Dr. Elizabeth Gibbons: The Spectrum of Teaching Styles for Dance


Following is information you may wish to upload to your computer for when you use Style B: Practice, Style C: Reciprocal, Style D: Self-Check, and Style E: Inclusion. 
Here are a few suggestions: 

1. Print on the back of task sheets and criteria sheets for students to use in class.

2. Print and give one for each Style to students as a hand-out to keep in class folders or workbooks

3. Enlarge to an appropriately huge font, print in poster size, then laminate and post in the studio when you do episodes in Styles B-E.  

If you think of other ways to use them, please email me and let me know!  


The Reciprocal Style
Roles
Doer
1. Practice the task

2. Make the decisions as in the previous Style

3. Direct questions to the Observer

4. Receive feedback from your Observer

Observer
1. Receive the criteria for performance, usually on a criteria or task sheet, from the teacher.

2. Observe the Doer’s performance

3. Compare the Doer’s performance with the criteria

4. Conclude whether the performance was correct by making decisions in the Post-Impact Set.

5. Communicate the results with the Doer; give feedback.  

6. Initiate communication with the teacher, if necessary.  

Teacher
1. Observe Observers

2. Answer Observer’s questions

3. Give feedback to Observers 

Sample feedback: 

· Acknowledge what was done well

· Offer corrective feedback for errors.  Example: “You keep the pelvis aligned in the demi plié.  However, instead of arching your back at the bottom of the grand, keep it as aligned as in the demi.”

· Observe to see if errors were corrected.

Keep in mind the types of feedback: 

· Specific value, such as “Excellent footwork!”

· Corrective, such as “Use your left foot rather than your right.”

· Ambiguous, such as “Not too bad.”

· Neutral, such as “I see that you have performed all the listed tasks.”

Please use primarily specific value and corrective feedback for this episode, to let Doers know what they did correctly and well first.

Self-Check

The purposes of this style are to:
1. Learn to practice or perform a task

2. Check your own work

Your role as a student is to:
1. Practice the task, skill or phrase

2. Make the same decisions as in the previous Styles

3. To check your own performance

The role of the teacher is to:
1. Prepare the subject matter and criteria

2. Answer questions by students

3. Initiate communication with students
Inclusion

The purposes of this Style are to:
Learn to select a level that you can perform

Check your own work

Your role as a student is to:
1. Make the same decisions as in the previous Styles

2. Examine the different levels of the task

3. Select the level which is appropriate for you

4. Perform the task

5. Check your own work against the criteria sheet

6. Ask the teacher questions for clarification

The role of the teacher is to:
1. Prepare the task and the levels within the task

2. Prepare the criteria for the levels in the task

3. Answer questions by students

4. Initiate communication with students
Practice Style





The purposes of this style are:


To give each student time to work individually


To provide the teacher time to offer each student individual and private feedback.





Your role as student is to:


Practice the skill, phrase or task


Make the following decisions:


Location. Where to practice and what direction to face. 


Posture. For example, you may sit on the floor to practice port de bras or lie on your back with legs straight up in the air to work on footwork, lie in constructive rest position for mental practice of a long phrase, sit on the floor and clap the rhythm of a complex phrase or use your palms on the floor, using hands like feet, to practice.


Order of tasks practiced.  You may choose to work on the hardest part of a phrase first before going on, or work on all the turns then on the elevations.


When to start.  When not working in unison, you are challenged to remember the phrase.  


Pace and rhythm.  You may choose to work very slowly and deliberately on certain parts of a skill or phrase, or may also choose to “skim” or mark through quickly for overall memory of the phrase as a whole several times.  You may work on the phrase slowly in order to get it all at a slower pace, then gradually work it up to tempo.  


When to stop each task. This enables you to invest more time working on skills that are more difficult for you.


Interval.  Choose one of the options listed by the teacher.  Some options may include writing in a dance journal, getting a drink of water, stretching, re-taping feet, doing mental practice, etc.  


Attire and appearance. Sometimes a change in costume emphasizes an effect.  You may choose to add or remove layers of clothing, work in a long practice skirt or short tutu if available, dance with a scarf or sash, change footwear, or perform a task blindfolded. 


Initiating questions for clarification.  This is your time to talk with your teacher about any questions you might have about class.





The role of the teacher is to:


Circulate and gather information about each student’s performance and offer individual and private feedback.


Be available to answer questions by students.








