - 100%

		8

		                    7

		24



		% Optimal          90 - 100%

		100.00%

		         87.50%

		100.00%



		# Satisfactory   70 - 89%

		0

		                  1

		0



		% Satisfactory 70 - 89%

		0.00%

		           0.12%

		0.00%



		# Unsatisfactory Below 70%

		0

		                 0                      

		0



		% Unsatisfactory Below 70%

		0.00%

		          0.00%

		0.00%



		













		

		

		



		

		

		

		



		Fall 2010

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		16

		20

		19



		# Optimal           90 - 100%

		16

		               17

		19



		% Optimal          90 - 100%

		100.00%

		         85.00%

		100.00%



		# Satisfactory   70 - 89%

		0

		                3

		0



		% Satisfactory 70 - 89%

		0.00%

		        15.00%

		0.00%



		# Unsatisfactory Below 70%

		0

		               0

		0



		% Unsatisfactory Below 70%

		0.00%

		         0.00%

		0.00%



		

		

		

		



		

		

		

		



		Spring 2011

		Curriculum I

		Curriculum II

		Curriculum III



		N=

		8

		15

		9



		# Optimal           90 - 100%

		8

		          12

		8



		% Optimal          90 - 100%

		100.00%

		    80.00%

		88.89%



		# Satisfactory   70 - 89%

		0

		            3

		1



		% Satisfactory 70 - 89%

		0.00%

		        0.20%

		11.11%



		# Unsatisfactory Below 70%

		0

		             0

		0



		% Unsatisfactory Below 70%

		0.00%

		          0.00%

		0.00%











#3 Data Table


Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

CE R

11. Is this program offered at more than one site?
§ Yes
§ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared
[Early Childhood

14. Program report status:
§Initial Review this cycle, Continuing Recognition
. Response to One of the Following Decisions: Further Development Required or Recognition with Probation
1§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content
field, if the state has a testing requirement. Test information and data must be reported in Section I11. Does your state require such a
test?

B Yes
5 No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC standards. (Response limited to
4,000 characters)

East Stroudsburg University (ESU) is one of the 14 institutions in the Pennsylvania (PA) State System of Higher Education. The following
are PA and our department’s entry and exit requirements for certification programs: admission to after 48 credits of undergraduate work with
a GPA of 3.00, passing scores on the Praxis | exams, and completion of two math and two English courses. PA certification requires a 3.0
GPA and passing scores on the appropriate Praxis 11 subject area assessment. For many years PA defined Early Childhood as birth to age 8
and awarded initial license as: N (Nursery) =3 (third grade). Beginning in January 2013, PA certification will change to Prek-4th grade. The
timing of this SPA report mandated that the data collected and analyses be from the N-3 certification program. In both certifications we
provide theory and field experiences with three age groups; infants and toddlers, preschool, and primary classrooms.
ESU’s ECE program received National recognition for our ECE program from NAEYC in the Spring of 2005. In completing the SPA
process we recognized that we could improve our program in several ways. One gap we wished to fill was to provide our candidates with
additional experiences with families. We also wanted to allow ECE majors to take full advantage of the Professional Development school
partnerships which the ELED faculty was developing in the local primary schools. Changes were made to the ECE certification program
including three new courses (“Child, Family and Culture”, “Creating and Managing an ECE Classroom”, and “Promoting Best Practice in
ECED?”) and the addition of courses from the ELED primary grades Professional Development School block. These changes were approved
by the department and the College of Education. The next step was the University Curriculum Committee. This committee was in the
process of looking at these changes when the state announced that it was changing the certification areas to eliminate Elementary Education
and instead have only Early Childhood and Middle School certifications. We decided to pull the new courses from the Curriculum
Committee until we knew more about the state’s new certification areas and requirements. After MUCH delay the state published their
requirements and in the Fall of 2008 a new PreK-4th grade program was developed based on the new certification. This new certification
program will allow us to provide our students with opportunities to work with families in the new “ Family and Community Partnerships”
course, provide more time in preschool environments during a preschool semester which will include “Integrating the Curriculum: Projects
and Play”, “Math I: Investigations and Integrations” ; and ” Designing and Managing the ECE Literacy Environment”. The new program

ill continue to address infants and toddlers in “Enhancing Language and Cognitive Development” and provide advocacy experiences in
“Advocacy, Leadership and Collaboration”. The new program will also provide six methods course, three of which will be in K-2 grade
schools, and three in 3rd and 4th grades. ECE candidates will have an additional child development course (total of 6 credits), an additional 6
credits in special education (total of 9) and three credits in English Language Learners. Our program was approved in the 2009. We began
offering the new program to freshmen entering ESU in Fall 2009. We are excited to begin to teach the methods classes in the new program
in the Fall of 2011 with program completers coming in May 2013. We will be using many of the assessments from this report in our new
program and have plans for additional measures especially for Standard 2. We are also in the process of revising all our assessments to
ensure that they are fully aligned to NAEYC’s new 2010 standards.




2. Description of the field and clinical experiences required for the program, including the number of hours for early field
experiences and the number of hours/weeks for student teaching or internships. (Response limited to 8,000 characters)

ESU places a high value on quality field experiences. We are committed to providing a realistic view of the rewards and challenges of the
profession. This happens best when students have a wide range of field experiences, starting with entry into the program. In five of their
foundational courses candidates complete 47 to 54 hours in the field. These field experiences are designed to help candidates better
understand the roles and responsibility of the teaching profession. The initial field experiences help our candidates decide on a major: early
childhood, elementary, secondary, and/or special education. The following is a brief description of the field experiences required of all ECE
majors prior to full acceptance into the program:

1. Foundations of Education: 3-4 hours interviewing and observing two different teachers

2. Educational Psychology: 8-10 hours of one to one tutoring. Reflective log required

3. Intro. to Special Ed: 20 hours at least five must be direct contact with children. Others can be contact with professional and parent
organizations

4. Child Growth and Development: 8-10 hours. This includes 3 classroom observations and one teacher analysis.

5. Intro to Early Childhood Ed: 8-10 hours. This includes 3 classroom observations and one teacher analysis.

IAfter department screening and prior to the clinical semester, ECE candidates participate in eight courses with field experiences. These field
experiences give candidates opportunities to work with children across the birth to 8 age range and includes all academic areas. We call these
our Apprentice Courses. Field hours in these courses total between 120-125hours and include the following:

1. Creativity in ECE: 8-10 hours. This includes two observations and implementation of two creative arts lessons?

2. Movement Experiences in ECE: 24 hours total —16 with preschool and 8 with primary age children. Field assignment include planning and
implementing weekly movement activities

3. Emergent Literacy: 15 hours which includes 3 observations and four lessons (read aloud, storytelling, lang. Experience chart, writing)
IAssessment of literacy development. This experience is done with children ages 3 to 8.

4. Teaching Reading in Elementary School: 10 hours in K-3 classroom observing environment, relationships, materials, contexts, lesson
formats, and other literacy essentials

5. Curriculum I —Infants and Toddlers: 20 hours in Toddler room with children 18 months to 3 years. Field assignments include; journals,
case study using the Ounce assessment, classroom observation using the ITERS, and conducting four planned activities (music & movement,
sensorial, language and science.

6. Curriculum I1- Preschoolers: 20 hours total in a preschool classroom. Field assignments include; journals, parent and teacher interviews,
case study using anecdotal and running records assessment, classroom observation using the ECERS, and conducting four planned
activities9Art, music, language and science).

7. Curriculum 111 — Primary Grades: 20 hours total in grades K to 3. Field assignments include; journals, parent and teacher interviews, case
study of two children using the PA or school district standards as well as an assessment of Multiple Intelligences, classroom observation
using the APEEC, and conducting four planned activities (math, science, social studies and language arts) .

8. Organization and Administration of an ECE Program: 6 hours — Field assignments includes four interviews with a director, observation of
the use of administrative software, and observation of a staff,

ESU’s clinical semester is fifteen weeks long and encompassing at least 525 hours with two different age levels in two different schools.
ECED 430 Early Childhood Student Teaching consists of seven and one-half weeks (5 days per week - 8 hours per day) in an approved
preschool or kindergarten setting and seven and one-half weeks (5 days per week - 8 hours per day) in an first, second or third grade. In both
settings they are under the guidance of a cooperating teacher and have a minimum of six visits from a university supervisor. Candidates must
demonstrate proficiency in all areas of the ESU’s Beginning Educator Outcomes: Content, Learner and the Learning Process, Teaching and
the Learning Environment and Professionalism. In addition to regular meeting with their university supervisor, the Office of Field
Experiences and Partnerships conducts six full day seminar events during the clinical experience semester for candidates to share their
experiences, apply for state certification and prepare a professional portfolio for employment interviews.

3. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete
the program. The program of study must include course titles. (This information may be provided as an attachment from the college
catalog or as a student advisement sheet.)

Course of Study

See Attachments panel below.

4. This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as
files here. The title of the file should clearly indicate the content of the file. Word documents, pdf files, and other commonly used file
formats are acceptable.

5. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most
recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate,
post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional tables as
necessary.

Program:



) # of Cand_idates # of Program
Academic Year Enrolled in the c | @
Program ompleters
2008 - 2009 122 34
2009-2010 137 27
2010 -2011 109 28

(2) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher
preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the form of a degree,

institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

6. Faculty Information

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical
supervision, or administration in this program.

IFacuIty Member Name Susan Harlan

IHighest Degree, Field, & University(3) ED.D. Early Childhood Education w/minor in Early Intervention from Rutgers University
Assignment: Indicate the role of the
faculty member®)

Faculty, Assistant Chair

Faculty Rank(®) Professor

Tenure Track b YES

Scholarship(e), Leadership in

Professional Associations, and Service  |NCATE Board of Examiners, NAEYC SPA reviewer, NAEYC presenter, Articulation consultant to the state.

M-List up to 3 major contributions in the|Appointed to PA Early Learning Council and Pre-K Counts Advisory Board. Past President PA. NAECTE
|past 3 years(s)

Teaching or other professional Clinical Supervision in preschool programs, Board President of campus child care center. In-service trainer for
experience in P-12 schools(® child care centers. N-3 License

IFacuIty Member Name Judith Torres

IHighest Degree, Field, & University®) Ed.D Seton Hall University in NJ
Assignment: Indicate the role of the

Facult
faculty member®) y
Faculty Rank®) Assistant Professor
Tenure Track b YES

Scholarship(e), Leadership in

Professional Associations, and Service  |ESU’s Teacher Education Council member Assessment Committee Member ESL Competencies Training for
(7):List up to 3 major contributions in theFaculty

|past 3 years(s)

Teaching or other professional Clinical Supervision in grades Pre K to 6 Licensures: Elementary Teacher K-8, Bilingual Teacher K-8, ESL
experience in P-12 schools(® Teacher K-12, Supervisor, Administrator, Superintendent.

IFacuIty Member Name Karen Widmer

IHighest Degree, Field, & University®) M. Ed., Reading, East Stroudsburg University
Assignment: Indicate the role of the

Facult
faculty member®) y
Faculty Rank®) Adjunct Professor
Tenure Track e YES

Scholarship(e), Leadership in

Professional Associations, and Service - . . . o ) . . . .

@i . L i Facilitate 2-day unit on Literacy for Principal training series (Pennsylvania Inspired Leadership) K-16 Council
:List up to 3 major contributions in the

|past 3 years(s)

Teaching or other professional Teaching: Reading Specialist K-8, Administrator: Reading, Language Arts, ESL, Library, World Languages;

. . 2 schools® InService training, Teaching in a PDS, Supervision of Teachers Instructional Il Administrative Il Reading
EperiEne in P-Il2 sdueels Specialist Elementary and Secondary Principal Certificate

IFacuIty Member Name Nurun N. Begum

IHighest Degree, Field, & University(3) Doctor of Education, Indiana University of Pennsylvania, Curriculum and Instruction (August 2007)
Assignment: Indicate the role of the
faculty member®)

Faculty

Faculty Rank®) Assistant Professor
Tenure Track b YES




Scholarship(s), Leadership in
Professional Associations, and Service

|past 3 years(s)

M:List up to 3 major contributions in the

Member, PA NAME Conference Planning Committee, 2010 Member, Urban Seminar 2008, Harrisburg Panning
Committee Book Advisory Board Member- Preparing Urban Teachers Collaboratively in Philadelphia, 2008
University Coordinator, Russell C. Hughes-Monroe County Spelling Championships Member Board of Director,
Frederick Douglass Institute

Teaching or other professional
experience in P-12 schools(®

Student Supervision, Faculty Liaisons, curriculum Developer for pre-k program

|Facu|ty Member Name

Patricia Pinciotti

IHighest Degree, Field, & University(3)

Ed. D., Creative Arts Education, Rutgers University

Assignment: Indicate the role of the
faculty member(*)

Faculty, Clinical Supervisor, Special Assistant to the Dean for ELED PDS

Faculty Rank®

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and Service

|past 3 years(s)

M:List up to 3 major contributions in the

Researcher, Art Consultant for PASSERA: Promoting and Supporting School Readiness through the Arts —
NCC/Child Center, PNC Grow up Great Grant Publications: Phillips, R. D., Gorton, R. L., Pinciotti, P., &
Sachdev, A. (2010). Promising findings on preschoolers’ emergent literacy and school readiness in arts-
integrated early childhood settings. Early Childhood Education Journal, 38, 2, 111-122. (Published online May
2010) Pinciotti, P., Gordon, R. L. & Stivers, J. B. (2009). The languages of inquiry: An assessment tool for
teaching in an aesthetic environment. Bethlehem, PA: Northampton Community College

Teaching or other professional
experience in P-12 schools(®

Clinical supervision at PDS sites, including professional development, inquiry and teaching in PDS K-5

|Facu|ty Member Name

Jennifer Ramos

IHighest Degree, Field, & University(3)

M. Ed — East Stroudsburg University

Assignment: Indicate the role of the
faculty member®)

Adjunct Professor

Faculty Rank®

Instructor

Tenure Track

e YES

Scholarship(s), Leadership in
Professional Associations, and Service

|past 3 years(s)

M:List up to 3 major contributions in the

Assistant Principal, 2011-2012 and Supervisor Curriculum Instruction — 2010-2011- Allentown School District

Teaching or other professional
experience in P-12 schools(®

Certifications: Elementary Education Reading Specialist Supervisor of Curriculum and Instruction Principal
Certification K-12

|Facu|ty Member Name

Rhonda M. Sutton

IHighest Degree, Field, & University(3)

Ed. D., Educational Leadership, Nova Southeastern University

Assignment: Indicate the role of the
faculty member®)

Faculty

Faculty Rank®

Assistant Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and Service

M:List up to 3 major contributions in the
|past 3 years(s)

Vice-President, Pennsylvania Reading Teacher Educators; Member, IRA Albert J. Harris Award Committee,
Co-Chair, Committee for Excellence in Teaching and Learning

Teaching or other professional
experience in P-12 schools(®

Superintendent Letter of Eligibility; Administrative 11, Instructional Il; clinical supervision, in-service training

|Facu|ty Member Name

Alison L. Rutter

IHighest Degree, Field, & University(3)

Ed.D., Curriculum & Teaching, Teachers College, Columbia University

Assignment: Indicate the role of the
faculty member®)

Faculty, Clinical Supervisor

Faculty Rank®

Associate Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and Service

M:List up to 3 major contributions in the
|past 3 years(s)

Presentations for NAPDS & PAC-TE President, NAPDS 2008-2010 Chapter Author for NSSE Yearbook on PDS

Teaching or other professional
experience in P-12 schools(®

Clinical Supervision in PDS and Student teaching. 3 yrs teaching mixed age grades 2-6




IFacuIty Member Name

Margot Waddington Vagliardo

IHighest Degree, Field, & University(3)

EdD., Education Theory & Practice, Binghamton University (State University of New York @ Binghamton)

Assignment: Indicate the role of the
faculty member®)

Faculty

Faculty Rank®)

Associate professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and Service

D:List up to 3 major contributions in the
|past 3 years(s)

Publications: Vagliardo, M. W. (). Who are the People Gettting off the Van?: Reflections of an Urban Seminar
Faculty Coordinator”. In Our stories in Philadelphia: Joint reflections on an 18-year urban immersion program
for preservice teachers. Vagliardo, M. W. (2008). Exploring the efficacy of Vygotsky’s theories in urban field
experiences. In J. Bao, L. A. Vold, & M. Tidwell, (Eds.), Preparing urban teachers collaboratively in
Philadelphia: Practices, research, and reflections (36-53). El Cajon, CA: NSS Press. Presentation: “Urban
Current Events: A Space for Critical Multicultural Thinking”, Teacher Education Network Conference, April,
2009, Izmir, Turkey Campus coordinator for Philadelphia Urban Seminar, 2004-2010.

Teaching or other professional
experience in P-12 schools(®

New York State permanent teaching license, N-6; 16 years experience in public school teaching K-2

Faculty Member Name

Christine Brett, Ph.D.

|Highest Degree, Field, & University(3)

Doctorate of Philosophy (PhD), Sport and Exercise Education with a cognate in Pedagogy, The Ohio State
University

Assignment: Indicate the role of the
faculty member®

PETE 120 Phyiscal Conditioning PETE 305 Tactical | PETE 307 Mvmnt Exp. Pre-Primary Grades PETE 341
Mvmnt Exp. Int. Grades PETE 343 Analysis of Teaching in P.E. PETE 440/HLTH 440: Sup. of Student
Teachers PETE 499: P.E. Content Specialist

Faculty Rank(®

Associate Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and Service

M:List up to 3 major contributions in the
|past 3 years(s)

Bechtel, P., Stevens, L.A., & Brett, C.E.W. (In Press). Tips for dealing with behavior management issues.
Manuscript accepted for publication to Strategies. Brett, C. E. W. (2006). Assisting your pre-service teacher to
be successful during field experiences. Strategies, 19(4), pp.29- 31. Kuchinski, C. and Brett, C.E.W. (2010)
Physical Education Teacher Education Student Teaching Manual. In-house publication. Student Advisor to
Executive Board - Eastern District Assn AAHPERD (2007-present) NCATE Program Reviewer (2009-present)
V.P of Physical Education for PSAHPERD (2007-2010) JOPERD Reviewer (2008-present) NASPE STARS
Reviewer (2008- present)

Teaching or other professional
experience in P-12 schools(®)

Grades 9-12 for two years in Florida (1993-1995) Grades p-8 for two years in Florida (1995-1997)

IFacuIty Member Name

Kathy DiSimoni

IHighest Degree, Field, & University(3)

Forddham University/Lincoln Center Ph.D. Curriculum and Instruction, Language, Learning, & Literacy

Assignment: Indicate the role of the
faculty member®)

Adjunct Instructor

Faculty Rank(®)

Adjunct Instructor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in the
|past 3 years(s)

Outside evaluator for Bangor Area School District's 21st Century Grant Facilitator for Special Education Project
at Washington Elementary School, Bangor Area School District. Use of Kindles in Grade 3 with eleven IEP
students to improve reading skills.

Teaching or other professional
experience in P-12 schools(®)

Stroudsburg School District 4th grade- 7 years experience

IFacuIty Member Name

Dr. Andrew Whitehead

IHighest Degree, Field, & University(3)

Ph.D., Human Development, Marywood University

Assignment: Indicate the role of the
faculty member®)

Chair, Department of Early Childhood and Elementary Education, Faculty Member

Faculty Rank®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in the
|past 3 years(s)

Presented at the national Professional Development Schools National Conference in New Orleans, LA, on
Communications in Professional Development School Sites; Presented at the national Professional
Development Schools on National Conference, in Orlando FL, on measuring the academic success of P-12
students in PDS programs; Co-Counselor, Kappa Delta Pi, International Honor Society in Education

Teaching or other professional
experience in P-12 schools(®)

Taught 5 years in 3rd grade; Building Principal for 3 years in a PreK-5 building and a K-3 building; University
supervisor in Professional Development School sites and as a Student Teacher Supervisor

IFacuIty Member Name

Paula Kelberman

IHighest Degree, Field, & University(3)

Ed.D. Creative Arts Education; Rutgers University




Assignment: Indicate the role of the Graduate and undergraduate classes; Graduate Coordinator
faculty member(*)

Faculty Rank®) Full Professor

Tenure Track b YES

Scholarship(s), Leadership in
Professional Associations, and Service

:List up to 3 major contributions in the
|past 3 years(s)

September 11 Memorial and Museum; Volunteer Service

Teaching or other professional

e P schools® 12 years teaching experience with early childhood and elementary education

IFacuIty Member Name Dr. Marilyn J. Narey

IHighest Degree, Field, & University(3) Doctor of Education, Curriculum and Instruction, Indiana University of PA

Assignment: Indicate the role of the

Facult
faculty member(*) y
Faculty Rank®) Associate Professor
Tenure Track b YES

Publications: Narey, M.J. (Ed.). (2009). Making meaning: Constructing multimodal perspectives of language,
literacy, and learning through arts-based early childhood education. New York: Springer. Grants: Faculty
Development and Research Major Grant (funding for research project, Pictures of Reading: An Investigation
Scholarship(e), Leadership in of Students’ and Teachers’ Conceptualizations of Literacy) $6,900. Awarded April 2011 Presentations: Narey,
Professional Associations, and Service M. J. (2010, November). Persuasion, propaganda, and power: Teaching critical literacy through the six
language arts. National Teachers of English 2010 Annual conference, Orlando, FL Narey, M. J. (2009, April).
Shut Out of the Circle? Making Meaning as a Question of Social Justice. Paper accepted and presented at the
American Educational Research Association Annual Meeting (Division K) San Diego, CA Study of Pedagogy:
Post-doctoral Masters: Reading Specialist K-12 from Edinboro University awarded 2010. Service: Coordinator
of Empty Bowls Service Learning Project Member of Strategic Plan Implementation Committee, Globalization
and Service sub-committee Member: Faculty Development and Research committee

™:List up to 3 major contributions in the
|past 3 years(s)

Teaching or other professional PDS (University Supervisor) Current PDE Certification: « Supervisor of Curriculum and Instruction
experience in P-12 schools(® Instructional Technology Specialist = Reading Specialist « Middle Level English 7-9 = Art K-12

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.
(4) e.g., faculty, clinical supervisor, department chair, administrator
(5) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in
new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the
institution and unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
(9) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade
level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NAEY C standards. All programs must
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an
assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NAEYC standards. All programs
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the
type or form of the assessment and when it is administered in the program.

. . Since the previous . .
When the N
Type and Number Name of Type or Form of Slige .th'? previous submission is this _Su_we _the previous
(Y ——— £ 0| A £ @D Assessment s submission is this e o submission is this assessment

SRR BN Administered 12 assessment New Changed Y| Not Substantially Changed
Assessment
H1:
Licensure Prior to
lassessment, . State e .

Praxis Exam . certification
or other 020 licensure usuall no no yes
content- exam senior yiar
based
assessment
(required)




Assessment
#2: Content
knowledge in From 3_
courses;
early Grades Grades no no yes
childhood ECED 464,
. 465, 466
leducation
(required)
Assessment
#3:
Candidate
ability to
plan During three
implement Lesson Plans Lesson Plans ECE major no no yes
appropriate courses
teaching and
learning
lexperiences
(required)
One
el ) assessment
/44 S.tudent BEO and . During is old and an
teaching or Observation Student . no yes
internship PDE 430 Teaching additional
(required) one has
been added
Assessment
#5: During Three no but
Candidate . ECE major -
Child Case K rubrics have
effect on Study Case Study courses: no been yes
student ECED 464, .
leaning 465, 466 improved
(required)
Assessment
#H6:
/Additional In senior
assessment Family ) _Ieyel ) no but rubric
that Handbook Project administartion no has been yes
addresses course ECED improved
NAEYC 489
standards
(required)
Assessment
HT:
/Additional Three ECE
assessment . major
Environmental . .
that Rating Scales Project courses: no no yes
addresses ECED 464,
NAEYC 465, 466
standards
(optional)
Assessment
#8: ECED 495
/Additional Seminar in
lassessment ECE taken
that Portfolio portfolio semester no no no
addresses before
NAEYC student
standards teaching
(optional)

(10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses
[specify course title and numbers], or completion of the program).

SECTION |11 - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAEYC standard on the chart below, identify the assessment(s) in Section |1 that address the standard. One assessment may
apply to multiple NAEYC standards.

1. For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that address the standard. One
assessment may apply to multiple NAEYC standards.

#1 #2 #3 #4 #5 #6 #7 #8




2. Building Family and Community Relationships. Candidates know about, understand, and value the

importance and complex characteristics of children’s families and communities. They use this understanding to
create respectful, reciprocal relationships that support and empower families, and to involve all families in their
children's development and learning.

b e bbb e e

(o)

4. Teaching and Learning. Candidates integrate their understanding of and relationships with children and
families; their understanding of developmentally effective approaches to teaching and learning; and their
knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive
development and learning for all children.

(o)

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: For assessments that are listed in Section Il as Not Substantially Changed since the previous submission:
1. Upload a current copy of the assessment and scoring guide (to ensure that reviewers are using the correct versions) and
2. Provide current data on all assessments.

For assessments that are listed in Section Il as New or Substantially Changed since the previous submission:

The 6 — 8 key assessments listed in Section 11 as New or Substantially Changed must be documented and discussed in Section V. Taken
as a whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required of all
candidates. Assessments and scoring guides and data charts should be aligned with the SPA standards. This means that the concepts in the
SPA standards should be apparent in the assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA
standards. Data tables should also be aligned with the SPA standards. The data should be presented, in general, at the same level it is
collected. For example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart should
report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment listed in Section 11 as New or Substatially Changed below, the SPA has identified potential
assessments that would be appropriate. Assessments have been organized into the following three areas to be aligned with the elements in
NCATE’s unit standard 1:

« Content knowledge (Assessments 1 and 2)

« Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case,
assessments that combine content and professional knowledge may be considered "content knowledge" assessments for the purpose of this
report.

For each assessment listed in Section 11 as New or Substatially Changed, the compiler should prepare one document that includes the
following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section Il1. Cite SPA standards by number,
title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title,
and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases assessment
instruments or scoring guides may go beyond five pages.



Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 that
includes the two-page narrative (items a — d above), the assessment itself (item e above), the scoring guide (item f above, and the data
chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a limit of 20
attachments for the entire report so it is crucial that you combine files as much as possible.

1. State licensure tests or professional examinations of content knowledge. NAEY C standards addressed in this entry could include
all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another
assessment must be presented to document candidate attainment of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#1 Data Table #1 Praxis Il Exam

See Attachments panel below.

2. Assessment of content knowledge(13) in early childhood education. NAEYC standards addressed in this entry could include but
are not limited to 1, 2, and 4. Examples of assessments include comprehensive examinations, GPAs or grades(14), and portfolio tasks
(15 (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

| # 2 Data Table Assessment #2 Grades

See Attachments panel below.

(13) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and influences);
family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, and movement/physical
education; as well as knowledge about children's learning and development in these areas.

(14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they align with the
specialty standards.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single assessment and scoring
criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However,
in many programs a portfolio is a collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences.
NAEYC standards that could be addressed in this assessment include but are not limited to Standard 4. Assessments might emphasize
features such as (a) adaptations to individual, developmental, cultural and linguistic differences; (b) knowledgeable and
developmentally appropriate application of subject matter knowledge; (c) use of effective and appropriate teaching strategies for
young children; and (d) attention to effects on children’s learning. These assessments are often included in a candidate’s portfolios or
in student teaching evaluations. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment # 3 Lesson Plans #3 Data Table

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. NAEYC
standards that could be addressed in this assessment include all of the standards. An assessment instrument used in student teaching
or an internship should be submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment # 4 BEO and PDE Evals of Student Teaching #4 BEO's Data Tables
#4 PDE Data Tables

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. NAEY C standards that could be addressed in this
assessment include but are not limited to 3 and 4. Examples of assessments include those based on samples of children’s work,
portfolio tasks, case studies, follow-up studies, and employer surveys. They might include follow-up studies of graduates of the ECE
program, as they relate to the NAEYC standards and as they document graduates' effectiveness in professional positions where they
have an impact on young children's development and learning. (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

#5 Data Tables | Assessment # 5 Case Study

See Attachments panel below.

6. Additional assessment that addresses NAEYC initial teacher preparation standards. All NAEYC standards could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children's development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#6 Data Tables | Assessment #6 Family Handbook

See Attachments panel below.

7. Additional assessment that addresses NAEYC initial teacher preparation standards. All NAEYC standards could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children's development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates’
future role as advocates and reflective, continuous learners.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment # 7 Environmental Rating Scales #7 Data Tables

See Attachments panel below.

8. Additional assessment that addresses NAEYC initial teacher preparation standards. All NAEYC standards could be addressed
by this assessment. Examples of assessments include evaluations of field experiences, case studies, portfolio projects, and follow-up
studies. Assessments might be candidate projects that demonstrate candidate’s (a) ability to observe and assess young children
through case studies or similar projects; (b) understanding of the role of families in young children’s development and learning, and
how they support this role as teachers of young children; and (c) understanding of the early childhood profession and candidates'
future role as advocates and reflective, continuous learners.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

#8 Data Table | Assessment # 8 Portfolio

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve
candidate performance and strengthen the program. This description should not link improvements to individual assessments but,
rather, it should summarize principal findings from the evidence, the faculty's interpretation of those findings, and changes made in
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. In addition, for each assessment listed in
Section 11, describe why or why not the assessment has been changed since the program was submitted previously.

(Response limited to 24,000 characters)

nalysis of Assessment Results
The Process: Department faculty meets monthly to discuss curriculum and policies across all programs in our department. Faculty teaching
early childhood courses meets several times during each semester to examine assessment data and make changes to curriculum, assignments,
and rubrics in ECE courses. University supervisors meet four to five times a semester to discuss assessment data from the clinical semester.
The Teacher Education Unit (TEU) annually looks at data from across the unit. The TEU looks at Praxis cores as well as the unit-wide



assessments of the PDE 430—the required Pennsylvania statewide Evaluation Form for candidates' Professional Knowledge and Practice—
and the Beginning Educator’s Outcome assessment done during the clinical semester. During the recent certification changes the TEU added
nine credits of special education courses and three credits of courses on English Language Learners to all programs. These changes went into
effect for those entering in Fall 2009 so data from candidates in those cohorts are not yet part of this report.

The faculty examining the assessment data contained in this report has determined the following and made recommendations.

1) Content:

Faculty is satisfied that candidates obtain extensive content knowledge based on their Praxis exam scores and their grades in three upper
level courses. We plan on enhancing their content knowledge in the areas of special education, family systems theory, English language
learners and the primary grades in our newly designed program beginning in Fall 2012. Plans are to maintain the present experiences and
assessments in the field of child study and professional pedagogy. The state is working on a new Praxis exam for the new Prek-4
certification.

?) Professional and Pedagogical Knowledge, Skills and Dispositions.

The ESU Early Childhood faculty uses the following assessments to show that candidates have pedagogical knowledge, skills and
dispositions; Lesson Plans (Assessment #3), BEO Clinical Experience Assessment and PDE 430 (#4), Child case study (#5), Family
handbook project (#6), Environmental Rating Scales projects (#7), and the ECE Exit Portfolio (#8).

When reviewing data from the Child Case studies it is evident that we need to infuse several items into our course work to assist our
candidates in being more successful. One area that needs greater focus relates to candidates’ ability to provide modifications and extensions
for learning activities based on their observations, the state’s early learning standards, parental input and multiple intelligences. It is also
evident that our candidates need more background in and experiences working with families. In the new program candidates will take a
course, “Family and Community Partnerships”, as well as develop a collaborative project during their preschool and primary semesters that
will involve candidates and their PDS mentors in developing a plan of action in regards to parent interaction. This collaborative project will
also provide candidates with opportunity to implement the project approach in their preschool placement. An assessment of their work in
these experiences is presently being developed.

3) Student Learning

The ESU ECE faculty uses the following assessments to show that candidates have an impact on the students they teach: Lesson Plans
Assessment #3), BEO Clinical Experience Assessment and PDE 430 (#4), Child case study (#5), and Environmental Rating Scales projects
#7). These three assessments will continue into our new ECE program. Faculty will also develop additional requirements for the Child Case
study project, including child work sampling and child portfolios, in the new program.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that were not met in the
original submission. Provide new responses to questions and/or new documents to verify the changes described in this section. Specific
instructions for preparing a Revised Report are available on the NCATE web site at
http://lwww.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/RevisedProgramReports/tabid/453/Default.aspx

For Response to Conditions Reports: Describe what changes or additions have been made to address the conditions cited in the
original recognition report. Provide new responses to questions and/or new documents to verify the changes described in this section.
Specific instructions for preparing a Response to Conditions Report are available on the NCATE web site at
http://www.ncate.org/Accreditation/ProgramReview/ProgramReportSubmission/ResponsetoConditionsReport/tabid/454/Default.aspx

(Response limited to 24,000 characters.)

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



